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Abstract

Reading comprehension remains a critical challenge for vecational high school
students, wha ofien struggle 10 decode texts and extract specific details eftectr uly.ﬁis study
aims o describe the svstematic implementation of Project-Based Leaming (PBL)} in reading
ingtruction, perray how students' reading comprehension is demorsieated through this
approach, and identify the challenges faced by cleventh-grade swdents at SMEN 1 Scmen

This research employed a qualitative descriptive design, The data were gathered over
a four-woek mstructional pened from multiple sources, including ¢lassroom observations, the
resgqircher’s reflective teaching journals, sudent project artifacts {informative descriptive
posters), studens’ written reflections on sticky notes, and instructional documemation. %I
collected data were systematically analyzed using Miles, Huberman, and Sabdafia’s

[

intemctive model, which comprises data reduction, data display, and conclusion drawing o
verification.

The findings revenbed that PBL was successfully implemented through a sequence of
four structured stages: introducing descniptive foxts. callaborative text-mapping, project
development, and digital poster presentation and reflection. Studens” reading comprehension
transitioned from passive text decoding into dynamic. purposcful re-reading behaviors. This
wis demonstrated by therr ability to accurately dentibe mom ideas, extract supportmg detaiks, -
and synthesize environmental reading materials inte wetl-strucured visual paster products
using target contexmal vocshulary and comect deseriptive svntax, Diespite positive ouleomes,
several texi-processing challenges emerged, includmg students’ lmited il technscal
vocabulary knowledge, linguistic hesitation when communicating interpretafions in English,
and operational time management constraints during text-to-visual transformation. However,
thege limitations were effectively mitigated by peer scaffolding and feacher Tacilitatiomn.
unfocking significant potentials in collaboratve text analvsis, task engagement, and
analytical creatvity. In conclusion, Project-Based Learning serves as an effoctive pedagogical
framework to foster and describe active reading comprehension m a vocational schoal
context,

Keywords: Project-Baved Learming (PBL), Reading Comprehension, Descripsive e,
Cualitonve Descripiive Sudy, Yocational Hish Schad,




CHAPTER 1
INTRODUCTION

Background of the Study

Reading is a fundamental Interacy skill that must be mastered by every
imndividual, especially those pursuing formal edocation, According 10 Erwin
Harianto (2020), reading involves not only the pronunciation of words and the
acquisition of vocabulary from printed materials but also complex cognitive
processes. This process encompasses the analysis and organization of various
higher-order thinking skills, including learning. ressoning., synthesizing, and
problem-solving, all of which critically contribute 10 the reader’s thorough
understanding of infermation. Therefore, it 15 essential to investigate reading
skills, particularly reading comprehension, in the context of an inereasingly
competitive educational environment where students are required to grasp
imformation accurately.

A potential way of contextualizing text interpretation and enhancing
tesitual undersianding i Projeci-Based Lesrning (PBL). PBL is an
mstructions] méthod that emphasizes student engagement in meaninglul, real-
world projects relevant to their lives and prospective fields. As mentioned by
Thomas (2000), PBL helps students develop critical thinking, problem-
salving, and collaboration skills through structured tasks. Reszarch on PBL is
crucial for understanding how this method can be practically applied 1o
facilitate texi processing and improve reading comprehension among students,
especially at the vocational high school level where texis are often geared
toward practical application.

SMEN 1 Semen Kedim is a vocational high school with unigue
characteristics, focusing on practical skill development and vecational
competence. However, durmng a preliminary observation as a  stodent

rescarcher at SMEN | Scmen Kedini, the rescarcher noticed that many




students in the XI Grade expencnced significant difficulties in reading
comprehension. Students ofien strugeled to identify the main ideas. exiract
specific details, and synthesize information from descriptive texts, Research
by Pretorius and Currin {2010) shows that students who struggle with text
comprehension tend o experience difficulties in mastering subject matter,
which negatively impacts their overall academic and vocational performance.
These observations indicate an urgent need for an aliemative learning
approach thal can actively support students in decoding, processing. and
comprehending text materials.

In this regard. PBL can be a viable pedagogical solution. PBL relics on
active leaming where students collaborate on rigorous, text-driven, and real-
world projects. Analvtical problem-solving, collaboration. and reflection are
the pillars of PBL. Through the implementaton of PBL i reading
mstruction—such as tanstorming text data into visual projects like posters—
students are prompted to read, analyze, and interpret texts thoroughly, thus
deepening their overall comprehension of the material,

Though there were a number of studies that examined reading skills
and PBL. exploring how PBL portrays students’ reading comprehension in
vocational high schools remains an open issue. While most of the earhier
resegrch addressed general elementary or secondary school levels, this sudy
mtends to shed new light by exploring the application of PBL specifically at
the vocanonal high school level, particularly at SMEN | Semen Kedin.,

¢ purposc of this study is 10 describe the implementation of PBL in
reading lessons at SMKN 1 Semen Kediri for the X1 grade and to poriray how
the students’ reading comprehension is demonstrated during this project-based
approach. The aim of this study 15 t0 give a clear, qualitative explanation of
PBL practices in a vocational school context, as well as the challenges faced
by students mn engaping with project-based reading activities.

It is anticipated that this study wall contribute to educational practice

by providing an empirical reference for reading mstruction. The outoome of




this study can be wtilized as & reference by teachers to implement project-
based tasks in the language cerrculum, leading to better reading competence
among students. The focus of this study s the implementation of PBL in
reading instruction at SMKN | Semen Kedini for the Xl grade, with an
emphasis on describing the ways the developed projects portray and support
students' reading comprehension of descriptive texts, This research seeks to
offer useful feedback for designing innovative literacy learning methods in

vocational schools through a systematic and qualitative descriptive approach.

B. Research Foeus

This rescarch focuses on the implementation of eaching reading Using

Projeci-Based Leaming at SMEN 1 Semen Kediri, cspecially at the cleventh gmde.
E-'.pﬂ::iﬂcaily.glﬂ research aims toinvestigate how the Project-Based Leaming { PBL)

mnethod 15 systematically carried out step-by-step in reading lessons, how the students’

reading comprehension is described dunng its implementation, and what challenges

are faced by the students during the project-based learning activities.

C.  Research Questions

In relation 1o ﬁe background, the following resesrch question ean be

identified;

L.

9

How is Project-Based Leaming (PBL) in:plemenled teaching reading o the
efeventh-grade students at SMKN 1 Semen Kedirr?

How is the smdems' meading comprchension described dunng  the
implementation of ﬁ)jﬂ:’:t-ﬂased Learning?

What are the challenges faced by the students during the implementation of
Project-Based Leaming (PEL) in reading comprehension?

D. Research Objectives

1.

o describe the mmplementation of Project-Based Leaming (PBL) in
teaching reading to the eleventh-grade students at SMEN | Semen Kedin.




To describe the students® reading comprehension during the pl:ml:nmim
of Progect-Based Learning .

To explain the challenges ficed by the students during the implementation
of Project-Based Learning (PEL) in reading comprehension.

Significance of the Study
is study is expected to contribute theoretically and practically to the
field of English language teaching, particularly in vocational education.
. Theoretical Significance
The findings of this study can enrich the literature on the
implementation of PBL in teaching reading, particularly a1 the vocational
high school level. With its focus on students” feedback and real classroom
expenence in applyving PBL, this rescarch offers an understanding of the
process of bow PBL can be implemented to build reading comprehension
in real classroom.
2. Practical Significance
Practically, this study c¢an be of immense value to English teachers,
student-teachers; and curriculam developer. The result can serve as a
guideline for the implementation of PBL m vocational reading lessons,
offering a model on how to create mleractive, student-centered reading
activitics. The study also suggests the pitfalls and possibilities that may
arse. allowing teachers o be well prepared when applying PBL in similar

educational setiings.




ﬁ{APTER n

LITERATURE REVIEW

Review of Related Literature
1. Rending Skill

Reading, to Grabe and Stoller (2011), 13 an interactive process that
involvés not only the decoding of wntten aymbols but also comprehension
and constructing meaning from a fext Reading skills involve the
identification of vocabulary, understanding sentence structures, identifying
main ideas and supporting details. makmg inferences, and critical assessment
of imformation. In L (English as a Foreign Language) environments,
leamers are likely to face difficultics in reading due 10 weak vocabulary and
lack of exposure to autheanc texts (Nation, 2000). Especially in vocational
schools, where reading is likely to be overshadowed by practical subjects,

there is a greater necd to engage learners in meaningful reading activitics.

2. Emding Comprehension

Reading comprehension 15 defined as the process of stmultaneously
extracting and constructing meaning through interaction and involvement with
written language (Snow, 2002). It is not merely a passive skill of decoding
words; rather, it 15 ncﬁve, strategic, and complex cognitive process where
the reader relatés new mlormation from thé 81 o their existing background
knowledge based on schema theory. In @n instructional seiting, comprehension
must be systematically categorized to understand the depth of the students’
textual mastery, Standard reading taxonomies. such as those formulated by
Barrett (1976) and further detailed by Day and Park (2045), divide reading
comprehension into severl distinet levels, These levels begin with liternl
comprehension, which focuses on idemifving information explicitly stated in
the text. and progress to inferential comprehension. which requires students to

use explicit information combined with background knowledge to deduce




meanings not directly stated. The process reaches its peak at critical
comprehension, where readers evaluate the quality, accuracy, value, and

truthfulness of the texi based on external criteria or personal judgment.

3. ﬁaieﬂ-ﬂ:isaﬂ Learning

Project-Based Learning (PBL) 18 an’ active pedapogy of learning
through significant, real-world projects that are applicable to leamers. PBL, as
defined by Thomas (2(00K)), is characterized by its focus on real-world
problems, allowing students to explore and apply knowledze in meaningtul
context. PBL supports collaboration, problem-solving, and critical thinking,
which are all essential 21st-century skills. A study conducted by Bell (20100
shows that PBL not only enhances student engagement bul also improves
retention and understanding of content, as students are mwore hikely 1o
remember information when it s connected 1o practical applications.

A comprehensive review by PBLWaorks (20019) indicates that F'E!L
lead to significant improvements in student learning outcomes, including
higher levels of motivation and increased interest in the subject matter, The
review also highlights the need for teacher facilitation in PBL sinee the level
of puidance students receive can assist them in overcoming obstacles and
enhancing their learning experience. In addition, & study published in
Frontiers in Psychology {2023y found that PBL has a positive influence on
literacy skills since students réad, analyze, and synthesize information o carry
out their projects.

However, implementing PBL is not without challenges. According 1o
the MDRC Warking Paper (2019), teachers may face difficalties in designing
and managing projects, particularly i ahgning them with curmculum
standards, Addaionally, student diversity in engagement and backpround
knowledge can influence the effectiveness of PBL matiatives. ln spite of all

these ssues, the literature firmly attests to the fact that PBL can be a
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revolutionary method of eduocation that creates 4 more interesting  and
successful student leaming process {Hattie, 2009).

In eonclusion, PBL 15 an effective instructional approach that improves
students' engagement. critical thinking, and literacy. By placing leaming in
real-life contexts, PBL not only makes learning more pertinent but also aquips
learners with the ability to solve future issues. Effective application of PBL
demands proper planning, teachér guidance, and responsivendss o sudents”
needs, making it a worthwhile method for advancing leaming in
diverse envirenments.

4. PBLin Reading Instruction

Although PBL has been widely used m science and technology
teaching, there has been relatively hittle research on the application of PBL 1o
language learning, especially reading mstruction. According to Fragoulis and
Taiplakides {2000, PBL in EFL environments contributes to greater learmer
autonomy and motivation, and hence helps to improve their reading skills,
PBL in reading imstruction may mvolve the creation of projects that engage
students in the process of finding out information from various sources,
comhining the information, and presenting it in a unique way, While working
on these projects, students get involved m extensive reading while acquiring

other skills a3 well,

Operational Definition of Concepis
To avoid ambigaiy and clarfy the scope of this qualitative deseriptive
study, the key concepts are operationally defined as follows:

I. Implementation of PBEL in Teaching Reading: Refers to the step-by-step
apphcation of the Projcct-Based Leaming method in o2 reading class,
which meludes nfroducimg  authentic descriptive texts about the
environment ("Types of Waste"), collaborative small-group discussions,

draft planning, creating an authentic product m the form of informative
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posters (both pheysical drafts and digital versions via Canva), ¢lassroom
presentations, and cognitive reflections using sticky notes.

2. Siudents’ Reading Comprehension: Refers to the descoption of
eleventh-grade students” comprehension profiles regarding the desenptive
texts read during project execution, This comprehension is concretely
demonstrated through their ability to identify mam ideas, find explicitly
stated supporting details (literal), dedoce implicit meanings (inferential),
and accurately synthesize sensory vocabulary (the five senses) and
grammatical pattermns (noun of place + that'where) into the poster content,

3. Chalienges and Potentials in PBL: Refers o the operational constraimnis
faced by students (such as initial vocabulary barmers, linguistic hesitation
or lack of confidence when speaking English, and time constraints in task
completion) as well as the positive potentials that emerge (such as
increased cognitive task engagement, group collaboration, and structural

creativity ) throughout the PBL cycle.

Conceptual Framework

The conceprual framework of this study is designed 1o bridge the gap
between the actual literacy conditions of vocational school students and the
target learning objectives of descriptive fext reading through the intervention
of Project-Based Learnmg. This framework is built upon the foundational
assumption that PBL can simultaneously provide a student-centered and text-
centered leaming cxpenence.

The study begins by identifying the initial problems among eleventh-
erade students at SMKN | Semen Kedin, where students face significant
difficultics i reading comprehension, particularly in finding man ideas,
specific details, and implicit meanings. Furthermore, students tend to be
passive and lack the confidence to express textual ideas in English, which iz
exacerbated by a lack of reading instruction that is contextually adapted 1o the

specific needs of vocational stadents.
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As an intervention step. the project-based lcaming process s
unplemented through four structured stapes. The first stage begins with
mirducing  authentic  descniptive text materials themed around waste
management ("Types of Waste") while building students’ fundamental
vocabulary. In the second stage, students form small collaborative groups to
analyze textual details deeply and plan the poster layout draft. The third stage
1% the project execution phase, where this activity drives purposeful re-reading
behaviors to maimtain the validity of the information in their poster drafts. The
fourth stage concludes with the finalization of the digital poster using the
Canva application, group presentations in front of the class, and reflection
sessions using sticky notes.

The final outcome or ouwtput of this intervenfion vields a
comprehensive description  of students” reading comprehension, darectly
reflected in the level of texival data accuracy, organization of ideas, and
application of sensory vocabulary within the posters. Through this process,
the dvnamics of group collaboration also become wvisible through social
mteractions and peer scaffolding to overcome barriers in understanding
complex rext srructures. Ultimately, this framework helps map out vocabulary
constraints, speaking hesitation, and time management o serve as reflective
evaluation data for English language teaching in vocational high schools, The
PBL method in this study is not positioned merely as a visual art activity, but
acts a8 a qualitative medium that directs siudents 1o engage in meaning

negotiation and deep textual information processing,
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CHA PTERm
RESEARCH METHODOLOGY

Research Design and Approach

Thiz siudy emplove a qualitative descriptive désign, wherein the
researcher (student-teacher) is aetively involved in the implementation of PBL
in reading classes. According to Fraenkel et al, (2012}, gualitative descriptive
research aims 1o describe and explain current educational practices within the
matural sctiing. Since this study invelves descnbing the implementation
process of PBL and the students' reading comprehension expeniences, the
sirategy 15 considered appropriate. The researcher will act as a teacher-
practitioner, planning. teaching, and observing the process of learning. The
stress 15 not on statistically determining effectivencss. but instead on
examining the students’ comprehension behaviors, textual challenges, and the

process of teaching through authentic classroom interaction.

Research Site and Timeframe

The research will be conducted at SMKN 1 Semen Kediri, Kediri
Regency, East Java, Indonesia, The instution was chosen since il i8 a
vocational education context where reading lessons are less emphasized due
to the focus placed on technical and practical courses. Rescarch will be
conducted on one class of Grade X1 studemts 1o whom reading will be taught
using PBL.

The timeframe for the study is scheduled during the odd semester of
the academic vear 20252026, from Aupust to October 2025, The researcher
will execute variows phases, including prepamation and planning, the
im]:rlnm:ntmiﬂn of PBL in reading instruction, classroom  observations,
student reflection, and finally, data amalysis. Activities will be camed out

during normal English lessons under the guidance of the English teacher.

14




To provide a simpler timéline, the research activity  schedule is

presented in the table below:
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Data and Data Sources
The data used in the current study are qualitative and consist of:
l. Primary data from class work such as observations, learners
learming  products  {(informative poster projects), and reading

comprehension reflections,

-3

Supplementary data based on interviews with students, students”
learning dianes, and instructional documentation during the project
implementation,

Sources of data tor this research include three important informants
that serve the main purpose in relation to the learnmg-teaching process in
guestion, Firstly, the pnmary informants compnse the Grade X1 students at
SMEN 1 Semen Kedin, These participants are actively involved in Project-
Based Learning {PBL) activities within reading subjects and can provide
useful mformation regarding how they decode text, process information,
perform textual synthesis for their projects, and overcome reading
eomprehension challenges while going through the learning process,

Secondly, the researcher herself acts as the planner and observer of her
work. As a practitioner who is not only teaching but also analvzing classroom
dvnamics as a participant obhserver, she can design, conduct, and reflect upen
all aspects of the PBL reading program, specifically wacking the smudents’
textual mastery and reading behaviors.

Lastly, the English teacher serves s a supervisor and gude to the
researcher wn this study. As o result, the teacher will provide professional
feedback regarding the instructional actvities and help interpret classroom
reading comprehension events and textual data more effectively.

Daia Collection Procedures

The process of collecting data can be considered as one of the most

sipnificant stages in qualitative research as it helps provide data that answer

the research questions posed. According 0 Creswell & Creswell (2018),




qualitative data collection is viewed as a process of acqunng data from
mdividuals i their natural environment using various fechniques, which help
understand a certain phenomenon from the point of view of the participants
themselves. The data were collected while imp!mm:nting the PEL model
within reading lessons m-l‘he eleventh prade of SMKN 1 Semen Kediri.

Different methods of data collection were apphed in this research
study, including classroom observations, reflective teaching journals, students®
projects, students’ written reflections, and documentations. The use of
different approaches ensured that detailed data was collected concerning the
implementation  of  projeci-based  learning, the smdents’ reading
comprehension hehaviors during these activities, and the fiteral or inferential
reading issucs cncountered while delivering fessons. At the same time, it
helped to strengthen the credibality of the qualitative data collected for the.
study (Merriam & Tisdell, 2016).

The data gollection process was carried out continuously throughout
the implementation of the project-based reading lessons. Each technigue
served o different purpose and provided different types of information,
enabling the researcher o develop a comprehensive understanding of how
students processed text and demonsirated their reading comprehension
through the project-based tasks.

1. Observation

Observation was used as the pronary method of collecting data
because it allowed the researcher to directly examine the teaching and
learning process during the implementation of Project-Based Learning.
Aceording to Ary et al. (2019), observation enables researchers 10 obtain
firsthand information about participants” behaviors, interactions, and
activities within their natural environment.
In this study. the researcher acted as a participant observer because she
was directly involved in planning and implementing the learning

activities while simultaneously observing students’ reading behaviors

18




and textual responses. Observation was conducted dunng every stage of
the Project-Based Learning activities, starting from project introduction,
reading activities, group discussions, project development, presentations,
and reflection sessions.

This research focused on evaluating several major aspects of
the clazsroom environment. These includad the students’ involvement in
text decoding processes, ther intéraction with descnplive reading
materials, and literal text processing during group discussions, In
addition, the research took into account the cooperation of the students in
synthesizing information for their projects, as well as their ability 1o
recognize key points, implicit meanings, and explicit details in texis.
Finally, this rescarch considered the problems experienced by students
when dealmg with complex texts and the general teacher-student
interaction pattern during text analysis.

To facilitate svstematic observation, an observation sheet was
prepared betore the implementation of the lessons. The observation sheet
contained indicators related o text comprehension levels, contextual
vocabulary wse, collaborative texmuml snalysis, project progress, and
cognitive engagement with the text. During the observation process, the
researcher recorded imporiant events using field notes, These field notes
included descriptions of classroom situations, students” comprehension
difficulties, significant reading incidents, and reflections regarding the
effectiveness of the reading activities,

Additionally, photographs were used when permission was
granted by the school and participants. These visual records served as
supplementary data that helped the rescarcher meview classroom
mteractions and textual work more accuratély after the lessons had been
completed. The use of observation was considered essential because it

provided dircct evidence of how Project-Based Learning  was
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implemented in the classroom and how students demonstrated their
reading comprehension in real-time situations.
Reflective Teaching Journal

Another important of data in this study was the reflective
teaching joumal maintained by the researcher throughout the research process.
Retlective journals are widely used in educational research because they
enable researchers and teachers o systematically reflect on instructional
practices and leaming experiences {Farrell, 2018),

At the end of each lesson, a retlective journal was maintained by the
rescarcher o jot dewn personal notes about the application of Project-Based
Learning. The following topics have been emphasized m this joumal: the
reading goals that have been accomplished, the successful classroom textual
activities, and the students’ cognitive engagement in decoding the texts.
Further, the pedagogical problems which emerged during the teaching
progess, and those of comprehension expenienced by the Tcamers regarding the
reading material, were also recorded in the journal.

The reflective journal served twio important functions. First, it helped
the researcher document the mstructional process systematically. Second, it
enabled continuous reflection and evaluation of teaching practices throughout

implementation of Projeci-Based Leaming. Through reflective writing, the
researcher was able o identify pattems and recurring comprebension issues
that emerged during the reaching process. These reflections contributed
significantly 1o understanding the practical realities of implementing Project-
Based Learning in reading instruction..
Students’ Projects and Tasks

Students® projects and learning tasks were collected as important
sources of gualitative data, According to Krajeik and Blumenfeld (2018),
student-generated produects  in Project-Based Learning provide valuable
evidence of students’ understanding, skills development, and conceptual

mastery throughout the leaming process,
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4.

In this study, smudents worked colleboratively in groups to create
wformative posters based on descriptive texts. The project required students to
read and analyze texts, identify imporiant mformation, discuss ideas with
group members, and transform the textual information o visual products.
Several forms of student work were collectad to serve as data, inciuding poster
projects, vocabulary worksheets, and reading comprehension  tasks,
Additionally, the collection comprised group diseussion notes, wrillen textual
summanics, and individual reflection notes.

The colleeted projects were analyzed to cxamine students’ reading
comprehension levels. Particalar attention was given to: the accuracy of
textual information presented. the completeness of content based on the source
text, the use of target vocabulary from reading matenials, the organization of
wdeas, the clarity of the project preseatation, and the evidence of collaborative.
text processing. The analysis of students’ projects allowed the researcher to
evaluate how reading activities contributed to project completion and how
Project-Based Learning encouraged students to process text materials more
deeply..

Students’ Written Reflections

As am cffort caplere students’ leaming experiences and their
perceptions about the implementation of Project-Based Learning in the class,
the participants in the stwdy were instructed o write reflections al the end of
the PBL activities. Keflection is an important element of the leaming process
ginc2 it enables learners to review their own knowledge, identifiy areas of
reading difficulties, and make statements regarding their responses 1o certain
text-based activities. As stated by Ryan and Henderson (2018), reflections
encourage students to think deeply about their experience, providing essential
information about students' cognitive engagement and reading outcomes.

In this study, stodents were asked w waite brief’ reflections on sticky
notes after completing the PBL activitics, The sticky notes contained different

types of student expressions ranging from opinions and conceptual clarity to
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text-related problems. success stories, and suggestions related to the reading
process. After writing reflectons. students put the notes on a certain section of
the classroom board for collection by the researcher.

The written reflecoons addressed several fopics such as students’
understanding of the reading materials, their experiences working
collaboratively on text-to-visual transformations. rewly leamed vocabulary,
difficulies with text analysis during group discussions, and smudents”
perceptions about Project-Based Learning as a stratcgy for enhancing their
reading comprehension, This mwans that participanis had a simple and
comfortable ool o voice their cognitive experiences,

These reflections were further analyzed to identify common themes,
students’ struggles with reading-related activitics. and their responses 1o the
text processing under the PBL approach. These qualitative data collected lrom
students’ reflections were integrated with other gualitative data obtamed
through other methods. such as classroom observation, reflection joumals,
projects, and documentation In short, the qualitative reflections served to
iunprove the researcher's understanding of how Project-Based Learning
supports reading comprehension among students.

Documentation

e significance of documentaztion lies in its ability o reinforce and
complement the data collected from various other sources. As stated by
Merriam & Tisdell (2016), in qualitanve studies, documentation can be
considered a valuable source of data as it provides permanent data which can
be dnalyzed numerous times. In this study, documents consisted of lesson
plang, observation sheets. reading worksheets completed by students;
informative posters produced by students, reflective teaching journals, photos
illustrating classroom reading activities, and wntten reflections of students.

Thus, the collected documents provided supplementary information on
how Project-Based Learning was being implemented and served as a tool for

verification. of data collected by means of observation and reflection.
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Furthermore, documentation uscd during  this rescarch  contributed 1o
enhancing the credibility of results by providing traceable information about
the text-dnven learning process..
Data Analysis Technigque
Data will be gﬂlvmd using Miles, Huberman, and Saldafia's
interactive modal, which includes:
|. Data Reduction: Reducing and abstracting raw qualitatve data
from obscrvation records, student artifacts, and reflective journals
to idemtify patterns and themes specifically related to toxtual

decoding, literacy challenges, and comprehension strategies.

bt

Data Display: Presenting the reduced data in structured matrices,
analytical charis, or namative text o sysicmabcally view emerging
categories  such as literal, inferential, and crtical reading
comprehension behaviors.

? Conclusion Drawing and Verification: Drawing  initial
conclusions based on the meanings extracted from the textual dara
and subsequently wverifying the findings through data source
triangulation, peer debnefing with the English teacher mentor, and
member checking with student paricipants regarding their
cognitive reflections,

Trustworthiness and Validity of the Data

0 ensure the validity and credibility of the data collected for this
qualitative study, the rescarcher bascs her analysis on the mostworthiness
criteria provided by Limeoln and Guba {1985). In particular, these Crifera
include eredibility, transferability,  dependability, and confirmability.
Throughout the research process. the rescarcher takes into account all these
criteria to make sure that she provides authentic and reliable data regarding
students' reading comprehersion experiences.

In this regard, credibility refers to the accuracy and believability of the

results from the viewpoint of the participants. The credibility of the findings 1s
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cnsured by employing data source tmangulation, which cross-cxamines data
from classroom observations, students' reading project works (informative
posters), the researcher's reflective field notes, and written reflections. Also,
selected - student participants wvenfy the correctness of the researcher's
iterpretations of their text processing through member checking. In-addition,
the prolonged wmvolvement of the researcher during the four-week
implementztion of PBL increases her insight into the texi-processing
dynamics occurring in the class and helps achieve data authenticity.

The transferahility of this rescarch is ensured by the provision of a
thick. vivid, and detailed description of the study's context and environment.
Namely, precise. information about the vocational school context (SMEN |
Semen Kediri), the specific reading comprehension charactenstics of the X1-
erade participants. and the explicit step-by-step methods used for conducting
the text-driven project lessons will provide future researchers or practitioners
with the opportumity to evaluate whether these gualitative findings are
transterable to their own educational environments.

Dependabality refers to the process reliability, auditability, and internal
congistency of the study. For this purpose, the researcher meticulosly
documents the entire research process, meluding not only the text-centered
lesson plans and learning materials but also the precise schedule of
nbservations, field notes, and her own reflective teaching joumal. As a result,
other researchers can examine this audit trail and clearly understand why
cerain pedagogical decisions were taken &t cach stage of the PBL
implementation.

Finally, confirmability involves ensuring that the findings are shaped
by the expenences of the informants mather than the rescarcher's personal
brases. To achieve this, the researcher maintams a reflectuve log to continually
monitor potential biases, personal assumptions, and individual responses fo
the students' classroom actions, On top of that, all mterpretations in this study

are strictly grounded i concrete documents, including raw field notes,
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standardized observation sheets, and  direct student  artifacts  (reading
comprehension tasks and poster data).

Through adherence to these described ngorous criteria, the researcher
will provide the reader with a eredible, trostworthy, and scholarly qualitative

report on the project-based reading imstroction under discussion.
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ﬂMPTER v

RESEARCH FINDINGS AND DISCUSSION

Data Description

This chapter presénts the data obtained from the research conducted at

SMEN 1 Semen Kediri, The data were collected through classroom

observation, reflectives  teaching journal, students” projects, and

docurmentation,

Classronm Observation

The first mstructional cvele of Project-Based Leaming (PBL)
was initiated ﬁring the odd semester of the 2025,/2026 academic year a1
SMEN 1 Semen Kediri. The primary teaching ain for this first lesson
cycle was to form students' background kmowledge about descriptive
texts and present the overall theme related to the environment, which 1s
waste management. The lesson commenced with & series of mteractive
prompt questions designed to evaluate the students’ preliminary reading
comprehension readiness and personal knowledge regarding domestic
waste management. In response to the question, " What do vou wiually do
with vour plastic bortfes after drinking?”, most of the eleventh graders
displayed reluctance to articulate their textal ideas using proper English
statemients, scttling mstead for vague or disjointed answers, or even
answering the question in the Indonesian languoage:

To address this linguistic barrier, the researcher introduced a
reading passage titled "Types of Waste". The students were then
encouraged to carry out thorough reading in order o extract the key
ideas, structure, and content of the passage. Under these mstruetional
procedures, the vocabularnv-matching activitics managed to focus the
cognitive attention ufgc students. Students were able to process the text
effectively by working on vocabulary worksheets where words in the

reading materials were classified according © nouns, adjectives, and

26




adjective phrases. The observations made from this class reveal that
while eleventh-grade vocational students had an innate capability to
extract explicit literal information, their inferential text comprehension
still IE::]I.H:J.EIJ. direct teacher assistance.

The second meeting focused on shifting the classroom dynamic
from: individual text decoding to collaborative reading analvsis and
textual knowledge construction. The researcher divided the students into
different collaborative lcaming groups of three to four students, In this
sgssion, the primary goal was to conduct an in-depth cxamination of the
comprehensive texial detils contained in the text "Types of Waste” 1o
establish the empirical basis upon which the students would be
conductimg their group projects. In preparation for the language skills
needed to synthesize their text-based projects, direct teaching and
examples were provided on how to form descriptive sentences wsing
sensory details {sight, taste, touch, smell, and sound) denved from the
reading material, Students were also taught specitic prammatical
straciures necessary for descriptive text processmg: "noun of place
that..." and "noun of place + where, ",

The third meeting was dedicated entirely to the concrete
execution and physical development of the informative poster projects
based on text synthesis. At the beginning of the session, each
collaborative group was required 0 construct a  structured  [ext-
processing schedule. This timeline was mtended to manage operational
boundaries and ensuee that text synthesis, informational layout drawing,
and content writing were completed within the strict limits of the
allocated classroom pened. Throughout the project development phase, a
highly text-centered and collaborative leartung environment was
observed. The groups bepan drawing their structural lavouts and
compiling their descriptive text paragraphs based on the source reading

materials.
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However, managmg multiple textual tasks—such as text
synthesis, visual layout formatiing, and cooperative paragraph writing—
simultanecusly presented a severe time management challenge. Several
groups required intensive text momnitoring and timu::—[-::u:]'.ling reminders
from the researcher to complete their text analysis, Linguistic errors,
particularly  regarding  prammatical  capitalization,  punctuation
mechanics, and incorrect syntax i adjectve phrases, were frequently
spotted in the initial poster drafis. The rescarcher provided immediate
reading and writing scaffolding, guiding students to utilize the step-by-
step writing prompts provided in their reading worksheets to self~correct
their grammancal and fext strucires.

The final mecting represented the climax of the Project-Based
Learning cycle, focusing on  digial text transformation,  public
presentation, and structured academic reflection. During the initial phase
of this session, students utibzed digital tools, specifically the Canva
application, to finalize the text lavouts of their informative posters. The
digital posters were required to integrate all targeted linguistic and
comprehension elements: deseriptive content uiihizing the five senges,
accurate adjective phrases, correct application of the woun of pigce +
thatwhere,,' syntax, and highly relevamt viswal illustrations  that
correctly represented the text. Once the digital arifacts were rendered,
the classroom transitionad into a formal presentation forum. Each
collaborative group stood in fromt of the class o display their digital
poster, deliver an oral explanation of their descriptive texi paragraphs,
and handle follow-up text comprehension inguiries from their peers and
the researcher.

Based on the four meetngs of observation, most groups
showed active participation during the text-processing activities, The
students participated in textual discussions, answered literal and

inferential questions, and made conceptual inputs 1 their respective
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groups, With rezard to text-based collaboration, the students were able 1o
work together effectively to analyze the texts. Every member had a
particular role in accomplishing the reading task, though some groups
still depended on the active readers in the team. The observation also
showed that students began to use more English vocabulary from the
source text durng the classroom activities,

However, several students sull had operational difficulties in
using appropriate contextual vocabulary while discussing the text, Most
groups demonstrated a solid comprehension of the reading texts. They
were able o identify the main ideas and supporting information from the
descripive texts provided On the other hand. the students” development
of posters also showed cognitive mmprovements as some  groups
organized the textual information i a creabive and structured manner.
Lastly, it should be mentioned that most students displayed proper
academic behavior and focused task engagement in class. Additional
notes from the observation indicated that some students needed more
guidance in managing text-processing time and expressing their textual
idess confidently during pecr intéractions.

Refective Teaching Journal

The reflective teaching joumal helped 1o deseribe the
researcher’s pedagoocical thinking afier the activities of teaching and
learning. The reflective teaching joumal considered various elements
such as successful text-hased activities, comprehension problems faced
during the lesson, smdents” extual reactions. and mstructional chings
that need improvermnent. According to information collected theough the
reflective teaching journal, it was clear that the use of Project-Based
Learning for reading mstruction proceeded systematically.

Al the completion of the first meeting, the researcher
documented critical insights in the reflective teaching journal, focusing

on the students’ transition mto & text-driven Project-Based Learning
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environment, The primary success of this session was the high level of
task focus sparked by the environmental theme and the introductory text
"Types of Waste". The contextual prompt questions effectively engaged
the eleventh-grade students' J'.I'Fil'l-l’ knowledge, creating a lively initial
reading atmasphere.

The reflective journal entry for the second meeting centered
around the cooperative and communicative dynamics within the newly
formed text analysis groups, The positive outcome of this session was
the successful introduction of the five senses descriptive vocabularye and
the specific grammar patterns: ‘mowr of place + that,.' gnd ‘o of
ploce + where. " The physical act of grouping students directed them to
discuss the logical layout and informational goals of their upcoming
descriplive text poster. The students' cognitive tesponse 1o the PBL
planning  template was constructive; they effectively utilized the
autonomy given to them to structure their own textual project products,
However, their comprehension difficulties rose when asked to write
original descriptive sentences using sensory vocabulary,

The thied meeting's reflection focused heavily on the
operational pressures of text project execution and the shifting reading
habits of the students. The most significant pedagogical success recorded
in the journal was the emergence of purposeful re-reading behaviors,
where students frequently went back to the source text to verify details
for their posters. Comversely, the overarching crisis of this scssion was
time management siress during text synthesis. Beeause the vocational
studemts required a long time o comstruct correct grammatical and
textual syntax based on the reading matenals, the drawing and
formatung of the physical posters ran belund schedule. The ¢lassroom
environment became highly intense and rushed toward the final minutes

of the session to complete the wnting tasks.
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The final reflective jounal entry summanzed the cumulative
instruetional outcomes observed during the digital poster text rendering,
presentations, and sticky-note reflection phase. The primary success was
the m;c'eptiunal digital text inh‘:gmiun demonstrated by the vocational
stdents. Utilizing the Canva application, the groups seamlessly
combined their textual descrniptive paragraphs with polished, impactful
visual layours, showing high cognitive engagement with the reading
material. The main pedagogical challenge during this final session was
managing communication bamiers dunng text presentation. Scveral
students  experienced linguistic  hesitation when  presenting  their
descrpive sentences orally i front of their peers. However, the peer-
fecdback mechanism proved highly successful, as students offered
constructive textual comments and structural corrections rather than non-
academic criticism.

In conclusion. the reflective teaching jourmnals across the four
meetings provided concrete evidence that despite initial vocabulary
Iimitations and time constraints im text synthesis. the systematic
implementation of Project-Based Learning successfully restructured the
reading classroom into an active, analytical, and highly collaborative
text-processing environment.

Students’ Projects

The students’ projects were used as pne of the primary data

spurces in this rescarch to evaluate reading comprehension oatcomes. In

ject-Based Learning, students worked together in pronps in order o
create. informative posters with deseriptive texts that would cover the
given topic based on their source matenals. The project actively aimed at
evaluating the students’ textual knowledge about descriptive texts, their
ability to recopmize man ideas, their capacity to organize text
information, amd their accuracy in applying proper contextual

vocabulary. It was found from analyzing the projects of the students that
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most of the groups managed to develop accurate and highly informative
posters. In terms of the descriptive texts. they demonsirated an
understanding of the basics of descoptive text writing and showed strong
comprehension of the reading task.

In addition, the project activity indicated that students were
able to cooperate within groups to carry out assigned textual tasks
successfully. In some groups, the poster contained detailed tesiual
information expressed using varied and context-approprate vocabulary,
However, there were still groups that demonstrated grammatical
mistakes and limited vocabulary choice when creating their descriptive
text sections: Despite these linguistic difficulues: the students showed
cognitive improvement in synthesizing and expressing text-based deas
through the project artifacts.

Students’ Written Refections

Students” written reflections were collected at the end of the
learning activities to examine their cognitive reading experiences. The
students reflected on what they had comprehended and processed using
post-it notes and stuck them on the classroom board. The reflections
highlightad the text-processing experiences, comprehension challenges,
and thematic understandings of the students after completing the Project-
Based Leaming activities. From the reflections, most of the students
expressed that working together in groups 10 mansform exts into posiers
helped them decode and wnderstand the descriptive passages more
deeply. They also stated that they had leamed new technical vocabulary
from the text and became more precise in shanng reading ideas during
group text discussions,.

Documentation
The researcher gathered warious forms of  documents

throughout the research process to complement and verify the qualitative

data obtamed from observations, teaching joumals, and student
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refleciions, The collected documents consisted of the text-centered
lesson plans, reading materals, vocabulary worksheets completed by the
stdents, and the final descniptive poster projects produced by each
group. Additionally, photographic evidence was captured during key
academic activities, including group text discussions, poster text design
sessions, and class presentations. These photographs provided wvisual
evidence of the text-processing activities and served as a valuable tool to
verify the students' active participation, text-based collaboration, and
copnitive cngagement with the reading materials that were recorded

during the classroom sessions..

B. Research Findings

The Implementation of Project-Based Learning in Teaching
Reading

Based on the classroom observations, reflective teaching
Joumals, students” projects, and students” written reflections, Project-
Based Learning (FBL) was successfully implemented in the reading
classroom of the eleventh-grade students at SMKN 1 Semen Kediri, The
implementation was conducted through a senes of structured learning
activities designed to engage students actively in strategic text decoding
and analytical project development,

The implementation began with the introduction of descriptive
1exts redated to the topic of waste management. During the first meeting,
students were guided tooread the 1exts and: systematically identifv the
main ideas. supporting details, and target contexiual vocabulary. The
teacher facilitated classroom discussions 1o scaffold the studems’
cognitive comprehension  regarding the structure and  informational
purpose of the texts, Most students demonstrated steady cogmiive focus
on the topic and participated actvely during the contextual vocabulary-

building tasks.
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In the second mecting, students worked colleboratively in
groups to synthesize the information they had obtamed from the reading
materials. They analyzed the texts, exchanged literal and inferential
mterpretations, and planned the content layout of their posters based on
the textual data. The collaborative learning environment encouraged
stdents to communicate and nepotiate textual meaning with their peers.
During this stage, students showed increasing cognitive involvement in
the text-processing activities because they were given the antonomy to
make decisions regarding their visual text-transformation designs.

The third meeting focused on project development and text
transformation. Students created mformative posters by synthesizing the
descriptive fexts they had studicd. While working on the projects,
students engaged n  purposeful re-reading  behaviors,  constantly
revisiting the source matenals to ensure that the information included in
their posters was textually accurate and relevant. The researcher
observed that students frequently reterred back to the texts when
verifying content details and selecting appropriate adjectives. This
indicated that reading comprehension activities became m integral part
of the project completion process,

In the final meeting, students presemted their informative
posters in front of the class. Each proup delivered an oral explanation of
their descnptive paragraphs and handled follow-up text comprehension
inguirics from their classmates and the rescarcher, The prescmiation
session provided students with formal opportunities o demonstrate their
lhiteral and inferential understanding of the reading materials. Following
the presentations. students participated in a text-based reflection activity
by writing their cognitive leaming experiences on sticky notes and
attaching them to the classroom board.

Orerall, the implementation of Project-Based Learning created

2 student-centered and text-centercd environment where reading
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activitics were integrated with collaborative, meaningful project fasks,
The findings indicate that students became more analytically involved in
texi processing compared to traditional reading instruction.
The Deseription of Stadents’ Reading Comprehension
During the Implementation of PBL

The description of the eleventh-grade students' reading
comprehension during the implementation of Project-Based Learning
(PBL) rcvealed distinet text-processing developments. In terms of
reading comprehension performance, stndents demonsirated their textual
understanding primarily through their ability o identify omin ideas and
extract explicit supporting details from the descriptive texis. This hiteral
and inferential comprehension was clearly described in the imformational
accuracy and layout structure of the posters produced by the groups.
Maost project artifacts featured venfied factual information, contextually
relevant vocabulary, and an organized content flow systematically
derived from the reading passage "Twvpes of Waste™. The way students
transformed lmear text information into visunal presemtations directly
dezeribed their cognitive grasp of the desceriptive matenals they had read.

Furthermore, the  description  of  smdents”  reading
comprehension was reflected in their contextual vocabulary acquisition
throughout the project stages. Dunng group discussions and peer
presentation sessions, students were observed milizing a wider range of
technical and sensory adjectives related 0 environmental themes. In
their written reflections, several stwdents explicitly noted how the
process of breaking down the reading materials helped them decode
unfamihar phrases and apply new descniptive syntax.

The collaborative framework of PBL also described a peer-
scaffolding dynamie, where students actively assisted one another mn
resolving  comprehension  bottlenecks  and  clanfying  dense  text

structures. Chverall, the guahtative data provides a comprehensive
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desciption  of  students” reading  comprehension as a  dypamic,
callaborative, and highly interactive text-processing activity rather than a
passive decoding task.

Challenges During the Implementation of Project-Based

Learning

Although the implementation of Project-Based Learning
produced many positive outcomes, several text-processing challenges
were encountered during the teaching and learning process. Ome
challenge identiticd through classroom observations was students’
limited mitial vocabulary knowledge. Some students experienced literal
difficulties mnderstanding unfamiliar technical words found in the
descriptive fexts. As a result, they occasionaily required additional
explict explanations and strategic reading support from the researcher
before they could fully decode and comprehend the informational
content of the texts,

Another challenge was students” linguistic hesitation when
expressing texrual ideas and interpretations in English. During group
discussions and presentation sessions, several siudents appeared hegitant
to share their text analyses orally and preferred to rely on the more
proficient readers within their groups. This situation sometimes atfected
the balance of active text synthesis within groups and required ongoing
cogtive scaffolding fromm the researcher to emsure that all students
coniribumed 1o the text negotiation activities. Time manggement also
became an operational challenge during project implementation. Because
students had 1o analyze complex descriptive texts, systematically discuss
information. design poster layouts, and prepare academic presentations,
some groups required extra lime 1o complete thew writing and reading
tasks. Managing multiple text-processing activities within the available

classroom period required careful planning and ngorous monitoring,

36




Despite these instructional challenges. the mplementation of
PBL provided various opportunities and structural benefits for students’
reading outcomes. Ume important potential was the development of
collaborative text-analysis skills. Students learned how to work together,
share reading responsibilities, exchange textual interpretations, and solve
comprehension problems collectively during the completion of their
projects.  The  group-based  activities  encouraged  academic
communication and 1ext negotiztion among students, Another potential
was the mercase in students’ cognitive fask engagement. The project
activities created a highly interactive learning environment where
students  actively processed, evalwated. and  reconstructed  text
information rather than passively rocciving  definitions.  Students
appeared more focused on completing the reading tasks because they
were durectly involved m converting textual data into meaningtul visoal
products,

Analytical creativity also emerged as one of the positive
outcomes of Project-Based Learning. Students had opportunities to
expresd  their texiusl understanding through poster design,  visoal
informational organization, and presentation activities, This allowed
them to seamlessly combine deep reading comprehension with creative,
struciured expression.

Owerall, the fndings indicate that while Project-Based
Learning presents several instructional challenges. it offers significant
opportunities for improving students” cognitive focus, collabotative text
analysis, structueal creativity, and active engagement in reading
activitics. The benefits observed during the implementation suggest that
PBL can be a highly effective approach for describing and developing

reading comprehension in vocational high school settings,
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C.

Discussion of Research Findings

The Implementation of PBL in Teaching Reading

The findings revealed that Project-Based Learning {PBL) was
implemented through several structured stages, including introducing
reading materials, conducting group discussions, developing projects,
presenting the projects, and reflecting onm  the text-processing
experiences. Throughout these stapes, students were actively involved in
strategic reading activities, collaborative text decoding, project creation,
and presentations, This indicates that the implementation of PBL shitied
the learning process from teacher-centered instruction o student-
centered, text-centered learning.

The implementation observed in this study reflects the essential
charactenisties of Project-Based Learning proposed by Kmjok and Shin
(2021}, who state that PBL engages students i meaningful learning
experiences through inguiry, collaboration, and the creation of authentic
products. In this study, students were required to read descriptive texts,
identify important text structures, discuss their literal interpretations with
peers, and use the mformation o ¢reate informative posters. These
activities encouraged studenis to consimuct reading knowledge actively
rather than simply receiving informational summaries from the teacher.
Furthermore, the implementation of PRL allowed smdents o connect
reading activities with meaningful rasks. Imstead of reading solely 1o
answer traditional comprehension questions, students read with the
explicit purpose of gathering contextual data needed for their projects.
This finding supports Bell (2010), who argues that Project-Based
Learning provides students with meaningful leaming  experiences
because knowledge is applied to the conpletion of authentic tasks and
products.

The findings also demonstrate the changing role of the teacher

during the learming process. Rather than functioning as the primary
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spurce of text translation. the teacher acted as a facilitator who guided
students throughout project completion and text decoding. This finding
aligns with the view of Kokotsaki et al, {20016), who emphasize that
teachers in PBL environments support students” learming by providing
guidance, monitoring progress, and facilitating collaboration. Theretore,
the implementation of PBL in this study reflects the core prnciples of
Project-Based Learning and demonstrates how reading instruction can be
integrated with collaborative and project-oniented activitics to create a
more text-focused learning envimnment.

The Description of Students” Reading Comprehension

During the Implementation of PBL

The qualitative data provided a comprehensive descnption of
how students’ reading comprehension was demonstrated durmg the
implementation of Project-Based Learmmg. The findings described that
stisdents were able to systematically identify main ideas, extract explicil
supporting details, and process comextually relevant information from
descriptive texts. The project artifacts produced by the students directly
dezseribed their cogniuve understanding of the contént because they
successfully transformed information from written lexts into visval
presentations, This suggests that studenis did not merely read the texts
superficially but actively processed and applied the text structures they
ohtained.

This finding supports Grabe and Stoller (20200, who explain
that reading comprehension involves constructing meaning from texts
theough active enpagement with information. In the comtext of PBL,
stndents were encouraged to exhibit purposeful re-reading behaviors,
revisiting the texts repeatedly dunng discussions and project
development, which contributed to a clearer description of deep

comprehension. The need to use technical imformation from the texts in
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meaningful ways alse encouraged students to read more carcfully,
analvtically, and crestically.

Additionally, collaborative learning heavily contributed to the
desciption of students” reading comprehension, Through group
discussions, students exchanged literal and inferential interpretations,
clarified ditficult contextual vocabulary, and helped one another decode
the texts. This finding i consistent with social  constructivist
perspectives on learning, which emphasize that knowledge is constructed
through interaction and collaboration with others (Vyeotsky, as cited in
Schunk, 2020). Within this framewotk, students’ reading comprehension
15 described not a8 an isolated cognitive act, but as @n interactive,
collaborative text-processing dynamic.

Challenges During the Implementation of PEL

The findings revealed several mstructional challenges during
the tmplementation of Project-Based Leaming, meluding limited imitial
vocabulary knowledge, students’ linguistic hesitation, and time
management difficulties. However, the findings also demonstrared
several positive potentials, such as improved collaboratve text analysis,
increased copnitive task engagement, and enhanced structural creativity.
Limited vocsbulary knowledge emerged as one of the main text-
processing challenges because students encoumtered unfamiliar techmical
words in the descriptive maternals. This difficulty sometimes hindered
their ability (o decode the texts and participate accuratcly in analvtical
text discussions. Such findings are consistent with Grabe and Stoller
(2020), who identify vocabulary knowledge as one of the fundamental
components influencing reading comprehension. Students who possess
limited vocabulary often experience difficulties m decoding textual
nformation and synthesizing text ideas effectvely,

Another challenge involved students’ hinguistic  hesitation

when expressing their textusl understanding in English. Some students

)




were reluctant o participate actively during text discussions and oral
presentations, preferring to rely on more proficient group members 1o
precess the texts. This finding is similar to previous research in English
language learning contexts, which suggests that target-language
hesication and linguistic barriers frequently affect students” active
confribution  to  comtmunicative, text-based classroom  activities
{Richards, 2017).

Time management was also identified as an operational
challenge during project completion. Students were required to perform
multiple cognitive tasks, including reading, discussing, text mapping,
designing posters, and preparing academic presentations. Consequently,
some  groups required  additional time o complete  ther  text
transformiation tasks. This challenge 15 commonly reported in Project-
Based Learnmg because project activities gemerally require longer
instructional and reading periods than traditional classroom tasks
{K.okotzaki et al., 2016).

Despite these operational challenges, the findings highlighted
several important potentials of Project-Based Leaming for reading
outcomes, Ong of the most significant benefits. was the development of
collaborative text-analvsis skills, Students [eamed to communicate, share
reading  responsibilities, negotiate  textual  meanings, and solve
comprehension problems collectvely while completing their projects.
These findings support Bell (2010), who states that collaboration is one
of the most valuable outcomes of Project-Based Leaming because it
prepares students for real-world sitwations that require teamwork and
cooperation.

The findings alse demonstrated mereased cognitive task
engagement, Students appeared highly focused throughout the learning
process and actively participated in text transformation activities, This
result aligns with the findings of Kokotsala et al. (2016), who reported
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that Project-Based Leaming creates meaningful leaming experiences that
encourage active student participation. Ancthet important potential
identified in this study was the enhancement of siadents’ structural
creativity. Through poster creation and presentations, students were
given opportunities to visually organize textual information, design
products based on raw data, and express thieir text analysis creatively,

In summary, although the implementation of Project-Based
Learning presented several instructional challenges, the positive
potentials. observed during the lcarming  process  outweighed the
difficulties encountered. The findings supggest that PBL can serve as an
effective approach for describing and developing reading comprehension
by fostering collaborative text amalysis, cognitive focus, structural
creativity, and active engagement among vocabonal high school

stusdents.
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CHAPTER YV
CONCLUSHON, IMPLICATIONS, AND SUGGESTION

Conclusion

Based on the qualitative findings and in-depth discussion presented in
the previous chapter, several comprehensiveé conclusions can be drawn
regarding the impiementation of Project-Based Learming (PEL) in teaching
reading to the ¢leventh-grade students of SMEN | Semen Kedin,

First, the systematic implementation of Project-Based Learning was
successfully carried oul through a well-structured sequence of pedagogical
stages. These stages included inuw;lw:,ing authentic  desenptive reading
materials, conducting collaborative group text-mapping, planning the poster
outlings, executing the project designs, delivening group presentations, and
performing critical reflections on the text-processing experiences. Throughout
these chronological phases, students actively shifted from passive readers into
strategic investigators who actively engaged with the text, decoded dense
linguistic struetures, and negotiated texmal meanings with their peers. This
siructured execution demonstrates that PBL successfully  transforms the
reading classroom from a traditional teacher-centered mstruction into a highly
active, student-cenfered., and text-focused learning environment where
students  assume  direct  responstbility for  constructing  their  own
comprehension.

Second, the qualitative data provided a thorough and rich description
of students” reading comprehension during the project execution. The findings
explicitly described that students successfully demonstrated literal, inferential,
and evaluative comprehension through their capability to identify main ideas,
extract specific supporting detzils, amd intcgratc contexmually relevant
imformation from the descriptive reading passage titled "Types of Waste".
This cogmitive progress was clearly described im the high level of

mformational accuracy and systematic text structures found in the final




mformative posters produced by the groups, The students did not merely
decode the linear sentences superlicially: mstead, their text-processing
achievements were described by their ability 1o critically wansform writien
textusl data into orgamized wvisual presentations, which provided a clear
descriptive profile of deep reading comprehension and purposeful re-reading
behawviors,

Third, this study successfully mapped out the specific instructional
challenges and positive potentizls that emerged throughout the project
implementation. The primary challenges identified during the text-processing
activities comsisied of students’ limited initial  vocabulary  Knowledge,
structural linguistic hesitation when expressing textual interpretations in
English, and operational ime management constraints when balancing text
analysis with poster designing. Despite these operational barriers, the
structural framework of PBL offered sigmficant cogmitive potentials. The
students demonstrated substantial development in collaborative text-analysis
skills, exhibited a high level of cognitive task engagement during group
problem-solving, and unlocked analytical creativity in visually mapping text
gtructures. These fmdings solidify the eonclusion that Project-Based Learning
provides a structured, meaningful framework that  portrays  reading
comprehension nol as an iselated decoding fask, bul as an interactive,
collaborative process.

Cwerall, the final conclusion indicates that Project-Based Learning
serves as an offective qualitative vehicle to describe, monitor, and develop
students' reading comprehension by seamlessly merging riporous texiual
analysis with authentic, collaborative project owlcomes m a vocational high

school sething,
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Research Implications

The gualitative findings of this study yield several cntical implications
fut the field of English Language Teaching {ELT), particularly concerning the
methodology of n:su:]ing instruction for vocational students.

The fitst implication addresses the design of reading rasks. The smdy
implies that reading instruction should move away from conventional. passive
comprehension  questions  toward  goal-directed  ext  ransformations. By
integrating reading matenials with tangible projects like poster creation,
teachers can create an instructional environment where students read with a
clear, authentic purposé-—namely, gathering, selecting, and synthesized
mformation for a concrete prodouct.  This - demonstrates  that  deep
comprehension 1s naturaily achieved when students an: given the opportunity
to process and manipulate text structures for immediate, practical application.

The second implication concerns the collaborative nature of text
decoding, The descniption of students’ reading achicvements implics that
reading comprehension is highly optimized through social constructivist
mteractions. When students face complex descnptive texts, peer scaffolding
within a project group allows them o exchange hiteral interpretations, elanfy
dense contextual vocabulary, and co-construct texi meaning collectively.
Therefore, reading lessons should be intentionally structured to facilitate
academic talk, peer tutoring, and collaborative text analysis rather than
forcing students o decode difficult passages in complete isolation.

The third implication highlights the necessity of strategic teacher
intervention or cognitive scaffolding. Sinee vocabulary limitations and
linguistic hesitation remain prominent barmers for vocational school students;
teachers cannot simply abandon students dunng project work, The study
umplies that the teacher's role must dynamically sluft into a facilitator who
actively momtors group progress, provides timely vocabulary worksheets,

guides  text mapping, and helps students overcome comprehension
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bottlenccks, Proper instructional scaffolding ensures that linguistic challenges
do not hinder students' capability toachieve high-level comprehension.

Finally, for edecanonal practice at large, these findings imply that
implementing pm_i:ci—hamd tasks can systemahtically foster twenty-first-
century  comperencies—specifically  eritical  reading,  collaborative
communication, and analytical creativity—simultaneously within the English
language cumeulum..

Suggestions

Based on the conclusions and research implications articulated above,
several sirategie suggestions are proposed o enhance the quality of reading
instruction for English teachers, students, and future researchers. For English
teachers, particularly those mstructing in vocational high school settings, it is
highly recommended to adopt Projeci-Based Learning as an innovative
altemative approach to developing and monitoring  students’ reading
comprehension.  When  implementing  this  methed,  teachers  should
meticulously design project topics that align with real-world issues, such as
environmental sustainability, o foster deeper contexiual reading. To mitigate
the identified texi-processing challenges. teachers mmst prepane structured
scatfolding tools beforehand, such as pre-reading vocabulary glossaries,
contextuzl sentence frames o minimize linguistic hesitation, and strict
timeling checklists ¢ help student groups manage their classroom fime
efficiently during text analysis and poster creation.

For the smdents, active and responsible participation throughout all
stages of project-based reading sctivities is strongly encouraged. Students
should maximize the collaborative opportunities within their groups (o
negotigte textual meanings, discuss unfamiliar vocabulary, and sctively
support one another i decoding dense paragraphs. Rather than relying solely
on more proficient peers, every student should practice expressing their

textual interpretations  during  group discussions and oral presentations,
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recognizing that reading comprehension is an active process of tmansforming
text information mnto meaningful visual knowledze.

Finally, for future researchers interested in this area, it 15 suggested o
conduct further gualitative inw:ﬂigatin:nns into the implementation of PBL
across diverse educational contexts, different geade levels, or vanad English
language proficiencies, Since this study focused on describing reading
comprehension through deseriptive texts and poster products, future studies
could explore how differcnt text genres, such as report or procedure texts, and
altermative project artifacts. such as digital video campaigns or multimedia
presentations, describe  students’ reading  developments. Additionally,
exploring  teachers” longiiudmal experences or conductng a  deeper
phenomenobogical studv into students’ specific cognitive steps during texi
negotiation would provide a broader, more comprehensive understanding of

the role of Project-Based Learning in English Language Teaching.
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