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CHAPTER1

INTRODUCTION

In recent vears, self-regulated learning has become an important ept in
education. Students are expected not only 10 understand the material but also o manage
their own learning process independently. Through self-regulated leamning, students can
develop responsibility, motivation, and effective learning strategies. Theretfore, this
study aims to explore students’ perceptions of self-regulated learning in English

learning.

. Background of the study

English is now one of the most widely used imermational languages for
communication. education. technology and global cooperation. In Indonesia. English
i5 & forcign language and compulsory subject inthe sccondary scheol. Students shoubkd
reach a level of competence in English that will improve their academic performance
arl get them ready for future academic and employment opportunities. Despite its
imporance, many students still have difficulties in getting good results in studying
English. This is because successful language scquisiion s not only a matter of
limguistic competence, but also the ability to adopt appropriate leaming techniques to

successtully control the leaming process.

According o the Organisation for Economic Co-operation and Development
{OECD, 2023, indicating that many stodents still have difficulties o read texts and to
use learning strategics effectively. These findings emphasize the necessity of
encouraging independent and strategic learmng practices in schools. In the process of
English linguage kearning, students often encounter difficulties in learning materials,
managing learning time. sustaining leaming motivation, and supervising their own
learning progress, These problems can hamper the learning process and finally affect

students’ English achigvement.




Based on social cognitive LhEh:)ﬂ, successful leamers are not only characterized by

ir cognitive abilitics but also by their ability 1o regulate theirown learning processes.
Sel-Regulated Learning (SRL) is one of the concepts that have been given
comsiderable atention in educatonal research. Zimmerman (20000 defined self-
regulated leaming (SRL) as a self-directed process through which students actively
regulate their cognition, motivation, h&l\'iﬁr, and leaming envimonment to acheve
their academic goals. These regulatory processes enable students to plan their learning
activitics, monitor their progress, r.'hangacaming strategics when needed, and asscss
their learning results, Consequently, students who successfully implement SRL

strategies are more likely to consistently engage and perform better academically.

Moreover, Zimmerman and Schunk (201 1) describe self-regulated learners as those
who take control of their own learning goals, select learning strategies, monitor their
progress and regulate their motivation and behavior, These characteristics ame
especially important in English language keaming since learning a foreign language
requires contmuous practice, independent leamning and kong-term commetment outside

of the classroom teaching.

Self-Repulated Learning (SRL) has been recogized as an integral factor related to
students’ academsc achevement in second I:uﬁuage lzarning. Based on a thorough
review of prior studies, Panadero (2017} found that students with higher levels of self-
regulation zu'hjmre likely to spcceed academically because of their higher lkevels of
engagement in planning. monitoring, and evaluating their own learning. Likewise,
Teng and Zhang (2020) showed that the application of Sclf-Regulated Leaming
strategies can improve English language learnmg, by fostering leamer autonomy and
stimulating more effective strategic learning behaviors,

Thouwsands of :-',tuaes have been carried out on Self-Regulated Learning (SRL);

however, most of the previous studies have mainly focused on the students” actual use
of SRL strategics and their mlutioﬁwhip with academic achicvement with relatively few

studics on students’ perceptions of Self-Regulated Learning strategics particularly in

English language learning at senior high school level. This limitation is imponant




because studemts” perceptions may influence how they understand, value and
evemtually apply Scli-Regulated Learning strategies during the leaming process.
Schunk zﬂd DiBenedeto (2020) pointed out that learners’ beliefs about their own
learning play a significanl role in shaping their motivation, self-efficacy. and self-
rezulatory behaviors. As a consequence. students with similar kearning opportunitics

ay show different levels of engagement and academic performance becanse they
perceive the usetulness af Sell-Regulated Leaming strategies differently.

In addition, previous studies have found inconsisient resulis of the relationship

between Sel-Regulated Leaming and academic achevement in differemt educational
settings, Differences m participants. leaming environments, educational kevels, and
measurement methods have led to the differences in research findimgs. In addition, most
of the existing studies have been conducted on university students and have measured
students’ actual Sclf-Regulated Learning bl:]'sinr:s. not their perceptions. Thos,
empirical evidence about students' perceptions of Self-Regulated Learning strategics
among Indonesian senior high school students. especially n relation o English

achievement . is still limuted.

Considering these limiations, the present study specifically focuses on the
relationship betweesn mniems'u}e:-;rpm:ls of Self-Regulated Learning strategies and
English achievement among eleventh-grade students at SMAN 7 Kediri during the
20252026 academic year. Rather than measuring students' actual Self-Regulated
Learning belaviors, this siudy investigates therr perceived use of Self-Regulated
Learning strategics through a sclf-repont questionnaire. English achievement is
represented by students' docomented English assessment scores, including formative
assessments, summative assessments, gnd the Mud-Semester Examinaton (PTS).
Furthermore, this study examines only the relationship between students’ perceptions
of Self-Regulated Leaming strategies and English achievement; therefore, other
variables that may influence English achievement., such as learning motovation,
teaching methods, parental support, leaming énvironment, and bnguage aptitude, are

beyond the scope of this research.




C.

The purpose of this study is 1o fill the theoretical, Etn]:rirjtul,ﬁumextuul, and
methodological gaps found in previous studics by investigating the relationship
between students’ pacr:-pLiumu of Self-Regulated Learning sirategies and English
achievement mnong the eleventh-grade students at SMAN 7 Kediri. ifferent from
previous studics that have focused more on the students’ actual Self-Regulated
Learning behaviors, this study highlights the students” perceptions of Self- Regulated
Learning strategies in the context of English learning in an Indonesman senwr high
school, It is hoped that the find ings of this study will add addtional empirical evidence
to enrich the literature on Self-Regulsted Leaming and provide a broader understandimg
of how students’ perceptions of Ecu'nﬂegulﬂte& Learning strategies relate to English
achievement, Thus, this study i3 entitled “The Relationship Between Smdents’
Perceprions of Self-Regulated Learning Strategies and English Achievement at SMAN
7 Kediri.”

Problem of the Study

Although 'Hdcl}r recognized as an important predictor m improving academic
achicvement, Self-Regulated Leaming (SRL) has beem mainly studed among
university students or for specific Englsh skills (speaking, reading, bstening, or
writing), Therefore, there is lmited research on sensor high school students®
perceptions of SRL atrateries in relation to their nv%English achievement. Besudes,
the difference in the educational context may have an effect on students” perception and

learming achigvement.

Therefore, this sudy aims at investipatmg the correlation between students’

ception of Self-Regulated Learning strategies and English achievement in the
eleventh-grade students of SMAN 7 Kediri to provide evidence m a particular senior

high school context.

Formulation of the Study

I. How is the perception of Sell Repulated Learning (SRL) strategies of the eleventh
grade students of SMAN 7 Kedin?




2. Is there u?gniﬁu:anl relationship between eleventh-grade students' perceptions of
Self-Regulated Learning (SRL) strategics and their English achievement at SMAN
7 Kediri?
D. Objectives of the Study

1
I. To wentify the perceptions of cleventh-grade students toward Self-Regulated
Leaming strategies and describe their Eng lish achievement levels.

I3

. To analyze the relationship between students’ perceptions of SRL strategies and
their English achievement.

E. Significance of the Stody
The study 1s expected 1o nuke theoretical and practical contributions to the study

of English language leaming.

. Theoretical Significance

The present research is expected to add to the existing body of knowledge of Self-
Regulated Leamning {SRL) in the context of English language Icami&. It provides
empirical evidence on the relationship between students” perception of Self-Regulated
Learning strategies and English achievement among the Indoncsian senior high school
students. The result may be a reference for future studics on SRL from similar or

different educational perspectives.
2. Practical Sigrulicance

a. For Students
It is behieved that this study will help the students to realise the importance of Self-
Regulated Leaming strategies in supporting English learning. The students” increased

awareness of the strategies may mspire students o better manage ther learning, o

become more independent learners and to improve their achievement of English.

b. For English Teachers




The findings are anticipated to provide data on students® ;ercq:iinm of Self-
Regulated Learning strategics. This data can be usetful for Engﬁh teachers in planning
instructional practices that develop learner autonomy and help studems o develop more

effective learning sirategies.
¢. For Schools

This smedy is expected 1w provide jgput for schools i designing learning
environments  that facilitate students” self-regulated  learning. Supporting  the
development of students’ self-regulation skills may improve the quality of English

learning and lead to better academic outcomes.

d. For Future Researchers

It should be expected that the resubts of this study can be a reference for the ma
research on Self-Regulated Learning, student perceptions and English achievement. It
can also serve as a reference for future rescarch with different edocational kevels,
research settings. or other varables related to English learnme and academic

achievement




CHAPTER 1

REVIEW OF RELATED LITERATURE

This chapter deals ‘-B'h the theoretical background and previous research of the
present study. It reviews Self-Regulated Learning (SRL), English achieveaem and the
refationship berween the varmbles. The hterature used i this chapler provides the

theoretical basis for developing the conceptual framework and hypotheses of the study.

Furthermore, this chapter is systematically arranged to be clear and coheremt in
explammg the concepts used in this study. It starts with the theoretcal review that
explains the definition, components, and significance of Self-Regulated Learmng. It
continues with the related studies and the conceptual framework that both establish the

logacal link berween varwbles and justify the necessity of conducting this research.

Theoretical Review
A basic concept in educational psycholegy. Self-Regulated Leamimg (SEL)

accounts Tor the pmaﬁiw role the leamer takes in directing their own karning process,
éRL is comprised of poal setting, self-monitoring and regulation of copnition,
motivation and behavior to achi learning goals (Zimmerman & Schunk, 2011).
Zimmerman (2000} describes SKL as acyclical process with three phases: forethought,
performance, and self-reflection. The forethought phase involves goal setiing and
planning, the performance phase involves strategy application and self-monitonng
durmng learning, and the self-reflection phase involves outcome evaluaton and future
action cr:ﬂtic& It has been shown that SRL can enhance the studemis’ learning
effectivencss in the context of English as a Foreign Language (EFL), because learncrs
who actively use strategies such as time management, self -monitoring, and evaluatwn

tend to perform better academically,




In addition to the concept of SRL, studentis’ perception & also important in
determining how cffectively these strategies are applicd. Perception refers to studentg
beliefs and attitodes wowards learning processes that influence therr willingness o
engage in self-regulited leargipe (Schunk & DiBepedetto, 2020, Students with
positive perceptions of SRL are more likely to engage in independent learning
behaviors, whereas students with negative perceptions are more dependent on teacher

centered instruction.

1. Learning Strategies

Leamning methods are very crucial in assisting students 1o succeed in their academic
studies, They are called conscious acts and procedures employed by learners to help
them acquire, store, retrieve and apply knowledge. According to Oxtord (2017).
learning strategies are precise actions or thoughts that students do to increase their
comprehension, learning and school performance. Proper karning strategies can help
students to manage learning activities better and to be more involved in learning

process,

Leamning techniques are employed within educational contexis 1o support students
in organize knowledge . solving issues, and self-monitoring their progress. According
to Broadbemt and Poon (20115). students who employ leamning methods cffectively
likely to have better academic outcomes. This is because such students can manage
their learming activites, regulate thewr study habits and adapt to different learning
environments. Learning styles also promote student autonomy and responsibility for

academic development,

The use of learning strategics is of great relevance in the process of learning English
because language acquisition demands constant practice, active involvement and sclf-
control. The student should use different strategies such as designing study plans,
checking their comprebension. revising course contents and assessing their own
progress, These stratcgie activities belp the student to overcome diffscultics and

improve their competence in the language.




From the perspective of this study. learning strategies are defined a8 siudents”
deliberate efforts o facilitate and improve their English lkearning process thmough
planning, monitormg, evaluating, and regulating learning activities to successiully

accomplish academic objectives.

2. Sell-Regulated Learming SRL

1
A recognised concept in educational psychology, self-repulated learning (SRL)

focuses on how students take responsibility for theirr own r:%cmi:m_ According 1o
Zimmerman and Schunk (2011) define SRL a.wl& studems” ability to regulate their
mativation, emotions, thoughts, and behaviors m the pursuit of academic goals, Self-
regulated kearners are not mere passive consumers of knowledge but active agents who

plan, monitor, and assess their learning activities.

Selt-regulated learning constitutes a cyclical process with three interrelated phases:
performance, self-reflection and foresight (Zimmerman, 20007, In the foresight phase,
students prepare themselves tor learning activities, tor example through setting goals,
strategic planning and motivational beliefs. The performance phase is characterised by
self-control, attention focus and self-montormg during the learning process. The self-
reflection phase mvolves reviewing of lkeamning objectives and evaluating the
effectiveness of the strategies used. The interaction of the phases continuously

influences future learning behaviours.

According to Panadero (2017), SRL & composed of cognitive. metacognitive,
maotivational and behavioral dimensions that allow students to be autonomous leamers,
Students with good self-regulation skills are usually better able to manage their learnmg
resources, to maintain motivation and to adapt strategies when they face academic

challenges.

Success in learning English is significantly impacted by self-regulated learning
{SRL). Teng & Zhang (2020) argue that siedents who actively employ SRL :-i[rﬂ[ﬁ*iﬂh,
produce better on language learning assignments because they are better able o track




their progress and modily their tactics as necessary. SRL is therefore crucial for both

academic success and successtul language learning in general.

3. Students’ Perception of SREL

Perception 15 the process of interpreting. organizing, and giving meaning fo
information received from the environment. In the educational context. perception
represents students” belietfs, attiudes, and judgments about their kearning experiences,
mstructional pracrices, and learning strateges. Accordmg to Schunk and DiBenedetto
(2020, students’ perceptions affect their approach to kearning tasky, the regulation of
learning efforts, and their motivation to continve the learning process. Consequently,
students” perceptions play an mmportant role in determining ther willingness to

participate actively in learning activities and to apply appropriate learning sirategies.

Student perceptions are influenced by a varety of factors such as prior learning
experiences, classroom environment, teacher support. peer interactions and academic
performance. ln general, positive perceptions tend to comelate with greater student
engagement, persistence, and wse of effective learning techniques, whereas negative
perceptions may result m reduced motivanon and lower student involvement in learning
activities. Hence, student perceptions provide useful information about how learners

respond to educational practices and the leaming methods employed m the classroom.

4. Students’ Perception of Self-Regulated Learning Strategies

Students’ pereeption of Sclf-Regulated Leaming ( SRL) strategics are the [eamers’
beliets, awareness, understandimg, and evaluation of the usetulness and application of
self-regulated learning strategies to their learning process. These perceptions intluence
the students” views of the importance of planning, monitoring, evaluating, amd
regulating their own learning activities. Schunk and DiBenedeno {20200 mentoned that
the learners who have positive perceptions of self-regulation are more likely to engage
in learning actively, set learning poals, monitor their progress and use effective
slraledies [o u'n.-en:mwhu learning difficultes. Therefore, positive perceptions of SEL

motivate students to take more responsibility for managing their learning,




In the context of learning English language, students’ perception of SRL strategies
15 an important aspect because acquiring a language usually necds mdependent learning
outsile the classroom. Students who perceive SEL strategies as useful are usually more
motivated to  implement these strateges consistently, which can  increase the
ctfectiveness of learning and academic achievement. Therefore, in the present stidy,
students” perception of Self-Regulated Leaming strat Egi&élﬁ defined as students’ belwefs
and evaluations of the wsefulness and implementation of planning, monitoring, self-
cvaluation. and other self-regulated learming strategics in supporting the process of
learmming English.

5.  English Achievement

English achievement is the level of success achieved by students in learning English
which is usually measured by tests. examinations and academic grades. Brown and
Abeywickrama (2019} stated that linguage achievement & the students’ mastery of
language knowledge and skills in speaking, reading. lstening. and writing. In
Indonesian secondary schools, English achievement 1s usually measured by formative
assesament, summative assessment. midterm examination or report card score as
evidence of students’ language competence and academuc performance. In this study,
English achievement refers to students” English score taken from school assessment
records and 18 the dependent varinble.

Students” English achievement & influenced by factors such as motivation, learning

strategics, self-efficacy, kaming cnvironment, and instructional quality. In Nunan's
(20171 view, successful language leaming is achieved when stsdents actively
partcipate. employ strategic leaming behaviors, and practice continuously. Therefore,
students who use effective learming strategies and have positive attitedes towards

learning are generally expected to achieve higher levels of English proficiency.

. Previons Studies

Many studies have indicared the positive relationship between Seif-Regulated
Learning (SRL) and students’ academic achievement, particularly in English language




learning. In general, research conducted by Teng and Zhang (2020), Teng and Huang
2019, Xuw (20211, Yot-Dominguer, and Marcelo (2017) and Wollers amd Huossain
(2015), showed that students with effective learming regulation are more likely to
achieve better academic outcomes than swudents with lower self-regulation levels.
However, despite the consistent finding above, the studies vary in terms of research
settings, participants, learning contexts, and the specilic dimensions of SRL being
mvestigated. Such differences offer useful insights into the complex nature of SRL and
also mdicate areas that warrant further invest igatson.

Teng and Zhamg (2020) argued that the integration of SKEL strategies in English

writing teaching has significantly enhanced university students” writing performance,
seif-etficacy, and use of sclf-regulated learning strategies. Likewise, Teng and Huang
(2019} found motivational regulation and metacognitive strategies as significant
predictors of English writing proficiency among secondary school students, Both studies
provide strong empirical evidence that SRL supports English language achicvement by
promoting strategic learmng behaviours. However, thewr primary emphass was on the
implementation and effectiveness of SRL strategwes in writing instruction rather than on

students” perceptions of those strategics across broader English learning contexts,

According o Xo (2021) reported similar resulis that siodens with berter self-
regulated learning behaviours made better use of teacher feedback in their online
English writing mstruction, which led to berter writing performance and higher learner
autonomy. Likewise, Yot-Dominguez and Marcelo (2017) found that planning,
monitoring and self-evaluation were positively associted with academic engagement
and successful learning outcomes in technology-supported kearning  environments.
Although these studies further confirm the educatmnal value of SRL, they mainly
exammed learners’ actual self-regulatory behaviours within online or technology-
enhanced settings instead of investizgating students’ perceptions of SRL strategies in

conventional classroom environments,

Also, Wolters and Hussain (2015) found that self-regulated learning was positively

related 1o academic achievement and students’ persistence to complete academic tasks.




Ther findings emphasised that motivational regulation and  stragegic  learning
behaviours  are  important contributors to academic success. Newertheless, the
participants were umiversity students from general academic disciplines, limiting the
direct applcability of the findings © English learning among Indonesian semior high
school students, Collectively, these previows studies consistently support the theoretical
assumption that SRL enhances academic performance; however. they predomimnantly
tocus on students’ learnmg behaviours, instructional mterventions, or specific linguage

skills rather than kearners” subjective perceptions of SRL.

Based on the prevmﬁ studies, i can be concluded thar self-regulated learming has
been widely recognized as an important fctor affect ing students” academic achicvement

various educational contexts. However. there hgs been litthe research conducted on
the relationship between students” perceptions of self-regulated learning strategies and
English achievement among Indonesian semior high school students. Mos existing
studics involve university students, focus on writing performance or general academic
achievement, and mvestigate the implementation or behavioural aspects of SRL rather
than students™ perceptions. Therefore, the present study wechg address this gap by
examming the relationship between students” perceptions of self-regulated learning
strategies and English achievement among ¢leventh-grade students at SMAN 7 Kediri,
thereby extending the existing literature to a ditferent educational context and research

focus,

C. Conceptual Framework

This work is based on the Self-Regulated Leﬁning {SRL)theory. The theory asserts

that the cognitive capacities of students and their ability to regulate their learning
processes are the core clements of effective keaming. Students organwe, monitor and
evaluate their kearning through a oyelic process, called self-regulated leaming, to attain
academic objectives (Zimmerman, 2000). Through such regulatory mechanisms,
students become self-directed learners, capable of managing any miernal and external

factors affecting their leaming.




According o Zimmernun and Schunk (2011), self-regulated leaming consists of
three interrelated phases, ie. performance, foresight and self-reflection. The foresight
phase is the process of goal setting. strategic strategy planning, building confidence
and maintaining motivation to study. The performance phase is the process of students
rezulating their kearning behavior by contmolling study time, using appropriate learning
strategies, maintaining attention, monitoring progress, usmg the available learning
resources, and redocing distractions. The self-reflection phase mvelves stodents
assgssing their learning goals, considering the benefits and drawbacks, assessing the
effectivencss of the strategies they have used, changing their approach to leaming, and
developing appropriate emotional responses to their educational experiences.

In the present study, these dimensions of Self-Regulated ing arc cxamined

fram the perspective of students” perceptions. Students’ perception of Self-Regulated
Learmning sirategics refers to students’ belicfs, understanding, awareness, and
evaluations regarding the importance and uscfulness of Self-Regulated Leaming
strategies in supportng their English learnmg process. Schunk and DiBenedetto ( 2020)
have argued that students’ perception and beliefs have a huge impact on thewr
motivation. engagement and willingness o uﬁﬁff:ci ive learning strategies. Therefore,
students with positive perceptions towards Self-Regulated Learning strategies are
expected 10 be more responsible, persistent and engaged in learning activities.

The theoretical relationship between Self-Regulated Learning and academic
achievement has been confirmed by previous empirical studies. Teng and Zhang (2020
reported that learners who cffectively applied Self-Regulated Learning strategics
achicved better English language performance ﬁun those who did not. Similarly,
Broadbent and Poon (2005) concluded that Self-Regulated Leaming sirategies
consistently contribute to higher academic achievement across varpous educational
contexts because they improve students™ ability to organize learnmg activitics, regulate
motivation. and monitor academic progress. These findings indicate that Self-
Regulated Learming is an importanl factor contributing [0 successful learning

CMUTCOTTES.




H['gn:ver, most previous studies have primarily examined the implementation or
actual use of Self-Regulated Leaming strategies rather than students” perceptions of

se strategies. Moreover, many studies have focused on university r:t‘aems_ while
refatively limited attention has been given o senior high school siudents in English as
a Foreign Language (EFL) contexts. Conscquently, the presemt study focuses
specifically on students’ perceptions of Self-Regulated Learning strategies amd
investigates whether these perceptions are related to English achievement among
eleventh-grade students at SMAN 7 Kedir.

Baged on the theoretical perspectives and empirical findings discussed above, 1E

present study proposes students” perception of Sclf-Regulated Learning strategics as
the independent variable {X), and English achicvement as the dependent variable (),
Students who perceive Self-Regulated Learning strategies positively are expected to
show stronger learning engagement and more effective kearning behaviors, which may
contribute to better English achicvement., However, the assumption has not been
sufficiently mvestigated i the context of Indonesian senior high school students, so
the relationship between these variables needs to be exanmined empirically.

The conceptual relationship between the variables in this study i presented as follows:

Independent Variable (X)
Fhase Indicators
Forethought Phase r Cioal Setting
r Stratcgic Planning

~  Rell-Effcacy

» Learning Motivation

Pertormance Phase * Time Management

P Strategy Implementation
¥» Learning Focus

F  Selt-Monstoring

F  Resource Management




Distraction Control

W

' Self-Reflection Phase # Reflection on Strengths and
Weak nesses

»  Ewalation of Learning
Strategies

¥ Learning Adaptation

» Emotional Response toward

Learning Cutcomes
Dependent YVariable (Y)
Phase Indicators
English Achievement # English assessment scores

obtamed from school

academic records.

Tahle 1.1 Independent & Dependent

The conceptual framework illustrates that students” perceptions of Self-Regulated
Learning strategies are assumed 10 be associated with their Englsh achievement. This
proposed relationship is subsequently examined through a quantitative correlational
research design using the Pearson Product Moment Correlation to determine whether a

statistically significant relationship exists between the two variables,

. Rescarch Hypothesis
A research hypothesis is a tentative statement, based on appropriate theories and
previous empirical research, about the effect of ene or more independent varables on
the dependemt variable. Creswell and Creswell (2018} describe a hypothesis in
quantitative research as a prediction that can be statistically tested with ac appropriate
research methods. The hypothesis of this study is formulated on the theoretical
foundations of Seli-Regulated Learning (SRL), previous empirical findings and the

conceptual framework presented in the previous section.




he theoretical views ol Zimmerman ( 20000 and Zimmernman and Schunk (2011 and
the empirical studics of Teng and Zhang (2020) and Broadbent and Poon iliﬁ‘jj are
used as the basis for the hyvpothesis that students who have positive perceplions of Self-
Regulated Leamning strategies will be more engaged in the learming process amd thus
achieve higher levels in English. However, the existence of this relationship necds to

be empirically validated through statistical analysis,
Accordingly, the hypotheses of this study are formu lated as follows:

1. Mull Hypothesis (Ha) - Thege & no statistically significant relationship between
students’ perception of SelRegulated Learning sirategies and English
achievement among eleventh-grade students at SMAN 7 Kediri.

[ £

Altermative Hypothesis (Hi) ¢ There s a statstically significant relationship
between students’ pacep:krn of Self-Regulated Learnmng strategies and English
achievement among eleventh-grade students at SMAN 7 Kedira,




CHAPTER 111
RESEARCH METHOD

This chapter describes the research method used in investigating the relationship betwesn

students’ perception of Self-Regulated Learning (SRL) swrategies and students” English
achicvement. The chapter explams the research design, varinbles, setting, procedures,

mstruments, data analysis, amd indicators of success,

Research Design

This research wsed a quanttative correlational research design 1o investigate the
relationship between studentz’ percepnon of Self-Regulated Learning (SRL) strategies and
their English achievement. Cuantitative research is an approach of systematically collecting
numerical data and analyzing it statistically to answer research questions and test hvpotheses.
Creswell and Creswell (2018) states that quantitative research is used to study the relationship
between variables by using objective measurement and statistical analysis, Correlational
research examines the extent to which two or more variables are related without manipulating
them.

The correlational design was deemed appropriate as the aim of this study was to find out

whether there 18 a statistically significant relationship berween swudents” perception of Self-
Regulated Learning strategies as the independent variable (X) and English achievement as the
dependent vanable (Y) As this study did not involve any freatment or experimental
mtervention, the correlational approach enabled the researcher to identify the relationship
between the varables bosed on the data obtained from the participants., The relatonship
between the two variables was analyzed using the pearson product moment correlation, as bath
variables satisfied the assumptions required for parametric statistical analysis. In the presemt

study, two variables were investigated: the independent variabbe and the dependent varable.




B. Operational Definition of Variables
Varables are measurable characteristics that can vary among mdividuals and are examined
to establish the relationship between them. According to Creswell and Creswell (2018),
variables in quantitative rescarch are ckearly defined and operationalized so that they can be

measurcd objectively through appropriate rescarch instruments. .
1. Independent Variable (X)

The mdependent variable in this research was students’ perception of Self-Regulated
Learning (SRL} strategies. This variable describes students’ perception, awareness, and
evaluation of the usefulness and implementation of Self-Regulated Learning strategies in
helping their process of learning English. Smdents who hold positive perceptions of Self-
Regulated Learning stratcgics are expecied to recognize the importance of planning,

monitoring, regulating, and evaluating their learning activities.
The operational indicators of the independent vanable are presented in Table 3.1:

Table 3.1 Operninonal Indicetor of SREL

Independent Variable (X}
Phase Indicators
Forethought Phase # Goal Setting

# Strategic Planning
= Self-Efficacy
# Learning Motivation

Performance Phase # Time ﬂunag&mem

# Strategy Implementation
# Learming Focus

# Belf-Monstoring

# Resource Management

= Mstraction Control




Self-Reflection Phase # Reflection on Strengths and
Weaknesses

# Evaluagtion of Learning Strategics

# Learning Adaptation

# Emotional Response toward

Learmming Cutcomes

Operationally, the measurement of students” perception of Self-Regulated Learning
arrdatemies was dong by using a structured guestionnaire with a five-point Likert scake
ranging from Etmn% Disagree (1) to Strongly Agree (5), The gquestionnaire was
developed based on the Self-Regulated Learning framework proposed by Zimmerman
{20008 and Zimmerman and Schunk (200 1), The instrument consisted of fifteen indicatoms
that represent the three phases of Self-Regulated Learning namely the forethought phase,
performance phase and sclf-reflection phase,

2. Dependent Variable (Y)

The dependent varible in this study was Enghish achievement. English achievement is
students” academic performance in English based on the scores obtained from school
assessment. Brown and Abeywickrama (2019 stated that language achievement reflects the
learners’ mastery of language knowledge and skills that can be measured through formal

assesaments conducted during the learning process.

Operationally, English achievement was measured using students’ English scores
obtained from the school documentation. The scores were compiled from the English
teacher’s assessmen! records including formative and summative assessments conducted
during the acaderic semester. These scores were used as quantitative data representing
students” English achievement and were analyzed statistically to examine their relationship

with students’ perception of Self-Regulated Learning strategies.




C. Research [nstrument

A research instrument is a tool used by researchers 10 collect data relevant 1o the objectives
of a study. According w Fraenkel et al. (2012), a research instrument should be valid, reliable,
and able to measure the variables under mvestigation accurately, In the present study, two
hxtrunur:nhwcre used w collect the required data, a guestionnaire 10 measure students”
perception of Seli-Regulated Leaming (SRL) strategics. and documentation (o obtain students’

English achievement scores.

l. Questionnaire
The guestionnaire was emploved to measure students’ perceplions of Self-Regulated

Learning (SEL) strategies. Ax Fraenkel et al. (2012) point out, questionnaires are widely used
in quantitative studies as they allow researchers to gather standardized daggfrom 2 group of
participants in a timely manner. The guestionnaire was developed based on the Self-Regulated
Learning E:'amewurkah_l,- Zimmemman (20007 and Zimmerman and Schunk (20113, which
conceplualize SRL as a cyclical process of forethought. performance and sclf- ction
phases. The guestionnaire consisted of statements representing students’ perceptions of Sell-
Regulated Learning sirategies across the three phases of SRL.

1
Specifically, the mstrumemt comprised 15 indicators, including Goal Setting, Strategic

Planning, Self-Efficacy. Learnmg Motivation, Time Management, Strategy Implementation,
Learning Focus, Self-Monitoring, Resource Management, Distraction Control, Self-
Evaluation, Reflection on Strengths and Weaknesses, Evaluation of Leaming Strategies,
Learning Adaptation, and Emotional Response toward Learning Outcomes. These indicators
were formulated as questionmaire items to measure students’ perceptions about the importance

and implementation of the Sclf-Regolated Learning strategics in English leaming,

The questionnaire contains 30 tems, each reflecting indicators from one of the three SRL

phases. Items are rated on a five-point Likert scale with response options ranging from:




Tale 3.2 Five-Paint Likert Scale

Number Skor Description
I Strongly Disagree
2z Disagree
i Neutral
4 Agres
A Strongly Agree

The responses to the questionnaires were on a five-point Likert scale (Strongly Disagree
(1), Disagree (2), Neutral (3), Agree (4), Swongly Agree (5)). The use of a Likert scale =
appropriate becanse it allows for participants to have the opportunity to express levels of
agreement with ¢cech statement. and the perception gata can be gquantitatively anabyzed. The
higher the scores, the more positive the perceptions nEe:Lf-Regulated Learning strategies and
the lower the scores, the less posiiive the perceptions of Self-Regulated Learning strategies.

2. Documentation of English Academic Achievement
The data regarding students” English achicvement as the dependent variable were obtained

trom documentation. Documentation is an appropriate source of quantitative data when the
researchers take advantage of existing institutional records 1o objectively measure research
variables (Creswell & Creswell, 2008). In this study, students’ English achievement was
represented by the official English assessment scores obtained from the English teacher in
SMAN 7 Kediri,

The English achievement scores were compiled from the students” academic assessment
records consisting of formative assessments. summative assessments. and other official
cvaluation results administered during the semester. These scores reflected students® gencral
achicvement in lkearnmg English and were used as quantitative data for statistical analysis. The
use of official school documentation had several advantages. First, the scores reflected valid
representations of students’ academic achievement since they were obtained from the

standardized assessment process of the school mther than the researcher. Second, the




D

a)uuummatlun reduced the measurement error and provided the consistency to the assessment
of students” Enghish achievement. Thus, a: data of documentatnon were considencd suitable
for mvestigating its relationship with students' perceptions of Self-Regulated Leaming

sirale gies.

(9]
Place and Time of the Research

This research was conducted at SMAN 7 Kediri located m Kediri, East Java-Indonesia,
The school was selected as the research site because it provided access 1o the target participanis
who met the criteria of the study. The participants were eleventh-grade sdents who had
experienced English learning activities and were considered capable of providing information
regarding their perceptions of Self-Regulated Learning (SRL) strategies. In mddition, the
researcher obtained permission from the school o administer the guestionnaire and collect the

necessary documentation related o students’ English achievement.

The study was carnied owl in the academic year 2025/ 2026, The first step was o ask for
permission from the school, then prepare and validate the research instrument. After the
questionnaire was declared valid and reliable. it was given to the participants. Then the
researcher ook the students” English achievement scores fom the English teacher as
documentation. Finally, the data collected were statistically amalyzed wsing 1BM SPSS
Statistics to answer the research question and test the proposed hypothesis. The research
timeline = arranged to emsure the smooth flow of activities and provide adequate time for each

stage of the research, from preparation to final reporting. The detailed schedule is as follows:

Tahle 3.3 Resenrch Scheduls

Mao, Ativiy Time Dhescription
1| Preliminary coordination | July 2023 Coordimating with school authoritics,
and mstrmend comsulting with supervisor, preparing
development ond validntimg reseurch mstrments.
2 | Doata collestion August 2025 Distributing SEL pereeption
oSt onmE e guestionmares pnd cof lecting Engrlish
distribution and aclievement data from scademic
docurnentation ) records,




3| Data pmalysis and Early Seplember | Analyaing questiomsire resalts and
inderpretation 2025 therr correlation with English seores
usimeg BPES.
4 | Final reporting and i o Late Winting conchsions, discussing
thesis completion Septeanser Z023 | findieg=, and finalizing the research
repeort.

This period s designed with enough flexibility for instrument modifications or data
validation if necded. The schedule also respects the school's academic calendar to alkow

resgarch activities to be completed without interfering with instructional time or assessments.,

Population and Sample

|. Population

Population reférs to the entire group of individuals who share particular characteristics and
become the focus of a siudy. According o Fraenkel et al. (2012), a population & the complete
group to which the researcher intends to generalize the findings of a study. The population of
this study was the cleventh grade students of SMAN 7 Kediri in the academic year 202520026,
The total population of 34 students was eligible for this research because they had participated
m English learning and had taken the school tests that were wsed 1o measure English

achicvement.,

2. Sample

A sample 18 & subset of the population selected to represent the characteristics of the entire
population. Accordimg 10 Creswell and Creswell (2018), the sample should adequately
represent the population so that the rescarch findings can accurately reflect the characteristics
of the group being studied. Since the population of this study consisted of only 34 siudems, the
researcher employed total sampling, in which all members of the population were included as

the research sample.

The use of total sampling was considered sppropriate because the population was relatively
small and accessible. By involving all members of the population, the researcher minimized

sampling error and ensured that every eligible student had an equal opportunity to participate




in the study. Consequently, the sample of this research consisted of 34 E&vemhagrarje students
of SMAN 7 Kediri during the 2025/2026 academic year.

Research Procedure

Rescarch procedure refers to the systematic steps undertaken by the researcher to conduct
the study from the preparation stage to the interpretation of the findings. According to Creswell
and Creswell (2018}, a clearly organized research procedure helps ensure that the research is
conducted systematically and that the collected data are valid and rehable. Therefore, the
research procedure in this study was organized into several sequential stages o achieve the

research objectives.

The research procedure of this study consisted of the following steps:
|. Idenufying the Research Problem

The first step of this research was to identily the rescarch problem. The researcher observed
the learning environment and reviewed topics related to studenis’ learning strategies and
English achicvement. Morcover, the relevant previous studics were explored to idemtify the
rescarch gaps and determine the significance of this study, From these results, the researcher
developed the research problem, the research objectives, the research questxms, and the
research hypothesss on the correlation between swdents’ perspectives on Self-Regulated
Learning (SRL) strategies and English achievement of the eleventh-grade students st SMAN
7 Kedirt.

2. Beviewing Related Literature

3 The researcher reviewed relevanmt books, journal articles, and previous studies related to
Self-Regulated Learning, students’ perceptions, and English achievement after determining the
research problem. The literature review aimed to establish the theoretical foundation of the
study and develop the concepiual framework. The theores of Zimmerman { 2000), Zimmerman
and Schunk (2011), Panadero (2007), Sl:hua and DiBenedetio (20207, Broadbent amd Poon
(2015, and Teng and Zhang (20200 that explain the concept and mic of Sclif-Regulated
Learning in supporting students’ academic performance were mainly referred o in the

literature: review.




3. Developing the Research Instrument

Basxd on the theoretical framework, the researcher developed the research instruments (o
collect the required data. The independent vangble was assessed using a quesionnaire
developed to pauge students’ perceptions of Self-Regulated Learning strategies. The
questionnaire was developed ba on the indicators from Zimmerman's Self-Regulated
Learning framework which cover the forethought, performance and self-reflection phases. In
addition. documentation was prepared to obtain the English achievement scores of the students
from the English teacher. In order to ensure that the questionnaire accurately and consistently
measured the intended construct. the validity and reliability were checked before administering

it 1o the participants.

4. Collecting the Data

The rescarcher asked for permission from the principal and the English teacher at SMAMN 7
Kediri to conduct the data collection process. The researcher distnbuted the questionnaire to
all the eleventh grade students who were the respondents of the study, The researcher gave
clear instructions <o that each of the respondents knew how o fill in the questionnaire. Afier
collectmg the questionnaire, the researcher oblamed the students’ English achievement scores
from the English teacher through the school official record. Then all the data gathered were

processed and ready for statistical analysis.

5. Analyzing the Data.
Data were analysed vsing IBM SPSS Statistics. Firstly, validity and reliability tests were

conducted on the questionnaire data to assess the guality of the research mstrument. Secondly.
descriptive statistics were applied to describe the characteristics of the data. Prior to testing the
rescarch hypothesis, the nommality of data distribution was tested using Shapiro-Wilk t::iwﬁ
the sample size was less than fifty. Since the data met the normality assumptaon, the
relationship between students’ perceptions of Self-Regulated Learning strategies and English
achicvement was anabysed using the Pearson Product Moment Comelation at 0405 significance
kevel,

6. Drawing Conclusions
The final step of the research procedure was inferpreting the results of the statistical amalysis

and drawing comnclusions based on the rescarch findings, The researcher determined whether




the proposed hypothesis was accepted or rejected according to the resulis of the Pearson
Product Moment Correlation analysis. Furthermore, the findmgs were discussed by relating
them to the theories and previous studies presented in Chapter [1. Finally, conclusions were
formulated o answer the research questions, and suggestions w% provided for students,
teachers, and future rescarchers who are interested in conducting studies on Self~-Regulated

Learming and English achicvement
Data Analysis Technigque

Data analysis is the process of organizing, summarizing and interpreting the collected data
m order to answer the rescarch questions and to test the proposed hypothesis. Creswell and
Creswell iEE 8) state that the quantitative data amalysis mcludes the application of the
appropriate statistical techniques 1o empirically examine the relationships among variables.
Pallant (2020) also states that statistical analysis enables the rescarcher to describe the data
characteristics and to determine whether the relationships between vanables are statistically
significant, Inl% study, the data collected were analyzed using IBM SPSS Statistics by several
stages such as descriptive statistics, normality testing, Pearson Product Moement Correlation

gnalysis and hypothesis testing,

1. Descriptive SLaLisiics

The first step of data analysis was the use of descriptive statistics. The descriptive statistical

measures were used o summanize and describe the characteristics of the data collected from
the questionnaire and students’ English achievement scores. According to Field (2018),
deseriptive statistics provide a peneral overview of the data by using measures such as the
mimmum seore, maximum score, mean and standard deviation. In this sdy, descriptive
statistics were gsed to present the distribution and overall charactenstics of students’
perceptions on Self-Regulated Learning (SRL) strategies and English achievement before

proceeding o inferential statistical analysis,
2. Validity of the Instrument

Validity is the extent o which an instrument accurately measures [he construet o be

measured (Creswell & Creswell, 2008), Creswell apd Creswell (2008) stated that a valid




msirument offers meaningful and accurate mformation that measures the variables mw be
studied. Inthe same way, Fracnkel et al. (201 2) stated that the validity of an instrume enids
on the degree to which an instrument measures what it is intended 1o measure. Thus, a validity
tesl is required o u:w'unn that each question in the questionnaire is appropriate to reflect
students” perceptions of Self-Regulated Learning (SRL) strategies.

The vahdity of the questionnaire was tested in this study using Pearson Product Moment
Correlation assisted by IBM SPSS Statistics. The validity of each questionnaire item was tested
by correlating the item with the total score of the instrument. According to Field (2018), an
item is valid if the significance value (pp is kess than (L05, implying a statistically signifcant
correlation between the tem and the total score. Hence, only valkdl questionnaire items were

kept tor data collection.
3. Reliability of the Instrument

Reliability is the consistency of an instrument in measuring a construct. In questionnaire
research, reliability usually refers o internal consistency, of the extent to which the items
measure the same underlying construct. According 0 Fraenkel et al (2012), A reliable
nstrument produces consistent and stable results when it s administer nder similar
conditions.™ Similarly, Tavakol and Dennick (2011) contend that reliability is the extent to
which the Mems in an instrument consistently measure the same underlying comstruet.
Therefore, relability testing is required to ensure the guestionnaire yiclds reliable and

trustworthy measurcments,

The reliability of the questionnaire was measured using Cronbach’s Alpha with the aid of
IBM SPSS Statistics in this study. As stated by Pallant (20200, values above 70 are generally
considered acceptable reliability, where a Cronbach’s Alpha valoe of 0.70 or higher suggests
accepiable intermal consstency. The acceptable Cronbach’s Alpha coefficien was 0.70 and
above in order to suggest that the questionnaine possessed satisfactory internal consistency and

was appropriate for the study,




4. Normality Test

Before proceeding with the correlation amalysis, normality test was conducted to determine
whether the data were normally distributed. Pallant (20200 highlight s the impoartance of testing
the normality of the data as prerequisite for applying the parameiric statistical tests such as
Pearson Product Moment Comelation. Since the sample of this stedy consisted of 34
participants, the Shapiro-Wilk test was employed because it 15 recommended for sample sizes

smaller than fifty.
The decion criteria for the normality test were:

a) If the significance valve (Sig.) was higher than 005 the data was considered to be
normally distributed.

by If the significance valve (Sig.) was <0035, the data was considered nol normally
distributed.

If the assumption of normality was met for both variables then the Pearson Product

Moment Comrelation could be used o test for the relationship between the vanables.
5. Pewarson Product Moment Correlation

hl: relationship between students’ perceptions of Self~Regulated Learning strategies and
English achievement was amalyzed using a Pearson Product Moment Correlation. Fraenkel et
al. (20112) pointed out thar the Pearson correlation is a suitable statistical technique 1o determine
the strength and direction of the relationship between two contmuous variables. Field (20018)
further explained that the Pearson correlation produces a correlation coefficient (r) between -
1.00 to +1.00, the closer the value is to £1.00, the stronger the relationship and the closer the
valee is to U, the weaker the relationship.

. Hypothesis Testing

The last stage of the dmamul}-:air; was hypothesis testing. The purpose of the hypothesss
testing was to know whether there was a statistically significant relationship between students’
perceptions of Self-Regulated Leaming strategies and English achievement . The decision was




based om the significance value (Sig. (2-tailed)) which was obtained from the Pearson Product
Moment Correlation analysis at the signiticance levelof (005, The criteria of hypothesis testing

were as follow;

a) 1f the significance value {Sig. If the significance value (Sig. (2-tailed}) was less than
(.05, the null hypothesis (Ho) was rejected and the alternative _bypothesia (Hi) was
accepted, indicating that there was a statistically significant relationship between
students’ perceptions of Self-Regulated Learning strategies and English achievement.

by If the significance value (Sig. (2-tailed)) was greater than 0.03, the null hyvpothesis (Ha)
was accepted and the altemative hypothesis (Hi) was rejected, in.di::a[&g that there was
no statstically significant relationship between students’ perceptions of Self-Regulated
Learning strategics and English achicve ment.




CHAPTER IV
RESEARCH FINDINGS

This chapter presents the findings of the study and discusses the results based on the research
objectives. The study aimed to investigate the relztionship between students’ perceptions of Self-
Regulmed Learning (SKEL) strategies and their Enclish :u:]aiewuua among eleventh-grade
students ot SMAN 7 Kediri. The findings are presented through descriptive and inferential

statistical analvses,

The descriptive analysis is the overview of students’ perception levels toward SRL strategies
amd their English achievemsent scores. While the mferential analysis im:lam- validity testing,
reliahility testing, normalily testing, correlation analysi o know whether there i 4 significant
relationship berween the variables studied statisnically. All statistical analyses were performed
using IBM SPSS Statistics. The results are presented sy.ulemmicull_'amd interpreted according to
established statistical procedures and relevant theories related o Self-Regulated Learning and

academic achievement.

Deseription of Data Variable

This study involved 34 students of class X1 at SMAN 7 Kediri. The research examingd two
main vanables; Students’ Perception of Sclf-Regulated Learming (SRL) Strategics as the
independent variable and English Achicvement as the dependent variable.

1. Independent Variable: Students' :I‘a'nupli:m of Self-Regulated Learnmg Strategics

The study was cnnducla on 34 students of class X1-Mipa 2 at SMAN& Kota Kedmi. Two
main variables observed in this study are Seli-Begulated Learning (SRL) as independent variable
and English Achievement as dependent variable. The SRL variable refers o students” ability to
plan, monitor and evaluate their own learning process. Whilke the English achicvement variable is

students’ academic performance in several assessment components in one scmester,




Data on a SEL were gathered using a 30-item structured questionnaire modifed from
Zimmerman’s theoretical framework, which comprises three critical phases. forethought,
performance and self-reflection. The tems were scored on a five-pomnt Likert scale from Strongly
Dhisagree (1) o Strongly Agree (5), and the partcipants were asked to specify the frequency or
intensity of thewr learning behaviors, According ly, the total SRL score ranged between M) and 150,
whereby higher scores indicated more favorable views regarding the implementation of Self-
Regulated Leaming strategies. The tool was developed to assess students’ cogmitive strategses, as

well as their motivational and metacognitive d imensions, thus offering & complete measure ment
of ndependent learning behavior.

Tabde 4. 1 Descriptive Statistics of Stedents’ Percepiion of SRL Strabegies

Ntatistic Score
Mean 1R 12
Standard Deviation 16807
‘Minimurm 79
Maximum 150
N 34

Based on Tabk 4.1, the mean score of students’ perceptions of Sclf-Regulated Leaming
strategics was 116,12, Considering that the maximum possible score was 150, this result indicates
that the students generally possessed positive perceptions toward the implementation of Seli-
Regulated Learning strategics in Enghish learning. The relatively high mean score suggests that
mast students acknowledged the importamce of seing learning goals, managmg study time,

manitoring kearning progress, and evaloating learning outcomes as part of their keamming process,

The lowest score was 79 and the highest was 150, The result shows that there are differences
between students in perception and appreciation of Self-Regulated Learning sirategies. Some
students had very strong positive perceptions of independent kearning behavier while others had
moderate perceptions,

7
The standard deviation of 16.807 indicates that the students” perception scores were relatively
scattered around the mean. Although most students showed positive perceptions of self-regulated




learning (SRL). the results show that the level of positivity varied for each individual. This
variation may be due to the differences in students’ learning experiences, motivation. and personal
learning strategies, as revealed in previous studies. However. these factors were nol directly

studied in the current study.

From a theoretical viewpoint, the present results suggest that students generally acknowledge
the importance of SRL in p ting academic success. As Zimmerman (2000) argues, students
with positive beliefs about Self-Regulated Learning are more likely to be active participants in
their learning by engaging in planning, monitormg, and self-evaluation. Smmilarly, Schunk and
DiBenedetto (2020) indicate that lkearners” views and beliefs about learmning sirategies shape their
willingness to carry out SRL behaviors, Therefore, the relatively high SEL perception scores in
this study imply that the participants maintained & positive disposition towards learner autonomy

amd independent leaming practices within English education.

2. Dependent Varsable: Englsh Achievement

The dependent variable of this study was English Achievement. This variable refers o
students’ academic achievement in English measured through official assessiment records at
school. English achievement is a reflection of studems” mastery of the language skills and
competencics that they obtained during the learning process and an indicator of the success that
students achieved in achieving the learning objectives set by the curriculum. The data of English
achievement were obtained from school documentation and in the form of students” English scores
recorded by the English teacher. These scores were a reflection of students™ real academic

performance and were used as objective indicators of learning outcomes,




Tahle 4. 2 Descriptive Statistics of English Achievemen

Statistic Score
Mean B4.74
Standard Deviation 3095
Minimum 5
Maximum a7
N 34

Baged on Table 4.2 the mean score of English Achievement was 84.74. This result indicates
that the students penerally achieved satisfactory performance in English learning. The average
score was above the minimum competency standard for the general school level that is generally
used in Indonesian secondary education. indicating that most siudenis achieved the expected

learning objectives.

The highest score among the participants was 97 and the lowest score was 75, The range from
lowest to highest score wias relatively small, indicating that the English achievement leveis of the
students were relatively similar. This means that most of the students scored mn a similar

achievement range and that there were not large variations in the studenis’ academic performance.

This finding is also supported by the standard deviation of 5,005, The standard deviation is
relatively low, indicating that the achicvement scores of the students are chose to the mean score,
the distribution of English achievement of the students is relatively homogeneous among the
participants. In other words . most of the students achieved scores that are not significantly d itferent
from each other.

For the purposes of this study, English achievement means the students” learning outcomes in
English as reflected in their scores from school assessment. According to Robert E. Slavin (20187,
academic achievement is defined as the extent o which students have achieved the desived kaming
outcomes through assessment amd evaluation. Accordingly, the English achievement scores m this
study are the outcomes of the students’ keaming performance after classroom keaming and school-

based assessment,




However, the relatively even distribution of achievement scores may have implications for
statistical analysis, Where achievement scores are clustered in a relatively narrow range. the degree
of variance needed 1o entify strong statistical relationships between variables s decreased. The
limited variance in achievement scores in English may . therefore. affect the strength of correlation
results obtained in subsequent amalysis. Mevertheless, the overall resulis suggest that the
participants achieved relatively good academic performance in Englsh and were generally

successtul in fulfilling the expected learning standards set by the school curnculum.

B. Data Analvsis

Drata analysis was performed to amalyze the quality of the research instrument and o find out
the relationship between students” perceptions of Self-Repulated Learning (SEL) strategies and
their English achievement. The statistical analvsis was performed usmg 1BM SPSS Statistics,
Several procedures were used. including vahdity testing. reliability testing. normality estmg,
comelation analysis, and hypothesis testing. These analyses were conducted systematically to
ensure that the collected data fulfilled the statistical requirements and that the findings were

scientifically reliable,

1. Validity Test

In this study, iem validity was analy2ed using the Pearson Product Moment Comelation
available im SPS5. Each item s correlation coefficient was compared with the eritical value at the
chosen significance level, Items with a correlation coefficient ahove the minimum cut-off were

comsidered valid and fit for use in the research.

In this study, item validity was analyzed wsing the Pearson Product Moment Correlation
available in SPSS. The correlation coetficient of cach tem was compared with the critical value
at the selected significance level., Items with comelation coefficients exceeding the minimum
criterion were considered valid and suitable for use in the research. The SREL questionnaire
consisted of fitteen statements representing the dimensions of Self-Regulated Learning. Based on
the results of the validity analysis, all questionnaire ilems met the validity requirements and

therefore could be retaned for further analysis.




Table 4, 3 Validity Test Result
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The vesulls indicated that all guestionnaire items met the established validity criteria,
Therefore, all items were retamed for further statistical analysis. Therefore, the questionnaire was
comsidered appropriate for collecting data regarding students” perceptions of Self-Regulated
Learning sirafegies.

2. Reliability Test

er determining the validity of the instrument, a reliability test was conducted 1o determine
the consistency of the questionnaire. Reliabaliy is the extent to which an instrument pdees
similar results or data upon repeated measurements (Fracnkel, Wallen, & Hyun, 2012). The
Cronbach's Alpha cocfficient was used 10 conduct the reliability analysis. According to Tavakol
amd Dennick (2011}, Cronbach’s Alpha values of 0.9 and above are comsidered excellent
reliahility, while valves of 0,80 and above are considered good relability.




Table 4, 4 Reliabhilny Statstics

Case Processing Summary

. % Reliability Statistics
Cazes Vabd T 10 Cronbach's
Eoiligaa® ]
e et Alpha M. of fems
2. Liwwine oukion baaes onall G49 15

wanabies n the peoaduoes

The analys®i showed a Cronbach’s Alpha coefficient of 0.949. This value indicates that the
questionnaire is a measure with an excellent internal consistency. In other words, the items
included in the questionnaire consstently measured the same construct of Self-Regulated Learning
perception. Therefore, the instrument was considered highly reliable and suitable for data

collection purposes.

The high reliability coefficient also suggests that respondents answered the questionnaire items
consistently, Therefoge, the questionnaire was considered reliable and appropriate for measunng
5

students’ perceptions of Selt-Regulated Learning strategies in this study.

3. Mormalny Test

A normality test was performed prior to the correlation analysis to determine whether the data
met the assumptions of the parametric statistical procedures, Normality testing is important
because many of the parametric statistical procedures sssume that the data are normally distributed
{Ghasemi and Zahediasl, 2012). Pallant (2020) also recommends the use of the Shaporo-Wilk test
tor studics with sample sizes smaller than tifty participants (N = 34), and the Shapiro-Wilk test

was used as it is recommended for small sample sizes,

Table 4. 5§ Normaliby Tesa(Sha preo-Wilk)

Case Processing Summary

Lases
Walid Missing Total
M Fearcent M Percant M Percant
SHL a4 100 0% 1] 0 0% 34 100 0%

ENGLISH_ACHIEVEMENT da 100 % i 00% i4 100 0%




Tests of Normality

Fakmogaros- Smirmoy® Snapira-Wilk
Statishc di Sig Btalistic dr Sig
SAL 091 4 200 GeT 14 47
ENGLIEH_ACHIEVEMENT 093 3 200 873 14 558

* Thig is & lowar bound of the true signifcancs.
a. Lilli=lors Significance Comechion

The resulis of the Shapiro-Wilk test showed thﬂ.ldv: significance value for students’

perceptions of Self-Regulated Learning (SRL) strategics was (0,947 whilke the significance valae
for English achievement was 00 558, Both significance values were greater than the significance
level of 015 which indicated that the data for both vanables were normally ﬁtribut::d. Thus, the
assumption of normality was satisfied. the rescarcher could proceed with parametric statistical
analysiz using the Pearson Product Moment Correlation.

The distributions of both variables were not significantly ditferemt from normality, Therefore,
the Pearson Product Moment Correlation was considered an appropriate statistacal technique to
investigate the relationship between students” perceptions of Self-Regulated Learning strategies

and English achicvement in this study.

4. Correlation Analysis

The main purpose of this study was to investigate the relationship between studenis’
perceptions of Self-Regulated Learning (SRL) strategies and their English achievement. To
achieve this purpose, the Pearson Product Moment Comrelation was used, because both vanables
were measured on contineous scales and met the assumption of normality. According to Pallant
{2020}, Pearson correlation 15 appropriate to examine the strength and direction of the lmear
relationship between two continuous vanables. Likewise, Field (2018} explains that the Pearson
comrelation coeffient ranpes from.-1 to +1, where values closer to +1 indicate stronger

relationships. whereas values closer to zero indicate weaker relationships.




Table 4, 6 Corcelition Anmilysis

Correlations
EMGLISH_AC
SRL HIEVEMENT
BHL Pearson Cormalation 1 - 018
Big, (T lailed) B
M 34 34
EMNGLISH_ACHIEVEMENT P=arson Correlation -018 1
Sig. (2-1aited) L ¥y
M 34 34

The analysis showed a Pearson correlation coefficient of -0.018 and a significance value (Sig.
2-tailed) nt'{].':'ﬁ The comelation coefficient, which is very close to zero, indicated a negligible
negative linear relationship between studenis’ perceptions of Self-Regulated Learning straregies
and English achievement. In addition. as thaqigniﬁc:uy:e value {(0.921) was significantly langer
than the predetermined xignificance level of 0,05, the relationship between the two mrialﬁ:s wis
not statistically significant. These results suggest that changes in students” perceptions of Self-
Regulamed Learning steategies were not related o corresponding changes i their English
achievement anwmg the eleventh- grade students at SMAN 7 Kediri.

5. Hypothesis Testing

1

The relationslop between students” perceptions nt‘SeIf-ReguIa&d Learning (SRL) sirategies
and English achicvement was statistically tested for significance. The hypotheses formulated in
this study were as follows:

a} Null Hypothesis (Ho): There is no significant relationship between students’ perception of

Self-Regulated Learning strategics and English achievement of the eleventh-grade students
of SMAN 7 Kediri.

bl Alernative Hypothesis (Hi) There is a significant relationship between students®
perception of Self-Regulated Learning strategics and English achievement of the eleventh-
grade students of SMAN 7 Kediri,




The decsion was taken based on the significance value (Sig. 2-tailed) result from the Pearson
Product Moment Correlation analysis. The null hypothesis was rejected if the significance value
wils less than 0.03 at significance level 005, Alternatively, the null hyvpothesis was accepied if the
significance value was more than 0.05.

"
The result of the correlation analysis obtaned a significance value of 1.921 which was greater

than 0.05. S0 the null hypothesis (Hs) was accepted and the alternmative hypothesis (Hi) was
rejected. This finding indicated that there was no statistically significant relationship between
ifudents” perception of Self-Regulated Leaming strategies snd English achievement of the

eleventh-grade students of SMAN 7 Kediri.

. Interpretation of Data Analysis

The data of this research indicated that there was no significant statistical relationship between
the eleventh grade smdents’ perception of Self-Regulated Learning (SREL) strategies at SMAN 7
Kediri and their English achievement. The ﬁjrsm Produoct Moment Correlation Analysis yielded
& correlation coefficient (r) of -0018 and a s.igﬁﬁl:aﬁc value (Sig. 2-tailed) of 0,921, which is
greater than the pre-determined level of significance of (.03, Thus the aull hypothesis (Ho) was
accepted and the alternative hypothesis (H)) was rejected. Thfﬁr::-:ult suggests that there B no
signmificant comelation between students” perception towards the Self-Regulated Learning strategy
and their English achigvement in this study.

The correlation coefficient of -0.0138 shows a very weak pegative linear relationship between

two variables . Because the coefficient i very close to zero, it implies that students ' perceptions
of Self-Regulated Learning strateges and their English achevement did not change significant]y.
The significance valee 0,921 is very high, s0 it can be assumed the observed relationship happened
by chance and there is no real relatigpship between the variables, Consequently. students who
reported more p}ﬁhi\fﬁm&plhm of Self-Regulated Learning swategies dil not necessarily
receive higher English achievement scores and sudents with less positive perceptions did not
necessarily achieve lower results.

That Self-Regulated Leamning ( SRL]& notimporiant in English learning whaile the relationship
is not statistically significant. Instead, the study results suggested that the perception of Self-




Regulaed Learning strategy itself may not be enough to explain the variations of students’ English
achicvement. Since the study measured the students’ perceptions of Self-Regulated Learning
strategics and not their actual implementation, i is possible that positive perceptions do not always
lead to effective leaming behaviours, Cther factors outside students’ perceptions may contribute
mare significantly to their English lanzuage achievement. The results presented here provide the

basis for further discussion in the next scction,

. IMscussion

The purpose of the study was 1o find out the correlation between the students” perception of
Seclf-Regulated Leamning (SRL) stratezy and the students” English achicvement at grade X1 SMAN
7 Kedmi. The result of the research indicates that there s no sipnificant relation between both
varmbles statistically. Pearson Moment Cmtaatmn Analysis produces a correlation coefficient of
0018 and the significance value of 0921 which 1s above than the predetermined significance
level of 0.05. As a result, the mull hypothesis (Hy) is accepted and the alternative hypothesis ( H1)
is rejected, The findings mdicate that students’ perception o fthe Self-Regulated Learning strategy
did not have a significant relationship with ther English achievement in the context of this study.
In other words, students with a more positive perception of the Self-Regulated Learning strategies
did not necessarily get higher Englich scores than those with less positive perceplions.

The absence of a significant relationship ndicates that students’ perceptions of Self-Regulated

Learnmg Strategies alone are not sufficient to account for the variations in English achievement.
Many students reported positive perceptwon of the learmng planning, montoring and evaluation,
However. this positive perception did not scem to be consistently reflected i their academic
achievement. This finding suggests that a positive perception of the Self-Regulated Learning
strategies does nol necessarily 1133;]3{& into the effective implementaton of the strategies during
the learning process. %ﬂemm the findings of this study indicate that students’ perceptions are
mr:rcl}'ﬁm dimension of Self-Regulated Leamning and shoukl not be taken as direct evidence of
actual self-regulated learning behaviors, It is also possible that other academic and contextual
factors have a greater influence on students” English language achievement than their perception

of the use of Self-Regulated Learning strategies.




The findings of this study can be mterpreted by the theoretical l'rn::l:pewurk:f.ﬂ&lf—Regulﬂed
Learning proposed by Zimmerman (2000) and further developed by Zimmerman and Schunk
{200 1). In their social cognitive model, self-regulated learning is not only about students”™ belief
that they have effective learning strategies but also a cyclic process of forethought, TITEINCE
and self-reflection, Successful sclf-regulation means that the leamers formulaie goals, wse
appropriate lamng strategies, monitor their progress and evaluate their learming outcomes all the
time. Thus, students may have positive perceptions ol these strategies, but they may not abways
implement them i authentic kearning contexts.

The gap berween perceived strategy use and actual self-regulared learning &-vainn. may be

an explanation for the finding that students with relatively positive perceptions of Self-Regulated
Learning strategies did not necessarily perform higher m English achicvement in the present study,
The findings are thus, still, theoretically consistent with Zimmerman's model, which emphasizes
that the soccess of academic performance depends on the effective implementation of self-

regulation prmocesses and not onby on students’ perceptions,

Although the present study demonstrated no significant associstion between students’
perception of SHld:u:tics and English achievement, this does not lessen the value of SRL in the
learning process. Self-Regulated Leaming i£ a mulifaceted process that includes goal setting,
siratepy planning. self-monitoring, and self-reflection (Panadero, 2017). These components work
together to facilitate effective learning and student achicvement. Thus, students” perceptions alone
cannot offer a full picture of the complexity of Self-Regulated Learning as the effectiveness of
self-regulation lies mot m bow well students understand the value of these methods but in bow
consistently they use them in their learning activities.

The findings may also be accounted for by the fact that positive perceptions of Self-Regulated

Learning strateges do not necessarily lead to higher academic achievement. Schunk and
DiBenedetto (20207 explain that successful self-regulation requires students to translste themr
miiuatim:_.é-lf-et‘fjcac}', and learning intenfions into consistent learning behaviors . Students nay
understand the importance of planning. monitoring. and cvaluating their kearning . but they may
not employ these strategics consistently when doing learning tasks. Consequently, studemis with

positive perceptions of Self-Regulated Learning strategies may obtain similar English scores to




those with kess positive perceptions because actual leaming behaviors rather than perceptions along

are more directly related to academic performance.

Studies also indicate that there age other different aspects that influence the accomplishmem
of English other than students’ view of Self-Regulated Leaming technigques. English achievement
is & function of the combined effect of cognitive, motivational, instructional. and contextual
tactors. For example, students’ prior knowledge, classroom instruction, teacher evaluation,
learning opportunities, family support, and exposure to English outside the classroom could all
contribute to their performance in school. Thus, even if students have positive impressions of Self-
Regulated Learning technaques, environmental and individoal factors sught have a larger effect
on their English achievement. This may explain the lack of significant link betwesn both varizbles

in the present investigation.

The results of this study are m contrast with the findings of Teng and Zhang (2020} who
revealed a positive effect of Self-Regulated Learming on the students' language learning results.
The variations might be due to differences in the research context, subjects and instrumentation.
Their study explored the students uelfarﬁulamd leaming behaviors in English langnage kearning
whereas the current study measured the students” perceptions of Self-Regulated Learning
sirategies. Therefore the different constructs being examined may have contributed to the different

findings.

Additionally, the curremt results contradict @ study by Jaclyn Broadbemt and Joamme Poon
{201 5) that found a positive cormelation between acade mic achievement and self-regulated learning
practxces. One explamation could be that whereas the current study involved senior high school
students in a classroom ::-m'imnrﬁu, their resecarch was carried out in an online higher education
setting. These variations imply that the efficacy of self-regulated kearning technigues could be

different that depends on learner choracteristics and educational contexts.

The results of this study suggest that raising students' opinions of self-regulated learning
technigues might not be enough to raise English proficiency. As aresull, educators should support
students in using self-regulated learning techniques on a regular hasis while [hﬂb-.m: leaming. The

[rmitations of this study were that it was only based on students’ perceptions in relation to their




actual seli-regulated kearning activities and was limited to a single school with a very small .q;m)ae_-
of 34 students. Further research is mecommended to build a more comprehensive knowledge of the
relationship between self-regulated learning énd English achievement with Larger samples,

different educational contexts and direct assessments of self-regulated learning methods.




CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents the conclusions and suggestions bﬁlﬁﬂ-ﬂthﬂ result and discussion of the
study. The conclusions summarize the major findings of the relationship between the perceptions
of Self-Regulated Learming (SRL) practices amd English achievement of the eleventh-grade
students at SMAN 7 Kediri. Besues, some recummendntinwm proposed for future researchers,
teachers, and students to develop future research on self-regulated learming and English

achievement as well a8 10 improve leaming methods.

A, Conelusion
This study aiumd find out whether there is a correlation between the eleventh-grade
students’ perceptions of Sclf-Regulated Learmning (SRL) stmategies and  their English
achicvement in SMAN 7 Kediri. The results of Pearson Product Moment Correlation analysis
revealed that there is no statistically siznificant rehlﬁnﬂ:ip between the two variables. The
correlation cocfficient 15 4,018 and the significance value 15 (.921 which is higher than the
significance level of 0,05, So the null hypothesis (Ho) 15 accepted and the altemative hypothesis

(Hi) 15 rejected.
The findings suggest that the students who reported more positive perceptions of Self-

Repulated Learning strategies did not necessarily have higher English :in:hloﬁmmm than those
with less positive perceptions. This means that studems’ perceptions of Self-Regulated
Lecarming strategies in themseives were not sufficient to explam the differences in English
achievement among the participants in this study. Since the research measured students’
perceptions rather than the actual implementation of Self-Regulated Leaming stratepies, other
mdividual and contextual fagtors might have contributed more 0 students’ English

achiovement.

In an overview, the current study advances knowledge of self-regulated learning by
showing that favorable opinons of leaming techniques do not always translate into higher

academic performance. The lindings imndicate that it is unportant to investigate not only




students” perceptions but also ther actual haminﬁu&havium and other factors that may affect
their English proficiency. Therefore, a holistic understanding of the relationship between
academic achievement and self-regulated kearning should include different dimensions of the

learning process.

. Suggestion
Based on the findings of this study, the researcher provides a |st of recommendations for

students, English teachers, schools of higher learning, and future researchers.
1, For Students

Therefore, students are encouraged to use self-regulated leaming strategies repularly in
their daily leaming activities in addition to understanding their importance. Students who adop
positive learming behaviors, such as sething goals. managing time, momtoring progress. and
evaluating learning outcomes, are more likely to become mdependent learners and to achieve

better academic performance.
2. For Teachers

English teachers shoukl constantly guide students and provide kearning activities that help
them to use self-regulated learning strategies. Besides tmlﬂ'ng gtudents abowt self-regulated
learning, they can also encourage students o perform tasks |ike goal setting, self-monitoring.
reflection, and sumﬁic learning through classroom activities and fonmative assessment. All

these practices help students to develop self-regulated skills.

3, For Future Resesrchers

1
Schools must create a learning environment that encourages siudemts 0 learn

mdependently and develops self-regulation skills, This can be used to provide educational
materials, encourage reflective activities, and suppont teaching strategies that encourage
students to think critically about therr own educaton. All of this can contnbute 1o the

mmprovement of students” education outside of the classtoom.,
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