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ABSTRACT 

Aura Azzahra Hermansah Enhancing Speaking Ability of The Tenth-Grade Beauty Program 
Students Through Project-Based Learning at SMKN 3 Kediri, Skripsi, the Faculty of Teacher 
Training and Education, University of Nusantara PGRI Kediri, 2026. 
 
Keywords: Classroom Action Research (CAR); Deep Learning; Digital Portfolio; Project- 
Based Learning (PjBL); Speaking Performance. 

This study aimed to examine how Project-Based Learning is implemented in teaching 
speaking to the tenth-grade beauty program students at SMKN 3 Kediri and whether it 
enhances the students' speaking ability. 

The research was driven by empirical challenges identified among the tenth-grade 
students in the Beauty Program (Class X Kecantikan 2) at SMKN 3 Kediri. These students 
exhibited low oral performance characterized by poor technical pronunciation, limited 
specialized vocabulary, persistent grammatical errors in the simple present tense, low fluency, 
lack of professional non-verbal delivery, and severe public speaking anxiety. 

To address these issues, a Classroom Action Research (CAR) following the Kemmis 
and McTaggart (2014) cyclical model was executed in a single collaborative cycle. The 
subjects consisted of 30 female students. The instructional intervention deployed a six-step 
PjBL framework aligned with the deep learning framework(Mindful, Meaningful, and Joyful 
learning). Students collaboratively developed structured descriptive text scripts of real 
cosmetic products, which acted as an affective and cognitive scaffold to lower speaking 
anxiety. They then recorded 2-to-3-minute product review vlogs using their smartphones and 
published them in a digital portfolio playlist on YouTube to engage an authentic global 
audience. Data collection utilized qualitative observation rubrics, field notes, and anxiety scales 
alongside a quantitative oral speaking performance test evaluating six indicators: 
Pronunciation, Fluency, Vocabulary, Grammar, Comprehension, and Non-Verbal delivery. 

The results shows that the implementation of CAR made the class mean score increased 
substantially from 67.63 in the pre-CAR baseline to 82.13 post-intervention. Furthermore, 
classical learning mastery expanded dramatically from a mere 33.33% (only 10 students 
passing) to 83.33%(25 out of 30 students achieving or exceeding the individual success 
threshold of ≥ 75). Qualitatively, the scriptwriting matrix successfully minimized mental 
blocking, while the digital publishing element fostered professional client-facing paralinguistic 
behaviors, such as open posture, stable eye contact, and strategic steepling hand gestures. It is 
concluded that contextualized, project-based video creation successfully bridges general 
English with vocational specialization. English teachers are suggested to incorporate 
multimedia production and structured paralinguistic assessments to foster workforce readiness 
among vocational learners. 
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CHAPTER I 

INTRODUCTION 

This chapter presents the foundational background of the study and outlines the 

pedagogical necessity of introducing instructional innovations in a vocational high 

school setting. It introduces the core research problems, specifies the research objectives, 

and elaborates on both the theoretical and practical significances of the research. This 

chapter discuss about background of the research, research problems, research objectives 

and significances of the research. 

A. Background 
Based on the researcher’s observations during the Introduction to the School 

Field (PLP) at SMKN 3 Kediri, it was found that the speaking ability of the tenth-grade 

students in the Beauty Program was still relatively low. When students were asked to 

describe beauty products in English, many of them experienced difficulties in 

expressing ideas orally. Most students tended to read directly from written texts without 

fully understanding the content they delivered. They also demonstrated inaccurate 

pronunciation, limited vocabulary, grammatical errors, lack of fluency, and low self-

confidence when speaking in front of their classmates. Furthermore, many students 

spoke with monotonous intonation and minimal facial expressions or gestures, making 

their presentations less communicative and less engaging. 

The students’ difficulties in speaking were reflected in several aspects of 

speaking performance. First, students had limited vocabulary related to beauty 

products, making it difficult for them to explain product ingredients, benefits, textures, 

and usage. Second, students frequently produced grammatical errors, particularly in the 

use of simple present tense, which is commonly used in descriptive texts. Third, 

students often hesitated while speaking because they lacked confidence and were afraid 

of making mistakes. Finally, students had difficulty delivering information coherently 

and communicatively, resulting in presentations that were fragmented and difficult for 

listeners to understand. 

These problems may be caused by several factors. One possible factor is that 

English instruction is still dominated by conventional teaching approaches that focus 

primarily on grammar explanation, vocabulary memorization, and textbook-based 

exercises. As a result, students have limited opportunities to practice English in 

authentic and meaningful contexts. Another factor is that English learning activities are 



	
	

	

often disconnected from students’ vocational specialization. Consequently, students fail 

to recognize the relevance of English to their future careers in the beauty industry. In 

addition, speaking anxiety and fear of making mistakes also contribute to students’ 

reluctance to communicate orally in English. 

According to the Ministry of Primary and Secondary Education 

(Kemendikdasmen 2025), Abdul Muti’i, English learning in the Merdeka Curriculum 

emphasizes the development of students’ communicative competence through 

meaningful, contextual, and student-centered learning experiences. At Phase E, 

students are expected to use English to communicate ideas, feelings, opinions, and 

information in spoken and written forms across various contexts. The curriculum 

encourages students to actively participate in authentic communication activities, 

interact with others, interpret and create texts, and apply language skills to situations 

relevant to their personal, academic, and future professional lives. 

Furthermore, the implementation of the Merdeka Curriculum is closely 

associated with the concept of Deep Learning, which emphasizes learning experiences 

that are mindful, meaningful, and joyful. 

Mindful Learning is a learning process where students and teachers are fully 

aware of what they are doing, learning, and feeling. Students understand their learning 

objectives, stay focused, and actively reflect on the depth of their comprehension. 

Meaningful Learning is an approach that connects instructional material to 

students' real lives. Rather than simply memorizing theories, students understand the 

relevance, utility, and purpose of what they are learning so they can apply it to solve 

real-world problems. According to Ausubel (1968), learning becomes meaningful when 

students are able to relate new information to concepts they already understand. 

Therefore, learning activities should be relevant to students’ daily lives and vocational 

contexts. For vocational students in the Beauty Program, learning English becomes 

more meaningful when it involves describing beauty products, explaining product 

benefits, communicating with customers, or creating promotional content related to the 

beauty industry. 

Joyful Learning is a learning environment that is fun, positive, and filled with 

curiosity. This approach eliminates stress and boredom, leaving students enthusiastic 

and feeling safe throughout the learning process. 

Therefore, English instruction in the Merdeka Curriculum should not focus 

solely on grammar mastery or memorization of language forms. Instead, it should 



	
	

	

provide opportunities for students to participate in authentic, contextual, and engaging 

learning activities. 

According to Brown (2004), speaking is an interactive process of constructing 

meaning that involves producing, receiving, and processing information. Effective 

speaking performance includes several aspects such as pronunciation, fluency, 

vocabulary, grammar, and comprehension. In addition to linguistic competence, 

successful communication also requires non-verbal communication skills. Harmer 

(2001) explains that eye contact, facial expressions, gestures, and body movements play 

important roles in enhancing communication effectiveness and helping speakers convey 

messages more confidently. Therefore, speaking instruction should not only focus on 

language accuracy but also on students’ ability to communicate naturally and 

professionally. 

Teaching speaking in a vocational high school context, particularly within the 

Merdeka Curriculum framework, shifts the focus from passive language acquisition to 

active, communicative competence. According to Harmer (2001), teaching speaking 

involves providing students with opportunities to use the language productively in safe, 

classroom-based environments that mimic real-world interactions. It is not merely 

about instructing students on how to produce linguistic sounds or memorize dialogues, 

rather, it is about training them to use the language tool functionally, accurately, and 

confidently in professional contexts. 

In line with this, effective speaking performance goes beyond verbal output, it 

heavily relies on paralinguistic and non-verbal features. Body language, facial 

expressions, and eye contact play a critical role in determining the success of oral 

communication. Celce-Murcia (2001) emphasizes that non-verbal cues serve as 

essential strategic competencies that reinforce or complement spoken words. When 

students maintain steady eye contact, use natural hand gestures, and display appropriate 

facial expressions, they build engagement and credibility with their listeners. In 

vocational fields like beauty services (Kecantikan), these non-verbal cues are vital, as 

professionals must project confidence, warmth, and clarity while explaining treatments 

or products to clients. Therefore, evaluating speaking performance must integrate both 

verbal accuracy and professional non-verbal delivery. 

Based on Joe Navarro, a former FBI counterintelligence agent and nonverbal 

behavior expert, in his book What Every Body is Saying: An FBI Agent's Guide to 



	
	

	

Speed-Reading People (2008), people who are eloquent or fluent speakers exhibit the 

following traits: 

1. Their body is calm and free from pacifying behaviors or nervous reflexes (such 

as touching the neck or fidgeting with fingers). 

2. They can maintain steady eye contact. 

3. Their posture is open. 

4. Steepling hand gesture, bringing the fingertips of both hands together to form a 

roof-like shape. 

Considering the students’ speaking difficulties and the demands of vocational 

education, an instructional innovation is needed to create more engaging and 

meaningful learning experiences. One learning model that is considered suitable for 

vocational education is Project-Based Learning (PjBL).  

According to Kokotsaki et al. (2016), Project-Based Learning is a student-

centered approach that allows learners to develop knowledge and skills through the 

completion of authentic projects. Through project activities, students are actively 

involved in problem-solving, collaboration, communication, and critical thinking 

processes which is in line with the principles of Deep Learning promoted in Indonesian 

Education (Mindful, Meaningful, Joyful). 

This study implements Project-Based Learning through a beauty product 

description project. In this project, students are required to select beauty products, 

prepare descriptive scripts, record product review videos, and publish the videos on 

YouTube. This project provides students with opportunities to practice English in 

authentic contexts that are closely related to their vocational field. Through the process 

of planning, scripting, recording, editing, presenting, and publishing videos, students 

are expected to develop not only speaking skills but also involved in problem-solving, 

collaboration, communication, and critical thinking aligns with Kokotsaki et al. (2016). 

The use of YouTube as a publishing platform further strengthens the authenticity 

of the learning process. Students are not merely completing assignments for classroom 

assessment but are creating digital content for real audiences. According to 

Binmahboob (2020), digital platforms such as YouTube can enhance students’ 

motivation, confidence, and speaking performance because learners become more 

aware of the quality of their communication when presenting their work to a wider 

audience. 



	
	

	

Several previous studies have demonstrated the effectiveness of Project-Based 

Learning in improving language skills. Muyassaroh and Prasetiyowati (2024) found 

that Project-Based Learning significantly improved students’ speaking performance 

through authentic learning activities. Similarly, Mukhlisin et al. (2023) reported that 

Project-Based Learning enhanced students’ ability to write descriptive texts. In 

addition, Salsabila et al. (2025) concluded that YouTube provides positive contributions 

to English language learning by increasing students’ engagement and communication 

skills. 

However, previous studies generally focused on speaking or writing skills 

separately and were rarely conducted within the context of vocational beauty education. 

Therefore, this study offers a different contribution for English Education by integrating 

speaking skills, descriptive text writing, vocational content, Deep Learning principles, 

Project-Based Learning, and digital publication through YouTube into a single learning 

project. 

B. Research Problems 

Based on the background above, the research questions in this study are as 

follows: 

1. How is Project-Based Learning implemented in teaching speaking to the tenth 

grade beauty program students at SMKN 3 Kediri? 

2. Does Project-Based Learning enhance speaking ability of the tenth grade beauty 

program students at SMKN 3 Kediri? 

C. Research Objectives 

The objectives of this study are: 

1. To describe how Project-Based Learning implemented in teaching speaking to 

the tenth grade beauty program students at SMKN 3 Kediri. 

2. To investigate whether Project-Based Learning enhances the speaking ability of 

the tenth-grade beauty program students at SMKN 3 Kediri. 

D. Significances of the Research 

This research is expected to provide the following benefits: 

1. Theoretical Benefits 

Theoretically, this study enriches vocational English pedagogy by 

integrating Project-Based Learning with the specific needs of the Beauty 

Program. Grounded in the theory of Kokotsaki et al. (2016), it provides 



	
	

	

empirical support for using student-centered projects to simultaneously develop 

students' linguistic and non-verbal communication skills in an authentic context. 

Furthermore, this research operationalizes the Deep Learning principles 

of the Merdeka Curriculum framework from Kemendikdasmen (2025). It 

extends Ausubel’s (1968) meaningful learning theory by connecting descriptive 

texts directly to the beauty industry, helping students see the relevance of 

English to their future careers. Additionally, publishing on YouTube supports 

the theories of Binmahboob (2020) and Salsabila et al. (2025) by demonstrating 

how digital platforms boost speaking motivation and confidence through a real 

audience. 

Finally, the study contributes to a more comprehensive framework for 

evaluating oral proficiency in vocational schools. Drawing from Brown (2004) 

and Harmer (2001), who define speaking as an interactive process of 

constructing meaning, it shifts the instructional focus from passive grammar 

memorization to active communication. By incorporating Celce-Murcia’s 

(2001) view on strategic competencies, it establishes that paralinguistic features 

like eye contact, gestures, and facial expressions are essential components that 

must be evaluated to reflect professional client interactions in the beauty 

industry. 

2. Practical Benefits 

For teachers, this research can serve as a reference for developing 

project-based teaching methods. For students, this research can improve their 

speaking and descriptive text writing skills in English, as well as prepare them 

for the workforce. For educational institutions, this research can assist in 

developing curriculum that are relevant to industry needs. 
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