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CHAPTER 1
INTROENCTTONN

i chapier discusses the sub chapiers related to title of this research. It
consists A) background., B) formulation of the problem. C) objectives of the
research, and ) benefits of the ressearch.

A. Background

Speaking Speaking is seen 85 an essential competency in acquiring
English 82 a Foreign Lamguage (EFL) In contrast o reading or writing,
speaking necessitates that leamers generate language freely and interactively,
mirroring the requirements of authentic conversation (Nation & Newton, 2009).
Proficiency i speaking abilities allows students to articulate ideas. convey
viewpaints, and participate in debates, all of which are crucial for academic
achievement and future professional prospects. Nonetheless, several EFL
leamners, cspecially at the senior high school tier, persistently encounter
considershle obstacles in enhancing  their speaking  =kills, Common
impediments encompass a restricted vocabulary, which hinders students'
capacity to articulate their ideas; a deheiency in confidence, frequently
stemming trom nadequate practice and apprehension of adverse assessment;
and a fear of errors, which deters active engagement in speaking exercises
( Brovarm, 2004y,

In Indongsia. these issues are intensified by the sociolinguistic sctting in
which Englizh is infrequently emploved in everyday conversation. As a result,
stndents experience restricted opportunitics for genuine speaking practice
beyond the classroom (Musthafa, 20000, Consequently, their oral skill is
limited, and they predominantly depend on memorised phrases instead of
pamcipaiing i spontaneous dialogue, This phenomencn 13 notably apparent at
shA ] Purwossn, where initial observations indicate that eleventh-grade
students frequently exhibit reluctance to engage in spoken English during class,
opting for guiet or the uiilisation of memorized pheases rather than pursaing

authentic and spontaneous dialoos:.




The difficulties in acquiring speaking skills are affected by both leamer-
related characteristics and the dominant teaching methodologies in EFL
courses. Conventional methods, including wencher-centered drills, grammar
ranslation, and repetitious texthook exercises, prevail in several Indonesian
schools (Harmer, 2007). In speaking training, these approaches frequently
necessitole that pupils read or memorise planned conversations, precluding
improvisation or personal expression, which leads to tedious and uninspinng
classes. Although these strategies may assist students in comprehending
fundamental languare concepts, they ofien lack opportunities for subsiantial
and engaged speaking practice. As a result, numerous students regard speaking
exercises as daunting and anxiety-inducing, resulting in diminished motivation
and passive engagement in the classroom {(Kayi, 2004).

The absence of interactive and communicative activitics results in
students infrequently practicing speaking m authentic circumstances, which is
crucial for cultivating fluency and confidence, Language teaching specialists
recommend the implementanon of Communicative Language Teaching (CLT)
methodologies, which priontise contact, genuine conversation, and intentional
language application. Amang the several methodologies advocated by CLT,
role-play ememnges as a potent tactic for fostering a participatory and low-
anxiety educational atmosphers (Richards & Rodgers, 2004,

Raole-play is an instructional method wherein students are designated
certain roles and reguired to perform situations that replicate authentic social
imemcu’ms {Ladousse, 1987} This approach convens the classroom inte a
secure environment where students may engage with language, embrace risks,
and learn from errors without the apprehension of severe criticism, Studies have
shown that role-play can bolster students” confidence by alleviating speaking
anxicty and prometing active engagement, particularly among timid or hesitant
presenters (Huang, 2008). Furthermore, role-play cultivates creativity and
spontaneily, requinng students o think rapidly and react o unforeseen
circumstances, thereby enhancing their commumicative skill {Livingstone,

1983). Repeated practice in contexmualised contexts enhances fluency and




promunciation theough role-play, as students gain greater confidence in utilising
English across diverse sceparios (Zhang, 2009).

The commbination of role-play with the window shopping paradigm is a
notably advantageous method for improving pupils’ communication abilities.
The window shopping model replicates shopping activities in which students
issume the roles of buyers and sellers in settings that mimic actual interactions
in retail environments (Jannah, Auliva, Setiawan, & Waluyo, 2021). This
method enhances verbal proficiency while fostering critical thinking and social
skills within a genuine and fun edocational sefting. Despiie prior invesigainons
ie.g., Al-Sobhi & Preece. 201 8; Doggett, 1986} assessing the efficacy of mole-
play in EFL classrooms, there is a notable deficiency of research explicitly
add its effects on Indonesian senior high =chool students, especially
those in the eleventh grade. At SMAN 1 Purwoasri, the execution of role-play
15 imtrcaicly matched with the goals of the Kunkulum Merdeka, which
prioritises  student-centered  learning, the enhancement of 21st-century
competencies, and the fostering of critical thinking (Kemendikbud, 2022),

The fundamental objective of utilising the role-play approach is o
actrvely include studentz in significant communication by immersing them in
realistic real-life simmiﬁ that necessitate spontaneous and collaborative use
of English. Role-play encourages students to engage in cntical thinking,
problem=solving, and creative expression, o enhancing ther sﬁu’ng skill,
confidence, and autonomy as leamners. This research examines the impact of
the Window Shopping approach on speaking instruction, In the classroom, the
instructor will elucidate the concept of procedural texr, organise the students
into groups while detailing the utilization of window shopping as a pedagogical
model, and subsequently, the instructor will guide the students in preparing the
material for digcussion pertinent to the topic. The research participants include
asingle class ofeleventh-grade students at SMAN | Purwoasn For the academic
year 20252026, The criteria for evaluating speaking skills encompass fluency,
promunciation, vocabulary, and grammar, which will be utilized w measure

speaking proficiency throughout the research,




B. Formialation of the Problem

Based on the background of the research, the researcher fonmulates
soirme problems to be researched as follows:

I. How iz the eleventh grade students® speaking skill before being tanght
ing Window Shopping model at SMAN 1 Purwoasei?

How is the eleventh grade students’ speaking skill after being taught using

Window Shopping model agSMAN 1 Purwoasn?

Ik

3. How significant the effect of role play on the eleventh grade students”
speaking skills at SMAN 1 Purwoasn?

C. Ohjectives of the Research

The objective of the study can be divided as follows:

1. To describe the speaking ability of :vmm-g;md: students” at SMAN |
Purwoasri hﬁm being taught using the Window Shopping model.
To describe the speaking ability of eleventh-prade studenis’ at SMAN |
Purwoasn afier being Eght using the Window Shopping model.

| 2]

3. To find our whether there is a significant effect of using the Window
Shopping model (role-play) on the speaking ability of eleventh-grade
siudents’ at SMAN | Purwossri.

D. Significance of the Research
This research, conducted on eleventh-grade students’ ot ShIAN |

Purwonsn, 15 expected o provide several important contributions 1o English

language tear:ag and leaming. particularly in the context of speaking skills.

For students, the implenmmﬂnwl’ﬂm role-play method w=ing the window

shopping model s anticipated 0 creale a more engaging and supportive

enviromment for practicing Enghish speaking. By participating in interactive
scenarios that simulate real-life communication, students may overcome their
anxiety and reluctance to speak, develop greater confidence, and improve their
fluency, pronunciation, vocabulary, and grammar. The use of role-play 1s also

expected to make speaking activities more meanmgfial and enjoyable, therchy
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increasing students” motivation and encouraging them o use English mwore
spontaneously and effectively in var'&iﬁ CoHiiexs.

For teachers and educators, the findings of this study are expected (o
offer valuable insights into the effectiveness of the role-play method. especially
when integrated with the window shopping model, as an alternative
traditional, textbook-oriented approaches, The research may provide practical
recommendations for designing more interactive and communicative speaking
lessons that address students” needs and challenges. By adopting these
siralezies, teschers can foster a more dynamic classroom atmosphare, promaote
student-centered  leaming, and enhance the overall quality of English

INSIFICIon.




CHAPTER 11
THEORETICAL FRAMEE‘)EH
This chapier contains a comprehemsive review of related  literature,
conceprual framework and the hypothesis underlying the research. It aims o
provide theoretical foundations and previous findings relevant to the research, as

will as 10 explain the logical basis and importance of conducting the research,

A, The Nature of Speaking Skill

According 1o Levelr (1994) deacribes speaking as a complax commitive
skill requiring the real-time formulation and ariculation of languape, which
ntegrates knowledge of vocabulary, grammar, and pronunciation with the
ability to organize and cxpress ideas clearly. Nation and Mewton (2009),
speaking involves both linguistic competence and the capacity to use language
nteractively and spontancously in real-life communication. Gunawan, Ainin,
and Bahruddin (2021} emphasize that speaking skill acquisition involves
behavioral and cognitive processes, highlighting that learners must not only
master mechanical aspects of language but also develop communicative
competence through practice and interaction. Based on several experts
mentioned above, speaking skills are crucial in language leaming as it ¢an be
broadly defined the ability to produce spoken language effectivelv to
n:n:rmmw'mc ideas. thoughts, and Feelings in various contexts,

The importance of speaking skill in Winglish as a Foreign Language
(EFL} context is paramount, a8 it enables learners to engage in meaningful
communication, express opimons, and participate x:ivelﬁn academic and
social setfings (Harmer, 2007) In EFL classrooms, speaking is often
considered the most ¢ ing skill due w leamers’ limited exposure (o
authentic language use and psychological barmers such as anxiety and lack of
confidence (Nation & MNewton, 2009). Therefore, developing speaking
proficiency i essential for swdents v sueceed academically and function
effectivelv in global contexis,

Several key aspects constitute speaking skill. These include
pronunciation, grammar, vocabulary, and fluency (Nation & MNewton, 2009).




Promunciation involves the correct articulation of sounds, stress, infomation,
and rhythng, which are crucial for intelligibilicy (Harmmer, 2007 Grammar
refers to the appropriaie use of sentence structures and verb enses o convey
clear meaning (Gunawan et al, 2021}, Vocabulary encompasses the Wﬁ of
words and expressions a speaker can use accurately and appropriately. Flueney
15 the ability w0 speak smoothly and coberently without excessive hesitation or
repetition, facilitating e flective communication (Levelt, 1994).

Several factors affect speaking skill development These include
learners’ psychological factors such as snxety, motivation, and confidence, as
well as external factors hike teaching methods, exposure to the target language,
and opportunities for practice (Gunawan et al., 2021; Harmer, 2007). In EFL
gettings, limited interaction with native speakers and reliance on traditional,
teacher-centered methods can impede speaking progress. Therefore, effective
speaking instruction should incorporate interactive activities that foster
communicative competence and reduce learnems” apprehension, therchy

enhancing their abality 1o use English confidently and fluently,

Macro and Micro Skill of Speaking

speaking skill involves a hierarchical range of complex abilities,
traditionally cm(aurized mto micro and macro skills. According to Nation and
Newton (2009), speaking 15 one of the four primary macro skills in languaps
learming, alongside histening, reading, and writing. It broadly encompasses the
ability to produce spoken language fMuently and appropriately across various
communicative contexts. Levelt (1993) highlights that speaking 15 a
cogniiively demanding skill that requires simultanesus attention (o linguistc
form, meaning, and the interactional context in which communication occurs.

Micro skills of speaking refer to the smaller, more detarled components
of speech production that contribute to the accuracy and intelligibility of
spoken language. Brown (2004) identifies micro skills as the foundational
abilities required 10 produce and distinguish phonemes, apply correct stress,
rhythm, and intomation patiems, construct grammatically accurate sentences,

and employ appropriate vocabulary. These skills also include the ability to




manage fluency by effectively using fillers, pauses, and self-corrections o
maintain clarity and coherence during speech. MNation and Newton {2008
emphasize that micro skills involve the mastery of sound systems, word
formation, and sentence struciure, which are essential for producing
intelligible and coherent speech.

In contrast, macro skills of speaking focus on the broader, more
strategic aspects of communication. enabling speakers to achieve their
communicative goals effectively within & given social context. Harmer (2007)
and Brown (2007 ) desenbe macro skills as the ability o use languspe functions
appropriately according to the social context, including managing conversation
rules such as tm-taking, topic maintenance, and repair strategies when
communication breaks down, Macro skills also imvolve the skillful use of
cohesive devices to link ideas logically, adapting one's style and register to suit
different awdiences and situations, and cffectively employing nonverbal
communication cues. These higher-level skills enable speakers to mtemct
sucoess fully and achieve their communicative objectives in real-li fe simations.

Together, micro and macro speaking skills form an  integrated
framework essential for effective aral communication. Mastery of micro skills
ensures clanty and accuracy at the linguistic level, providing the building
blocks for intelligible speech. Concurrently, macro skills facilitate meaning ful,
contextually appropriate interaction, allowing speakers o navigate social
dynamics and achieve communicative purposcs. Developing both sets of skills
is crucial for leamers 1o become proficient and confident speakers in an EFL
context (Brown, 2004; Harmer, 2007; Leveltr, [993; Nation & Newton, 2009).

Cmpeahe Learning

Cooperative leaming 15 an instructional approach that emphasizes
collaboration among students in small groups to achieve shared leaming goals.
According 10 Slavin { 1987 ), cooperanive learning is nol merely 4 social method
but iz alze highly effective in boosting academic achievement. Research
demonsirates that students who participate in cooperative leaming groups tend

to master matenal more effectively than those who leam individually, as cach




group member i responsible for both their own and their group’s success,
fostering positive imteraction and interdependence. Wang (2020) further
highlights the application of cooperative leaming in college English reaching,
niding its ability w enhance smdemts” cognimive skills and language
competence through active interaction, discussion, and collaborative problem-
solving. This approach addresses the hmitations of traditional. teacher-
centered instruction by engaging students more actively in the leaming
process.

Supporting :hiudaerspeetit-e, Al-Mubiresk (2021) found that
cooperative leaming 15 more effective than traditional teaching meth in
improving students’ academic performance. In his study, students taught
through cooperative leaming showed significantly higher achievement scores
compared to those taught conventionally, underscoring the model’s advantages
for both acadenuc and social development. Cooperati ing itself can be
implemented through various types and technique, Acconding to Johnson,
Johnson, and Stanne (2000), there are several main types o erative
learning, including Learning Together (LT), Studemt Teams Achievement
Divisions (STAD), Teams-Games-Tournaments {TGT), Group Investigation
(G, Jigsaw, Academic Controversy (AC). Team-Assisted Individualization
(TAIL), and Cooperative Integrated Reading and Composition (CIRC). Each
methad encourages teamwork and active paticipation, supporting  both
academic achievement and the development of social skills,

Oine technigue that can be iﬁgmed within cooperative leaming is role
play. As Huang (2008) explains, role play gives students the opparunity (o
praciice using language meaningiully in real-=life contexis, By acting ot
imsigned roles in specific scenanos, students develop communication skills,
creativity, and confidence in using Enghsh. Ladousse (1987} also emphasizes
that role play 18 highly efective for integrating all four language skills such as
listening. speaking, reading., and writing, since students must interact,

improvise, and complete 1asks wgether.
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0. Role Play Technigue

Rolesplay i3 a dynamic and interactive teaching echnigue widely
emploved in language education o simuolate real-world social imeractions
wilhin the classromn setiing (Ladosse, [987). In this method, students are
masipned specific roles and asked to enact scenarios, allowing them to practice
language in & meaningul &m communicative context, This approach
trans forms the classroom into & safe space where lcamers can expenment with
language, take risks. and learn from mistakes without the fear of harsh
judement (Huang, 200X},

Role-play offers numerous educational benefits, paricularly in
wring communicative competence. It creates a highly engaging and
student-centered leaming eavironment that promotes active participation. By
stepping into different characters and situations, students are encouraged o use
language spontancously and creatively, moving beyond rote memorization of
dialogues. This technigque is particularly effective in developing fluency and
confidence, as it provides repeated opportumines for contexmualized pracrice.
Furthermore, rode-play can significantly reduce apeaking anxiety, especially
among shy or reluctant speakers, by providing a low-stakes environment where
errors are seen as part of the learning process {Huang, 2008),

Role-play supports leaming by addressimg several common challenges
in EFL speaking instruction. Firstly, it enhances motivation by making lessons
more enjovable and relevant, as students can see the immoediate applicability
of the lapguage they are learning. Secondly, i€ fosters creativity and
spontancity, as students must think guickly and respond 10 unprediciable
situations, thereby improving their ability 1o improvise and adapt their
language use, Thirdly, through repeated practice in contexiualized sentings.
role-play contributes to improved fluency and pronunciation, as students

ome more comfortable wsing English in vanous situations, Finally, it
cultivates crtical thinking and problem-solving skills, as students often need
[ naﬁg&m complex scenarios and make decisions within their assigned roles,

The use of role-play with the window shopping model offers a

particularly promising approach to enhancing students” communication skills.




E.

I

The window shopping model simulates shopping activities, where studenis
take on the mles of buyers and sellers in sceparios resembling real-life
inferactions in stores or shopping centers {(Jannah, Auliva, Setiawan, &
Waluyo, 2023). This specific model provides a familiar and relatable comext
for students, making the language practice more suthentic and purposeful. The
dynamic ol negotiation, inguiry, and description inherent in shopping scenanos
naturally encourages extensive wse of target vocabulary and grammatical
structures. Musa, Hardianto, and Nuor (2022) observed that implementing
cooperative leaming with specific settings, such as the "shopping wandow™
model, can further enhance leaming outcomes. This method allows students to
share knowledge, engage in discussions, and develop critical thinking skills
collaboratively, leading to more optimal leaming results. and enjoyable

learming environment

Teaching Speaking 5kill Using Role Play

Teaching speaking skills using role play 15 an instructional method in
which students engage in acting out interactions on specific scenarios, either
real or imaginary, to practice and develop their oral communication skills. 1
role play technique in 1eaching speaking skills includes various models that can
be applied depending on the leaming objectives and context. One of the models
that can be used is window shopping. which simulates a real-life shopping
scenario where students play the roles of shopkeepers and customers. The
window shopping model, when applied in eaching speaking skills, provides a
very practical and engaging framework for language practice. The model
sirnulates real-life commercial intermctions, allowing students o immersa
themselves in scenarios where they act as customers or shop assistants, This
context paturally elicits a8 vanety of communicative funchions. such as
requesting  informition, describing products, negolisting prices, expressing
preferences, and making polite requests. The inherent purpose of these
interactions molivates siudents 1w use English actively and spontaneously,

bevond mere repetition.




12

Application with Procedure Text on Healthy Foods: The window
shopping model is particulacly well-swted for teaching and practicing
procedure texis, especially when the content is related 1o healthy fomds. This
thematic focus allows students 1o engage with relevant vocabulary and
concepts while practicing sequential instructions. In a "healthy food market™ or
"nutrition store” setling, students can engage in role-play scenarios such as:

I.  Customer Inguiring about Preparation: A customer might ask a shop
assistant, "How do | prepare this organic chia seed? or "What's the best
way 1 miake o healthy smoothie with these ingredien=?" The shop

assistant would then provide step-by-step instructions.

b

Shop Assistant Explaining Usage: A shop assistant could explain "how
to store” certain penishable bealthy foods. "how to sprout” seeds. or "how
to make” a specific healthy snack using ingredients available in the store,
For example. "First, you need to wash the kale thoroughly. Then, chop it
inte small pieges..."

1. Customer Describing a Recipe: A customer might share a healthy recipe
they want to try, describing the procedure to the shop assistant to get advice
on ingredients or altematives. For ingtance, "l want to make a vegan
lasagna, First, 1 prepare the zucching noedles, then 1 make the cashew
Cream sauce.,.”

4 Promofing Healthy Eating Habits: Stodents can ke on rodes of
nutritionists or health coaches within the "store,” explaining "how to
incorporate” more vegetables into-one’s diet or "how o plan” a balanced
meal.

By integrating procedure texis about healthy foods into the window
shopping role-play, students are provided witha ¢lear communicative goal and
a structured framework for their spoken outpat. This allows them to practice
specific  linguistic  features associated with procedural language (e.p.,

imperative verbs, sequence connectors like "first,” "then,” "next,” "finally™)
within a meaningful and interactive setting. This comexmalized practice helps

solidify therr understanding and application of procedure texis, making the
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learning process. more effective and memorable, while also promofing
awareness of healthy lifestyle choices,
Assessment of Speaking Skills

Assessing speaking skill is a complex process that requires careful
consideration of various linguistic and communicative components. Effective
assessment provides valuable feedback to both leamers and instructors,
mdicating arcas of strength and areas requining further development
(Bahmawati & Ertim, 2013, In the context of this research, the asscssment of
speaking  skill will focus on four key crnftena fuency, profunciation,
vocabulary, and grammar, as these are widely recognized as fundamental
aspects of oral proficiency (Harmer, 2007; Nation & Newton, 2009).

To ensure a systematic and objective evaluation, a speaking rubric will
be emploved. This rubric will provide ¢lear descriptors for different levels of
proficiency across each of the four cntena. For instance, a rubric adapted from
established frameworks {e.g.. Harris, 1969) typically inc ludes:

I, Fluency: Evaluaes the smoothness, rate, and continuity of speech,

including the presence of hesitations, repetitions, and self-corrections,

(==

Promunciation: Assesses the clarity of individual sounds, word stress,

intonation pattemns, and overall intelligibility

1. Vocabulary: Measures the range. accuracy, and appropriateness of words
and expressions used, as well as the ability o0 paraphrase or use
circumlocution when necessany.

4. Grommar;: Examines the accuracy of grammatical structures, sentence
Tormation, and the appropriate use of lenses and syntax.

Each crteria will be assigned a score based on the student's
performance, allowing for a comprehensive and nuanced evaluation of their
speaking ability. The use of a standardized rubnc enhances the reliability and
validity of the assesament, ensuring consistency scross different evaluators and
ower time. The scores obtained from thig assessment will serve as the
quantitative data for analyzing the effect of the mole-play method with the

window shopping model on students' speaking skills.
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. Frﬂ'haﬂwﬂrth
Several previous sidies have investigated the uwse of role play
fechniques in EFL Class 10 improving students speﬁing skills, This section
reviews relevant siudies (o identify the research gap this study aims to fill.

1. Study by Nenpen (2019)

The study by Neupane (2019) m:i[ied&!‘ﬁc'rrwwm of Role Play in
Improving  Speaking  S&ill” imvestigated the mpact of role-play on
secondary-level EFL students i Nepal. Using a8 mined-method approach
with pre-tesia, post-tesis, and interviews, the smdy found that role-play
aniﬁcmtly improved students’ fluency, pronunciation, and confidence.
Students reported  feeling more motivated and less anxious when
participating in role-play activitics. The research mnn:'ludn:dél’mt role-play
creates a supportive environment for language practice and is an effective
pedagogical tood for developing oral commumication skalls.

Study by Wafa (2022)
A dafferent perspective on m-1alny implementation was offered by

=

Wafa (2022) in her study entitled "Studenty' Perception of Role-Flay as a
Techsigue to Teach Speaking SKIf to Efeventh Grade Students in Sendor
figh  School,” which explored Indonesian  eleventh-grade  students'
perceptions of role-play. Using a descrniptive qualitative approach with
questionnaires and interviews, the Nndings revealed that most students held
positive  perceptions  toward  mole-play,  Students  repored  increased
confidence, reduced anxiery, and greater enjovment in learning. However,
some  students  faced challenges with vocabulary  limitations  and
nervousness when performing, The study emphasizes the imponmance of
understanding  swdent perspectives  when  mmplementing  role-play
technigues.
3. Study by Amar (2023)

Another significant wtrihu:inn o the field comes from Amari (2021)
in her research entitled “Fhe Effect of Roleplay Methods Tonverd Studenis'
Speaking Skilly in Grade XI Semior High School Number O Jambi
Cery, " examined the effiect of role-play on eleventh-grade students in Jamba,
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Indonesia, Using a quasi-experimental design with pre-test and post-test
measurements, the study cnmpcamdﬁldmu taught witl mole-play methods
versus conventional approaches. The results demonstrated significant
improvement in the experimental group's @Hﬂ% skills. including
pronunciation, vocabulary, grammar, and fluency. The study mnv:ludnﬁhnt
role-play is an efective strategy for enhancing speaking competence at the
senior high school level.

. Study by Dwivanti & Lolita (2023)

A more rr:aﬂ imvestigation by Dwivani and Lolita (2023} in their
study entitled “The .E;ﬁ'"em've::rEE of Role Play in fmproving Speaking Skilf
uf EFL Students” investigated the effectiveness of role-play in improving
the speaking skills of EFL students in an Indonesian university context.

Juploying classroom action rescarch over two cveles, the study revealed
significant improvements in students” speaking performance, particularly in
fluency, vocabulary mastery, and grammatical sccuracy, Students also
demonsteated increased participation and engagement. The study noted that
role-play created a positive classroom atmosphere, reducing speaking
anxiety and increazing willingness to communicate, The researchers
recommend integrating role-play as a regular component of speaking
instruction.

Sty by Jannah ef al, (2023}

Moving beyond pure role-play studics, rcs:arch& Jannah, Auliva,
Setiawan, and Waluvo (2023) in their article entitbed *The foplemerniotion
af Probfem Bosed Learning and Window Shopping Model for Improving
Sruclents' Commrmmication SEAs ™ explored the implementation of problem-
based leaming combined with the window shopping model 0 improve
students' communication skills. Conducted in an Indonesian educational
setling, the research utilized a classroom action research design involving
multiple u&ra of implementaion. The findings mdicaed thar the
integration of problem-based learning with the window shopping model
gffectively enhanced students’ communication abilities. Srudents were

engaged in authentic problem-solving scenarios that simulated real-life
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shopping situations, which encouraged them 1o use language interactively
and purposefully. The Ed}' highlighted that this approach not only
improved speaking skills but alzo developed entical thinking, collaboration,
and social skills. The researchers recommended that educators adopt this
innovative model o create more meaningful and contextualized learning
expenences for students,

Study by Sumivati (2022)

A swmdy focusing specifically on grammatical copetence was
conducted by Sumivati (2022) in her research entitled "Enbancinge The
Learning Chetcomes in English Conrse Material with Pazvive Voice Through
the Application of the Window-Shopping Learning Mode!." which examined
H application of the window-shopping leaming model to enhance students'
leamming oulcomes in English passive voice matenial. Using a classroom
aeiinp res h approach, the study mvolved twao cycles of imp tation
with tenth- grade students in an Indonesian senior high school, The results
showed that the window-shopping mode! significantly improved students'

standing and mastery of passive voice structures, The model allowed
gtudents fo actively engage in the leaming process throngh collaborative
activities, knowledge shanng, and peer eaching. Students demonstrated
increased n‘%'minn and participation, leadimg to better learning outcomes.
The study concluded that the window-shopping model s an effective
instructional strategy for teaching grammatical concepls in an engaging and
student-centered manner.
o Btudy by Gaol & Swondoe (2023)

A complementary study by Gaol and Swondo {2023) in their article
entitled “fmproving  Stwdent Focabulary  Mastery by Using Window
Shopping Methad” focused on improving students' vocabulary mastery
through the %ﬂ-ﬂrim of the window shopping method. Conducted with
EFL leamers in an Indonesian educational context, the sisdy emploved a
classroom action research design with two cveles of implementation. The
findings revealed that the window shopping method effectively enhanced

students' wocabulary acquisition. Through interactive activities that
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simmilated shopping scenarios, students were exposed o new vocabulary in
meaningful comexts, which facilitated betver retention and application.
Students also demonstrated increased engagement and motivation during
vocabulary learning activities. The smdy emphasized that the window
shopping method provides a practical and enjoyable approach to vocabulary
instruction, moving beyond traditional rote memorization technigues,
Study by Maulana & Lolita (2023)

The final study reviewed i this x:clﬁwaﬁ conducted by Manlana and
Lolita {2023) in their research entided “The Effectivenesy of Role-Play 1o
Improve  Studenis  Speaking  Achievement, " which  investigated  the
gffectiveness of mle-play in improving smdenm‘sak[ng achigvement in
an Indonesian EFL classroom. Using a quantitative design with pre-test and
post-test measurcments, the stmudy found significant improvement in
students’ up:al::ing Achlevement across pmnunn:'iatlnn, grammar, vocabul ary,
and fluency, Role-play also contributed to incrﬂaﬁ:d motivation and reduced
speaking anxiety, The researchers concluded that role-play 15 an effective
technique for developing speaking skills and recommended that teachers
design acenaroz relevant to students' interests and real-life experiences to
m MEEE engagement and leaming ouicomes,

Despite these positive findings, there remains a lack of research
specifically invesngating the combined effect of role-play integrated wiath
the window shopping model on Indonesian semior high school students'
speaking skills, particularly at SMAN | Purwoasri, Most existing studies
have focused on either role-play or window shopping separately, or have
been conducted in different educational contexts, Additionally, limited
resedarch has examined the implementation of this combined approach with
cleventh-orude students in the context of the Eurikulum Merdeka. The
present study aims to address this gap %imcstigm:ing the effect of nole-
play using the window shopping model on the speaking skills of eleventh-
grade smudents at SMAN | Purwoasri.
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H. Conceptual Framework
I this sub chapter, all the theories discussed in the theoretical framework

above will be applied 1o the research subjects and ohjects o determine the
extent 0 which the use of the window shopping method affects the speaking
HI Iz of 10th-grade students at SMA Negen 1 Purwoasn. The research subjects
i this study are the 10th-grade students at SMA Negeri 1 Purwoosn.
Conceptually, this study examines how thegandow shopping teaching method
can influence students’ speaking skills. Thus, 1t can be concluded that a
teaching method can influence student leaming Oueomes.
In this study, the conceptual fr work used by the researcher is;

“The effect of role-play on the aleventh-grade

students' speaking at SMAN | Parwoasei™

@ v

“How the use of the window shopping method
affects the speaking skills of 1 b grade students at
SMAN | Purwaoasn™

|
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* Profunciation (clanty
of sounds ang
inTomRLion)

= Fluency (smoothness
and  continnity  of

speech)

In thiz chapter, the research aims to explore the effectiveness of using role-

play as a teaching strategy to enhance students” speaking skills. This chaprer

will outline the underlying h:.fp-nﬂie:-:ifu)f the sudy, examining the expected

findings and predictions. This research aims to analyze the effectivenass of role

E in language classes, with the goal of providing an advantageous

contribution to the subject of language education and offering beneficial

imig!mﬁm effective teaching methods. The hypothesis proposed for this

study 15 a5 follows:

1. HO (Null h j5]: There is no significant difference in the speaking
skills of students before and after being taught using roleplay.

2. HI (Altermative hypothesisy: Students affer engage in mlep%amiviiiﬁs s

a teaching sirategy will demonstrate significantly improved speaking skills

compared to those before being tanght using roleplay.
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CHAPTER 111

RESEARCH METHOD

This chapier presents the descnpltion of the research meﬂﬁulug}'. Tis
containg research design, research instrument, population and sample, technique of
collecting the data, place and time of research and technigue of analy:ng the data.

A. Research Design
This study mvestigates the relatonship between a specilic ching
mtervenhion and 1ts impact on students' speakang abilities. Following Ary et al.
(2000 37}, & variable is defined as a construct or charactenstic that can assume
iifferent values or s 5. which researchers examine o understand existing
tionghips. In this quasi-experimental research designs are widely used in
educational research when mndmz&v.signmmt of participants 10 experimental
and control groups is not possible According to Ary et al. (2010- 316), “In pre-
experimental rescarch designs, the researcher does &hﬂﬂ: complete control
over the mdependent variables: suﬁs cannt be randomly assigned o
treatment and control groups, or the researcher cannot manipulate the
ndependent  wvariable”. This Imitabion distinguishes  quasi-expenimental
research from true experimental designs. which require both endomization and
manipulation of 1.-'.'Ebles.

l. Independent Variable
The independent varable in this research 15 the use of the role-play
methid with the window shopping model, Role-play, in this context,
imvolves assigning students specific roles and having them cnact scenanos
that simulate real-life social interactions, particularly those related 10
shopping expenences. The window shopping model is a specific form of
role-play where sudents ake on the moles of buyers and sellers, engaging
in simulated transactions and conversations as thejﬁuld in an actual
shopping environment, This mteractive technique is designed to provide
students with a |low-anxiery, engaging, and communicative leaming
environment, encouraging them 1o use English spontaneously and

collaboratively, In this study, the role-play activities are strueured around




procedure texts and are implemented as the primary instnictional steategy
during the treatment phase.
2. Dependent Variable
According 10 Ary et a.wﬂlm} Dependent variable is the result that is
hypothesized to depend on the independent vanable. Based on this research
inws:i%s how the use of the role-play method with the window shopping
model affects the speaking ability of cleventh-grade students at SMAN 1
Purwoasn. [t is hypothesized that engaging students in realistic,
communicative scenarios and provide more opportuniies for suthentic
language wse. By practicing English in simulated real-world contexts,
students are expectad 10 improve their fluency, expand their vocabulary, use
pronouns more accurately, and develop better g:rammmﬁm:b}r enhancing
their overall communicative competence. The study mims 1o determing
whether there i a significant improvement 1n students” speaking s=kills
including these key indicators after being taught using this interactive
approach compared 1o their abilites before,
3. Research approach
Thiz rezearch is using quantitative approach. According to Arv et. al
(2010 22) Quintitative research uses objective measurement 0 gather
numeric data that are used to answer questions or test termined
hypotheses. It generally requires a well-controlled seiting. Based on the
slat:mcﬁ above, the researcher is using quantitave approach hccausrﬁ:
data of this research will be in form of numeric. While the numerical data
in this study were the results of ﬂwﬁ-lmt and post-test scores, the
researchers used quaniitative research to determine the effect of teaching
e role play techniques on students’ spekaing skills.
4. Research Design
The design of this research 15 quasi-experimental research. According
o ary et al (2000: 316) quasi-mﬁerimmml research quasi-expernmental
designs share similapitnes with iroe experimental designs in that they involve
the manipulation of an independent variable. However, they differ in that

participants are not randomly assigned to experimental and control groups.




Instead. intact groups are used. of other nonrandom metheds are emploved
for group assignment, which may limit the researcher's ability 0 ensure
eqquivalence barween groups af (he outser of 1%5:%5'.

Furthermore, Ary (2010: 20) descnbes the one-group pretest-postiest
design. in which a single group is measured or observed both before and
alter being exposed (o a specific treatment. This design allows researchers
to assess the effects of the treatment by companng the group's performance

before and after the treatment.

B. Research Instruments

When doing research, the m [ instruments s crucial as they
significantly influence the cutcomes of the_study. In this study, the author
utiized a test istrument, as suggested by Ary ot al (2000; 201) tests ane
valuable measunng mstruments for educational research. A test is a set of
stimuli presented to an individual in order to elicit responses on the basis of
which & numerical score can be assigned. This test aims to determine the effect
role play in speaking class.

To find out the diﬁ'ereﬁs in students' speaking skill betore and after being
thaught, reseagchers used the pre-test amd post-test design. According to Ary,
(201 201) In the one-group pretest-posttest design, a single group is
measurad or observed not only afier being exposed (o a treatment of some sort
but also before, The effect of the treatment is determined by comparing the
pretest and postbest seores,

. Population and Sample
1. Population of this Research
According to Ary et al. (2010}, population is the group of individuals

or entities about whom the researcher wishes 1o draw comlusions or
generalize the findings are nm‘&uhle and relevant to the intended group.
Based on the above statement, the population in this swdy consizsted of 10
classes with a Ieal of 3 eleventh grade sdents of SMAN | Purwoasn.

2. Sample of this Research




According 10 Ary et al. (2022: 149), a sample refers to the process of
selecting a portion of a pnp&r_im w0 observe a smaller group, with the
intention of generalizing the findings to the larger parent pu%ﬂnn from
which the sample was aken. Based on the explanation above, a sample is a
small group from a population. Therefore, in this study, a cluster sampling
method was emploved due to the presence of many classes within the
population. Consequently, this study chose a sample from one of the ten

sscs in the eleventh grade at SMA N | Purwoasn, where one class

consisted of 30 studenis.

D. Technigue of Colleeting the Data

This study utWﬂ a quantitative experimental approach, incorporating two
key assessments; 4 pre-test and a post-test, The pre-test is administered befone
the implementation of the mole-play method mtegrated with the window
shopping model. Its pimary purpose is to establish a baseline measurement of
students' speaking abilities, allowing for a clear comparison of their skills prior
tor the instructional imfervention.

During the intervention phase, students participate in a series of structured
classroom activities based on role-playing using the window shopping model.
In this stage, they are assigned specific roles (such as buyers, sellers, or shop
asistﬂms] and engage in inleractive dialogues relevant o shopping scenarios,
with a particular focus on topics like use of goods, money management, and
giving procedural instructions, These inferactive activities are carefully
designed o enau—a;—;,e authentic language use, foster communicative
competence, and provide students with practical opportunities 1o develop their
speaking skills in meaningful contexis.

Follpwan se instructional activities, the posi-test 15 conducted to
evaluate any improvements in students’ speaking abilities resulting from the
role-play acovities. This assessment focuses on essential components of
speaking, including Muency, pronunciation, vocabulary usage, and grammatical
accuracy. The test materials are designed to reflect real-life scenarios, ensuring

that they are relevant and engaging for the students.




E. Place and Time of Research

1. Place of this Research

This pesearch was conducted in 5MAN | Purwoasrl. loca (!

Pahlawran street, Ketawang, Purwoasnd District, Kedini Regency, East

Java. The researchers chose this school because the teaching approach

L

Time of this Hesearch

in this schoo! 15 still focused on being texthook-onented.

The resparcher was conducted this siudy from May uwntil
September, There were several activities that was done by the

reseanﬁr while conducting this study, the activities are; preliminary

study. research proposal, collecting data, analyzing dawﬂ writing

report. The description of time and activities is state on table below.

Table 3. | Time of The Resecarch

Mo Activity Time

I. | Preparation 4'" May - 3™ July

2. | Process of Supervising S June 2025 - 17T June 2026
3. | Getting Licenses from research 11" May

4, | Collecting data 130 . 270 May

5, | Analyzing data 28" May - 10™ June

6, | Writing the report of the research 11 - 24% June

11
Techniguoe of Analyring the Data

After colected the data from the pre-test and posi-test score, the researcher

will be analyzed the data using spss 'l.r-::f 27. In this research the data analysis

comsisted of two stages; normality test and Wilcoxon Signed Rank Test.

1. Naorma Test

The normality test was conducted to determing whether the data from
the expenmental class were normally distributed. This test 15 essential for

selecting the approprinte statistical test {parametric or non-parametric) for

hypothesia testing,




The Shapiro-"Wilk test was chosen because the sarae size was less than

30 students {n = 23). According o Ary et al. (2010), the Shapiro-Wilk 1est
15 more appropriste for small sample sizes compared 1o the Kolmogoroy-
amimaoy test.
This criterion for normality was follows:
d, If the significance value (Sig.) > 0.05, the data are normally distributed.
b. If the significance value (Sig.) = 0.05, the data are nof normally
distributed.
2. Wileoxon Signed Rank Test
The Wilcoxon Signed Rank Test was conducted ﬁdﬂmmin: whether
there was 8 significant difference between students' pre-test and post-
scores within the same class. This test 15 the non-parametric altemative to the

paired sample t-test and was used because the data were not normally

distnbuted.
The Wilcoxon Signed Rank Test 15 used to compare ¢ ted samples

{pre=test and post-test scores from the samg group) when the data are not
normally distributed. This test evaluates whether there is 8 significant
difference between the two sets of scores,

The criterion for hypothesis westing was a follows:

a.  Ifthe Asymp. Sig. { 2-tailed) < 0.03, the null hypothesis (Ho) is
rejected, and the alternative h}*pmﬁs (Ha) is sccepted. This indicates
that there is a significant n:ﬂ'mﬁ the treatment,

B IFibe Asymp, Sig, (2-tailed) = 0,03, the null hypothesis (Ho) is
pccepted, and the altemative hypothesis (Ha) 15 rejected. This indicates
that there is no significant effect of the reatmeni.




CHAPTER IV

RESEARCH FINDING AND MSCUSSION

In ﬂ;iﬁ]ﬂpter the researcher will describe aboul the result of the research
that ncludes data presentation and interpretation of the result of data analysis.

A, Research Fin
This section presents the findings of the research based on the pre-test and
post-test scores from the expernmental class. The fﬁing&: include the
degeription of scored, frequency distribution, comparison b pre-1est and
post-test, and the results of staustical tests (normality test, Wilcoxon Signed
Eank Test) conducted using 3PS5 version 27,
1. Desgription of Data
The pre-test and post-test were acEnist:m:l to the experimental ¢lass
{X] grade at SMAN 1 Purwoasri). The pre-test was given before the
treatment (0 measure students’ initial speaking ability, while the post-test
was given after the treatment to measure students' final speaking ability
after being taught using the role-play method with the Ednw shopping
model. The class consisted of 23 students with complete pre-test and post-

tesl sCores.

a. The Description of Stadents' Speaking Before Being Taught by
Using Role-Play with Window Shopping Model
Before showing the test mauhﬁw writer would like 1o explain
about how to do the rescarch to_get the students' scores. The wniter did
the research in one ¢lass, 1t was the eleventh grade studenis of SMAN 1
Purwoasn. The wrnter gave paper and in this paper explains expression
that will use to practice. Then. the wniter asked the student to make a
conversation aboul procedure 1¢&1—ela1c~d 1o healthy foods.
The students were asked to do the te%and: then the researcher took
the score, The test was abour measuring the students' speaking skill in
conversation before being taught using role-play with window shopping

model, The speaking score includes grammar, vocabulary, Muency, and

In
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promuinciation. All of those aspecis of score are in the range of | up o

4. The maximum score 15 16

Score: (T“r) 100%

The result of the eleventh sudents’ speaking at SMAN 1

Purwvoasri is presented in below:

Diggram 4. 1 Pre-test Stadent’ Score I 4 Aspocts

Pre-Test Students' Score 4 Aspect
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For the Grammar carwry in the pre-test, the scores were

distmbuted as follows: two students réceived a score of 1. eighteen
students received 4 score of 2, and three students received a score of 3,
This disuihuli%reveﬂs several insights inte the stdents' grasp of
grammar, The two students who received a score of | chnslrale a
significant struggle with basic grammatical concepts, which may be due
to a variety of factors such as lack of foundational knowledge. limited
exposure 10 English outside the dassmom, or insufficient practice and
reinforcement of grammar rules. The eighteen students who received a
score of 2 show that they have some understanding of grammar, but
their skills are meonsigtent. These smdents might be able w apply
certain grammatical miles m familiar contexts but may falter when faced
with more complex or unfamiliar structures. The reasons for their

moderate  scores  could include occasional misunderstandings of




gramimar niles, limited practice, or difficulties in applying grammar
knowledge o writing and speaking asks. On a positive note, the three
students who scored 3 indicate a strong proficiency in gramimar,
sugpesting they have a solid understanding and can consistently apply
grammatical rules accumtely. These students likely benefit from regular
practice, exposure (o a variety of reading materials, ind perhaps more
cffective study habits or mstructional methods. Overall, while a small
portion of the class demonstrates good grammatical skills, the scores
also highlight the need for targeted interventions and additional support
for those who are struggling to ensure all students can achieve a higher
level of proficiency in grammar.

For the Vocabulary in the pre-test, the scorcs were
distnbuted as follows: 0 students received a score of 1, 21 students
received a score of 2, and 2 studemts received a seore of 3. This
distmbution reveals variations m vocabulary mastery ang the
students. The largest group, comprising twenty-one students, received a
score of 2. This indicates that while they have a fair understanding of
vocabulary, there are still deficiencies in nsing vocabulary accurately
and consistently in more cormplex contexis, Factors contribuling 1o this
moderate performance might include limited practice in applying
vocabulary, a lack of contexiual understanding, or a reliance on e
m:mnnza'ﬂu-whhuut decp comprehension. On the other hand, the two
students who received a score of 3 demonsirate strong vocabulary skills
and the ability to use words appropriately in vanous contexts. These
students likely benefit from extensive exposure o English through
reading, listening, or speaking. as well as effective learning meth
that encourage active and contextual vocabulary use. Ohverall, while
mgjonty of students have a moderate understanding of vocabulary, this
distmbution highlights the need for additional i nferventions and support
for those strugeling 10 ensure all students can achieve a higher level of

vocabulary proficiency.




For the Promunciation Wgﬂ:}' in the pre-test, the scores were
distnbuted as follows: two students received a score of |, eighteen
students received a score af 2, and three students received a score of 3,
This distribution reveals ﬁyin £ levels of proficiency in pronunciation
among the students. The two students who received a score of 1 show
signaficant difficultics in pronouncing English words correctly, which
may be due to a lack of practice, insufficient exposure to spoken
English, or challenges in hearing and mimicking correct pronunciation.
The gighteen stndents who received a seore of 2 can pronounce words
relatively well but struggle with consistency and accuracy, especially
with more complex or unfamiliar words. This moderate performance
might result from limited practice, a lack of confidence, or i sistent
fecdback on their pronunciation. The three students who received a
score of 3 demonstrate strong pronunciation skills and the ability ©
articulate words clearly and accurately. These students likely bencfit
from regular exposure 1o spoken English through lstening and speaking
activities, as well as effective feedback and practice opportunities.
Crverall, while some students excel in pronunciation, there iz a clear
nieed for additional support and practice for those who ane struggling o
ensure they can improve their pronunciation skalls and achieve a higher

In the Fluency catepory of the pre-test, the scores were dismbuted

level of proficiency,

as follows: two siudents received a score of |, indicating significant
challenges i speaking English smoothly and without excessive
hesitation, possibly due o nervousness, lack of pracrice, o difficulty in
forming coberent sentences spontaneously. Eighteen students recerved
a score of 2, suggesting they can speak English with some fluency but
strugele at times (o maintain a smooth Mow of speech, often hesitating
or pausing. This maoderate performance might gtem from limited
gpeaking proctice. lack of unnﬂdun{re.ﬂt difficulty in  recalling
vocabulary quickly. The remaining, three smudents, received a score off

3, demonstrating strong fluency with the ability to speak English
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simoothly and confidently without wundue hesitation, These studenis
likely benefit from regular speaking practice, possess a robust
vocabulary, and feel assured n expressing themselves in English,
Chverall, while a significant number of students show moderare fluency.
there is a need for tarpeted support and encouragement for those
strugeling o enhance their fMluency skills, ensuring all students can
achigye higher levels of proficiency in spoken English.

From the table above, it can be seen that student who got highest
seore has 3 score in prammar, 3 oscore in vocabulary, 3 oscore in
pronunciation, and 3 score in fluency. The lowest score is prammar’s
score is 1. vocabulaggeds |, pronunciation is 1, and fluency is 1. The
highest total score 15 75 while the lowe | score 15 37.5. The mean
seore of the pre-test was 49.99. Based on the school’s minimum mastery
criterion {KEKM) of 75, just one students passed the KKM in the pre-
test, and 22 student scored below the KKM.

b, Treatment Process

After administering the pre-test, the researcher scheduled several
meetings for the treatment sessions, During these sessions, the
researcher tang ht speaking skills through conversational practice using
the role-play method, integrated with the window-shopping model. At
the be ginning of cach treatment session, the teacher explained what the
siudenits needed o do and provided a ¢lear u:n-'-ai ew of the procedures
and steps involved in the role-play activity. The students were then
divided inio groups, and each group received a role card 1o help ﬂﬁ
understand the specific character or role they would play in the
window shopping learming model. The treatment was designed o
develop students' speaking skills across four Key aspects: grammar,
pronunciation, vocabulary, and Auency. Throughout the treatment, the
teacher and swodemis discussed any errors or difficulties that arose,
providing constructive feedback and collaboratively correcting them

to support lcaming and improvement.
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1} First Meeting

The fist meeting focwsed on the theme of money
management, The teacher began the meeting by opening 1he class
with a greeting and checking student amendance. To activate
students' prior knowledge and engage their interest, the teacher
displayed pictures and a shor video aboul semeone managing
money. such as saving, creating a budget, or shopping wiscly. The
teacher then provided guiding questions to stimulate students’
thinking: "What do vou vee in the plotire? Have vor ever managed
vour own money? " and “F vou have Rpl LN for a week, how
weneld vonr spend 1 wisely?” These questions encouraged students
to start thinking about the topic and prepare for the speaking
activity.

After the warm-up, the teacher explicitly stated the lcammg
objective; "Taday, we will practice speafing abmg  money
monagenent  rowgh o rofeplay activity wsing  the window
shopping moded. You will fearn how to give advice and suggestions
abaut managing money in English. ™ The teacher also reviewead the
key language features of procedure text that students would need
during the role-plav. including present  fense. sequence
connectiives; first, then, after that, finally, eic, and imperative verbs,
This review was crucial to ensure that students had the necessary
linguistic foundation o construct their dialogues, &

The main activity began with the preparation phase. The
teacher divided the students inte 4 10 5 groups. each consisting of
¥ 1o 6 students. Each group was given a role card. The scenanios
included topics such as how to save money for a new gadget. how
to create a weekly budget, how o spend money wisely at a
market, how 1o manage pocket money, how to plan a budget for a
sthool event, and how 1o save money for a holiday. Each group
then discissed and prepared a role-play scnpt consisting of a 2-3

minute conversation. The script had to include the goal of the




32

procedure, the materials or tools needed, and the steps that must be
laken, using simple past oense, sequence  connectives, and
imperative verbs, During this preparation, the teacher circulated
around the class, providing guidance and assistance 10 groups that
needed help.

The second phase of the main activity was (he window
shopping role-play. Before starting the role-play, the teacher
distnbuted the Shopping List sheet to all group. This sheet served
a8 o guide for the "shoppers” o record esseniial information from
each performance they visited. The sheet contained sections for
students w0 fill out, incleding the goal of the procedure. the
materials or tools used, the steps taken, questions they wanted to
ask, answers they received from the performers. and new
vocabulary they leamed during the session. The teacher explained
how to use the sheet effectively, emphasizing that they had to
complete it while visiting each "store” o ensure they capured all
the important information from each group’s presentation.

After distributing the sheet and explamning how ta fill it out,
the teacher explained the rules of the window shopping activity:
each group would take tums performing their role-play in a
destgnated area. Other groups acted as shoppers who would walk
around (window shopping) from one group to another 1o watch,
listen, and take notes on important poinis from each performance
using their Shopping List sheet. Each visitor was required to ask at
least one simple question after watching a performance, and the
performing group had 1o answer the questions. The teacher
organized the window shopping session, ensuning that each group
had the opportunity to perform and that every student participated
as both performer and visitor. Dunng the activity, & leacher
observed and assessed studems’ performance based on fluency,

Erammimar, pronunciation, and orgamzation.
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The final phase was the discussion and closing, The teacher
facilifated a class discussion with questions such as: "Which role-
play did wyou fnd the most useful for managing money?
Why ™, "What new vocabulary did you learn from other groups™,
and "Which steps were the most difficult to explain in
English™ Students responded orally, shanng their reflections and
experiences. The teacher then provided feedback on students'
performance, particularly on their use of sequence connectives and
imperative verbs. The izacher informed studenis that the theme for
the next meeting would be electronic devices and closed the
meeting with a prayer and greeting.

1) Second Meecting

In The second meeting focused nwc theme of electronic
devices. The teacher opened the meeting by grecting students and
checking attendance. The rescarcher briefly reviewed the previous
meeting's activity on money management and connected it w the
new theme. The teacher then displayed pictures of various electronic
devices such a3 smartphones, laptops, tablets, and smartwatches, and
provided guiding questions: "What electronic device do you use
every day?™, "Can you explain the steps to use a new smartphone for
the first time?, and "What should yvou do if your laptop suddenly
tums off? These questions helped students activate their prior
kmowledze and prepare for the mew wpic. The eacher staped the
learning objective and reviewed the key language features.

The main activity followad the same structure as the first
meeting. Stadents remained in the same groups and were given
new role cards with the theme of dectronie devices. The scenanos
included topics such as how to set up a new smartphone, how (o
chamee a laptop battery properly, how 1o install an application, how
o transfer photos from a phone 1oa lapiog, how 1o use a smarmwatch,
and how to connect to Wi-Fi. Each group prepared a role-play seript

of 2-3 minutes that included the goal, tools or equipment necded,
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and the steps in sequence, using simple past ense, sequence
connectives, and mmperative verbs, The wacher provided guidance
during the preparation,

The window shopping session was conducted with the same
rules as the first mecting. Before the session began, the teacher
redistributed the Shopping List sheet o all students, reminding them
to use it to record the goal, matenals, steps, questions, answers, and
new vocabulary from each performance they wisited. Each group
performed their role-play, and other groups acted as visitors who
watched, took notes using the sheet, and asked questions. The
teacher observed students' performance, focusing specifically on
fluency, the accuracy of simple past tense usage. the comect use of
sequence connectives, and the ability w answer guestions from
VISITOTS.

The discussion phase mcluded gquestions such as; "Which
electronic device mutorial was the clearest? Why ™, "What steps were
the most difficult to explain in English™, and "Did you learn any
new technical vacabulary from other groups™ The teacher provided
feedback, especially on the pronunciation of fechnical terms and the
logical sequence of steps. The teacher informed students that the
therne for the next meeting woild be healthy lifestvle and closed the
meeting.

3 Third Meeting

In ﬁ third meeting focused on the theme of healthy
lifesivle. The teacher opened the mesting by greeting students and
checking attendance. The teacher reviewed the previous two
meetings and reminded students about the structure of procedure
lexts and the role-play activities they had completed. The
researcher displayed pictures about healthy lifestyles, such as
exercise, healthy food, and adequate sleep, and provided guiding
questions: "What do you do to stay healthy™, "Can you explain the
steps to make a healthy breakfast™, and "What should you do o
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stay T and active every day™ The eacher stated the leaming
abjective and motivated students o be more confident in speaking.
The main activity followed the established structure, Students
stayed in the same groups and were given new rode cards with the
theme of healthy lifestyle. The scenarios included topics such
a5 how to make a healthy smoothie, how 10 maintain a balanced
dict. how to exercise regulary, how to get enough slecp. how to
reduce stress, and how to prepare a healthy breakfast. Each group
preparad a role-play seript of 2-3 minutes that ineluded the goal,
ingredients or tools needed, and the steps in sequence. using simple
past lense, sequence comnectives, and imperative verbs. The
teacher provided guidance, especially on prononciation  and
fluency.

The window shopping session was conducted for the final
time. Before the session. the teacher onmce agamn distnbuted
the Shopping List sheet to all students, emphasizing that this was
the last opportunity 10 complete their notes and gather as much
information as possible from all groups. Each group performed
their role-play, and other groups acled as visitors who watched,
took notes, and asked 1-2 questions. The teacher observed and
assessed students' performance based on fluency, pronunciation,
grammar, organization, and confidence. This final session allowed
students wp demonstrate the cumulative improvement they had
made over the three meetings.

The discussion and closing phage was more comprehensive.
The researcher facilitated a class discussion with questions such
as: "Which role-play gave you the best advice for a healthy Life?
Why?', "Which part of the story was the easiest or the most
difficult o e, "What new vocabulary did vou learn about
healthy lifestvle™, and "Do you feel more confident now when
explaining procedures in English? Students responded omally,
reflecting on their learning journey. The teacher provided overall
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feedback on students” performance, including  fluency,
pronunciation, use of simple past (ense, sequence conneclives,
imperative verbs, and logical omgamzation, The researcher
concluded thar through role-play practice with the window
shopping model, students could improve their speaking skills and
better understand the structure of procedure texts. The researcher
gave appreciation to all students for their active participation &nd

closed the mecting with 8 prayer and greeting,

c. The Description of Students’ Speaking After Being Taught by Using
Rnlc-—&y with Window Shopping Model

After the wniter gave treatment to the students, the condition of
students after being taught using role-play with window shopping
model was good enough. The students” speaking increased in their
achicvement. The student scemed more fluent in speaking. They
known the vocabulary thar should be used in conversaton. Some
students also arranged the sentences well. Their pron Hon was
gotting better than before treatments. It is supported by the result of
the posi-test. The post-test was the same as the pre-test. The post-test
wis Hed to measure the students” speaking skill and bemng compared
with the pre=test, The results of the post=test can be presented in a table

helows:




A7
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Im the post-test for the Grammar category, the scores were

distributed as follows: two students achieved 2 score of 2, and twenty-
one students attained a score of 3, This distribation reflects significant
improvement compared to the previous pre-test results, Notably, there
were no students scoring |, indicating a collective cnhancement in
understanding and mastering grammar among all participants, The two
students scoring 2 demonstrate progress in gpplying grammar rules
consistently, Those sconng 3 exlubit good proficiency in grammar,
showing adepiness in handling more complex grammar rules. Overall,
the results underscore marked improvement in grammar skills across
the board, highlighting effective leaming strategies and the snadents'
dedi@iun to mastering English grammar.

Based on the analysis of the Vocabulary category in the posi-test,
it i% evident that there has been significam improyement compared o
the previous pre-test resuliz, The distribution of scores shows a motahle
increase m the number of stdents achieving scores of 3 and 4,
indicating substantial progress in their understanding and application
of vocabulary, Twenty studenis achieving a score of 3 demonstrate
solid skills i mastering vocabolary, showcasing ther ability 1w
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employ words accurately and effectively across various situations,
Addicionally, the three students who scored 4 exlubit outstanding
mastery  of  vocabulary, demonstrating  fluency  and  deep
comprehension in their use of language. This overall improvement
significs the students' development in vocabulary skills, enhancing
their capability (o articulate ideas more precisely and confidently n
spoken English. Such progress underscores the cffectiveness of
targeted vocabulary leaming strategies and highlights the imporance
of contnuad practice and remmforcement o further enhance their
speaking proficiency.

In the anunriatiowmgnw of the post-test, there has been
noticeghle improvement compared to the pre-test results. In the post-
test, Ot students achieved a score of 4. 6 students achieved a score of 3,
and 17 students achieved a score of 2. This marks an increase from the
pre-test, indicating enhanced proficiency i English phonetics and
pronunciation mules among these students, Only 0 studenis received a
score of 1, indicating sigm'fﬁm. difficulties in pronunciation, which
alao shows a decrease from the pre-teat. Overall, the post-test results
reflect positive growth in pronunciation skills across the cohort,
highlighting effective teaching strategies and the students' dedication
to refining their English pronunciation,

In comparing the Fluency scores from the post-test to the previous
resulis, there is clear evidence of improvernent among the students, In
the post-test, & students achieved a score of 3, demonsirating a strong
ahility to speak English smoothly and confidently with minimal
hesitations, This represents an increéase [rom the previous assessment,
indicating enhanced proficiency in expressing ideas fluently and
coherently across various contexts, Additionally, 17 students received
8 seore of 2, sugeesting a moderate level of fluency where they can
speak smoothly with cccasional minor disruptions in speech flow, This
also shows improvement compared to their eardier performance. Only

{) students scored 1, indicating challenges in speaking fluently, which
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also marksa decresse from the previous assessment. Overall, the post-
test results reveal significant progress in fluency skills across the
group, underscoring effective teaching methods and the students'
eﬁ'nﬁ in improving their English speaking abalities.
From the table above. it can be seen that student who got highest
score has 4 score mn grammar, 4 score o vocabulary, 4 score n
pronunciation, and 4 score in fluency. The student who got lowest
score h in grammear, 2 in vocabulary, 2 in pronunciation, and 2 in
fluency. Th fehest total seore is 81,25 while the lowest total seore is
25, The mean score of the posi-test was 64.95. Based on the
schood's minimum mastery criterion (KEM)of 75, 4 students (17 .4%)
pass KKM and 19 students (82.6%) scored below the KK M.
2, The Data Analysis
In this section the researcher shows the result of her analysis of the
students’ pre-test and post-test score using SPSS version 27, There are data
outpur based on calculation using SPSS: Tests of Normality, Ranks, and
Test Statighics
The pre-test and post-test datn was compared to Elwﬂ':a increase of
total score i each aspects, The comparison is served in the tahle below:
Dhagram 4. 3 Comparison Berween Fre-test and Fozi-gesi

Comparison Between Pre-test and Post-test
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The diagram shows that each student had berier score in post-test than

in pre=test. The higher score in pre-test was 62,5 while the lowest score in
pre=test was 375, In post-test, the score was increased. The higher score
was B1.25 while the lowesl Score was 5625,

All of speaking aspects imn:n.luﬁ:ﬂpeciﬂll}r the vocabulary. In pre-
test, the otal grammar score was 49, In post-lest, :%h:rml EEAUNAL SE0re
was 6. So, the total grammar score increased |7 points from pre to
post-test. The vocabulary aspect has different n‘:ﬁub The vocabulary score
from pre-test 1o post-test increased X poinis. In pre-est, meal BEOEE
was 48._ In post-test, the total score was 68, The pmnum:‘iah&m:m': from
pre-iest o post-test increased 6 pomnts. In pre-test, the mtﬁcm‘e wias 46,
In post-test, the total score 2. And the fluency score from pre-test to
post-test increased 6 points. In pre-test, the total score was 46. In post-lest,

total score was 52,
The Result of Data Analysis -

After obtaimng the scores from the pre<test and post-test of the
experimental class, the researcher analyzed the data using SPSS version 27
to determine the effectivensss of the role-play method with the window
shopping model in improving students' speaking skills at SMAN |
Purwagsm,

HR Pmtaure of Data Analvsis
Before analyzing the data, the researcher corrected students' pre-
et and post-test resulis W determine :ta scores, BPSS version 27 was
then utilized 1o enter and calculate the pre-test and post-test results of
the experimental clagg The researcher analvzed the data using two
statistical tests: the normality test (Shapiro-Wilk) and the Wilcoxon
Signed Rank Test.
b. Thg Result of Drata Analysis
1) Normality Test
The normality test was conducted o determine whether the data
from the experi | class were normally distributed. The
researcher used the Shapiro-Wilk test because the sample size was
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less than 50 students. The resulis of the normality test are presented

in the following table.
¢4, 1 Mormakity Test

Tests of Normality
Kalmagormy- Smimon® Shapiro=wWilk
Satistc o Sig. Statistic df Sin.
PRETEST 325 7 000 765 73 000
:ﬁ'}‘m A 3 200° &74 23 744
“ This i= @ lowes bound ol the true signihcance.

a. Lilliefors Significance Coeractian
Based on the normality test results presented m Table 4.4, the

pre-test scores of the experimental class had a significance we of
less than 0.03 (Shapiro-Wilk = 0,765, p < 0.001), indicating that the
data were not normally distributed. Therefore, the researcher
proceeded with a non-parametric statistical test: the Wilcoxon
Signed Rank Test,
2} Wﬂﬁﬂl Signed Rank Tesi

The Wilcoxon Signed Rank Test was conducted 1o determing
whether there was a significant difference between students' pre-test
and posi-1est scores wi:]:iéthf same class. This test 15 the non-
parametric altermative to the paired sample t-test and was wsed
because the data were not normally distribute test was applied
to the experimental class to compare ther pre-test and post-test

SCOTCS.
Tahle -I.?Wlumn Signed Rank Test
Ranks
M Mean Rank Sum of Ramks

POST-TEST - PRE-TEST  Megative Ranks 0 oo a0

Pasitive Ranks 22% 150 05300

Ties 5

Tiotad 23

a. POST-TEST = PRE-TEST
b. POST-TEST = PRE-TEST
G, POST-TEST = PRE-TEST
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Table 4. 3 Test St tistics

Test Statistics®

POST-TEST - PRE-TEST
Zz A 12E
Asymp. Sig. {2-aled) oo
&, Wilcowan Bignad Ranks Tast
b. Based an negalive ranks.

Based on Table 4.5 and Table 4.6, the results of the Wilcoxon
Signed Rank Test shnwcdéat the experimental class experienced a

significant improvement from pre-test o post-test. There were O

negative ranks, 22 positive ranks, and 1 tie. This means that 22
students (95.7%) showed an increase in their scores, no students
showed & decrease, and 1 wem (4,3%) showed no change. The £
value was -4.122 with an Asymp. Sig. (2-tailed) of less than (0001
{p < LLOCT ).

Because the .&«ﬁp. Sig (Z-tailed) walue was less than the
significance level (0.03), 11 can be comcluded that there 15 g
significant difference between studenis’ pre-test and pnm-:%mres.
This indicaies that the role-play method with the window shoppmg
model had a significant e ffect on mmproving students’ speaking skill=
al SMAN 1 Purwoisri,

In this research, the researcher formulated twio types of hypothesis

those were the null hypothesis ( Ho) and the alternative hypothesis (Ha),

il

The null hypothesizs (Hol: there is no significant effect of role-play

with window shopping model 1o the eleventh grade students’ speaking
MAN | Purwomsn.

The altemative hypothesis (Ha): there is significant efect of role-play

with window shopping model to the eleventh grade students’ speaking

at SMAN | Parwoasn.
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T:} prove the hypothesis, the data obtained from pre-test and post-

test were calculated by using Wilcoxon Signed Rank Test with assumption
s fellows

1. If the Asymp. Sig. (2-tailed) < 0.05, the null hypothesis (Ho) is
rejected and alternative hypothesis (Ha) is accepted. It is proven there
15 significant effect of role-play with window shopping model to the
cleventh grade ﬁi:nt.ﬂ.’ speaking.

It the Asymp. Sig. (2-taled) = 0,05, the null hypothesis (Ho) is
aecepled and alternative hypothesis (Ha) is rejected. It is proven there

[

15 no significant camcl of role-play with window shopping model 10
the eleventh grade students' speaking.

According to the analysis of the resuligabove. the Asymp. Sig. (2-
tailed) value was less than 0,001 {p < 0.001 ), It means the Ho was rejected
and the Ha was accepted with significant level. There was sigmificant
difference fetween pre-test and post-test score. There is a significant
difference between the pre-test and post-test score. The result shows that
the post-test score pot higher than the pre-test score. The result reports that
the Wilcoxon test was significant.

It cam be defined that there was significant effect amlc-play with
window shopping model on students speaking ability since alternative
hypothesis (Ha) was accepted and the null hvpothesis (Ho) was rejected.,
In other words, teaching speaking ability on students hyﬂ!g mole-play
with window shopping model gives significance effect o the eleventh
grade students’ speaking at SMAN | Purwoasri.

B. Discussion -

This The findings of this study provide robust evidence that the role-
play method integrated with the window shopping éu:rdel significantly
improves students’ speaking skills at SMAN | Purwoasn. This is demonstrated
b the substantial increase in students” scores from the pre-lew the posi-test,
which was confirmed as statisncally significant through the Wilcoson Signed
Rank Test. These results affirm that the role-play method with the window




shopping model s an effective pedagﬁc:a] straregy for developing oral

mmmtaicasim skills im the EFL context at the senior high school level.

The effectiveness of the role-play method aligns with mﬁhmmiml
framework proposed by Ladousse (1987) and Huang (2008), who emphasized
that role-play creates a safe and engaging environment ﬁ.ﬁlmg‘uagc practice.
By transforming the classroom into a space where leamers can expeniment with
language, take nsks, and learn from mastakes without fear of harsh judgment.
role-play effectively reduces speaking anxicty and encourages aclive
participation. This is paricularly significant in the Indonesian EFL context,
wherne students often lack confidence and fear making emmors when speaking
Englizh (Brown, 2004, Musthafa, 20100 The window shopping model, which
simulates real-life shopping scenanos, provided students with authentic and
meaningfill contexts for language practice. This approach aligns with the
principles of Communicative Language Teaching (CLT) proposed by Richards
and Rodgers (2014}, which emphasize interaction, authentic communication,
and purposeful language use, In the window shopping simulation, students ook
on the roles of buyers and sellers, engagng in realistic interactions that required
them to use English spontanecouszly and collaboratively, Thiz contextualized
practice helped students see the immediate applicability of the language they
were leaming, thereby increasing their motivation and engagement.

The improvement in studems” speaking skills was evident in four aspects
especially in vocabulary., Vocabulary demonstrated the most substantial
improvement, This significant gain can be afinbuted to the contexnualized
nature of the window shopping activities. During the role-plays, students were
exposed o a wide range of vocabulary related 1o shopping, money
management. electronic devices, and healthy lifestvles. They had 1o use this
vocabulary actively to describe products. mwve instructions, and negotiate
prices, which helped them retain and apply new words more effectively than
rofe mcmnﬁzaiun. Thiz finding aligns with Nabon and Newton's (2009)
emphasis that vocabulary acquisition is most effective when learners encounier
and use words in meaningful contexts. It also supports Gaol and Swondo's
(2023} finding that the window shopping method effectively enhances students’




vocabulary acquisition through interactive activities that simulate real-lifie
scenarios. The substantial progress in vocabulary sugeests that the method
successfully addressed one of the primary obsiacles students faced in speaking
English.

The improvement in grammatical accumscy can be explained by the
structured nature of the procedure texts that students practiced. In preparing
their role-play scnipts, students had to use present tense, sequence connectives,
end imperative verbs to describe procedures. This rcpeated practice
consiructing grammatically correct sontences helped sudents intemalize these
structurcs and apply them more accurately in their speaking. This finding
supports. Sumiyati's (2022) research, which demonstrated that the window
shopping model significantly improves students' understanding and mastery of
grammatical structures. It also aligns with Gunawan et al. (2021), who
emphasized that speaking skill acquisition mmvolves both behavioral and
pognitive processes, meluding the mastery of grammatical structures through
practice and interaction. The progress in grammar indicates thar the structured
framework provided by procedure texts effectively scaffolded students'
language production.

The improvement in pronunciation can be attributed 1w the repeated
practice and the supportive environment created by the role-play activities.
Dunng group rehearsals, students practiced their lines multiple times, receiving
fecdback from peers and correcting their pronunciation before the final
presemtation, This repetifion helped establish correst pronunciation patierns and
improve overall intelligibility. This finding is consistent with Harmer's (2007)
wmsertion that speaking requires ocomrect articulation of sounds,  stress,
imronation. and rhythm, The improvement in fuency can be atiributed to the
repeated practice and the spontancous nature of the window shopping
interactions. Students rehearsed their dislogues multiple times, which helped
them become more comfortable with the language and reduced hesitation
during actual performance. The window shopping model, where studems had
to interact with visitors and answer questions spontaneously, also encouraged

them to think on their feet and respond more quickly. This spontaneity directly
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enhanced their Muency, aligning with Leveld's (199} description of speaking as
a complex cognitive skill requinng real-time formulation and articulation, and
with Zhang's (2009) finding that repested practice in contexfualized seflings
improves fuency and confidence.

The collaborative nature of the role-play activities further contributed to
the students' mmprovement. As Slavin (1987) and Johnson, Johnson, and Stanne
2000} demonstrated. cooperative leaming enhances academic achievement
and social development. Students worked im groups to prepare and perform
their role-plays, providing opporimities for peer scaffolding snd collaborative
leamning. This cooperative approach also helped reduce speaking anxiety, as
students could practice in a supportive group environment before presenting in
front of the class. The study h}'amﬂ.h et al. (2023) supports this finding, as
they found that the integration of problem-based learning with the window
shopping model effectively enhanced students’ communicaiion skills by
engaging them in authentic preblem-solving scenarios, The peer feedback and
collaborative preparation allowed smdenwﬁ learn from each other's strengths
and address their weaknesses collectively, ereating a positive leaming cyele

The findings of this study are consistent with peevious research on the
effectiveness of role-play in improving speaking skills. Neupane {2019} found
that mole-play significantly improved studems’ fluency. prommeiation. and
confidence, Similarly, Amari (202 ljﬁﬂnnna:rmd that role=play was effective
in enhancing speaking mmpa:ncc at the senior high school level. Dwivanti
and Lolita {2023} revealed significant improvements in siudents” speaking
performance, particularly in fuency, vocabulary mastery, and grammatical
accuracy. Maulana and Lolita {2023) found significant improvement in
students’ speaking achievement across pronunciation, grammar, vocabulary,
and fluency. The current study extends these findings by specifically examming
the combination of role-play with the window shopping model, which has been
leas explored in the literature, and by focusing on Elevmuﬁmde siudents in
the context of the Kurikulum Merdeka, This integration provides a unigue
contribution 10 the feld by demonstrating how role-play can be enhanced

through a structured, interactive model that simulates real-world scenanos.




47

The success of the mle-play method with the window shopping model

can be a[u'wcd i several key factors. First, the method creates a safe and
supporiive learning eny ironment that reduces speaking anxiety and encourages
students to take risks. The low-stabkes nature of the activities allows students (o
experiment with language without fear of embamrassment, which is crucial for
developing speaking confidence. Second, it provides authentic and meaningful
contexts for language practice, making leaming mone relevant and engaging.
When students sec the practical application of language skills, they are more
monvaied to participate and improve. Third, the infegranon of structured
procedure texts provides a clear linguistic fmmework that supports students in
erganizing their thoughts and constructing coherent sentences. This scaffolding
helps students move from simple ull:‘:fﬁ'c-s to more complex. oganized
speech. Fourth, the collaborative nature of group work fosters peer learning and
scatfolding, allowing students to leam from each other. This peer mteraction
provides additional opportunitics for language practice and feedback. Fifth, the
repeated opportunities for practice and self<correction help students intermalize
languapge structures and improve their accuracy and fluency, The iterative
process of rehearsing, performing, and receiving feedback creates a eyele of
CONIRUOUS IMprovemgat.

In conclusion, the mJe-pH}r method with the window shopping model is
an effective teaching stratepy for improving students’ speaking skills af the
senior high school level, The sipnificant improvement across all four speaking
indicaters vocabulary, grammar, pronunciation, and Mueency demonstrates that
this method provides a holistc approsch to speaking development. The findings
confirm the theoretical underpinnings of role-play a8 proposed by Ladousse
(1987 ) and Huang { 2008), the principles of Communicative Language Teaching
a5 advocated by Richards and Rodgers (2014}, and the benefits of cooperative
Immingﬁ demonstrated by Slavin {19871 and Johnson, Johnson, and Stanne
(2000). This study also contributes to the growing body of research on the
window shopping model by demonsirating s effectiveness when integraned
with role-play for teaching speaking skills. The Tindings suggest that English

teachers should consider implementing this method as an alternative to




traditional, exthook-oriented approaches, & il effectively dddmas&, he
common challenges faced by students and creates an engaging and supportive
learming enviromment that encourages smdents 0 practice speaking confidently
and interactively.




CHAPTER ¥
CONCLUSION, IMPICATION AND SUGGESTION

Thiz chapter presents the conclusions, implication, suggestions of the

research, Those are obtined based on the research,

A, Conclusion

From the descnption of the previous ﬁp:m the wrnter could draw a
conclusion that speaking is one productive skill that must be mastered by
students 1o deliver their ideas and to share information orally. The researcher's
primary aim was to enhance pronuinciation, vocabulary, fluency, and grammar
in speaking among students.

The method enaploved in ieaching speaking, particularly through role-
play with window shopping model, proved to be highly effective in E‘ﬂ]‘ﬂl:l]’l&
siydents” interest in the subject matter and enhancing their motivation o
improve their English-speaking skills. This study conducted at EM&J 1
Purwoasri demonstrated that role-play with window shopping model had a
significant impact on the speaking abilities n:-félh'enﬂhgrade stidents,
Specifically, there was a notable improvement m wocabulary, grammar,
fluency, and pronunciation observed from the pretest to the post-test,

Before the treatment, the studenta’ spea ag ability was relatively low,
They faced considerable difficulties across all aspects of speaking, including
grammmar, vocabulary, pronunciation, and fluency. The majorny of studenis
acored in the moderate range, and just one students were able to achieve the
school's minimum mastery criterion. This indlﬂ:methﬂum studenis lacked
confidence, had limited vocabulary, and struggled o express their ideas
Auently and accurately in English.

Afier the reaument using role-play with the window shopping moeded,
there was a notsble improvement in students' speaking skills. Students
became more Muent, demonstrated better pronunciation, used more vared
vocabulagy, and showed improvement m their grammatical accuracy. The

number of sudents achieving scores o or above the schools minimum

4%
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mastery critenion increased substantially. All aspects of speaking showed
improvemient, with vocabulary and grammar showing the most significant
PIORTESS,

The smrnstical analysis confirmed that this improvement was
aignificant. The results proved that the role-play method with the window
shopping model had & meaningful impact on students’ speaking abilities. The
effect was substantial. indicating that this teeching strategy not only helped
students improve but JE made 8 considerable practical difference in their
apeaking performance. Based on the hypothesis esting, the aull hypothesis
was rejected, and the alternative hypothesis was accepted. This confirms that

15 a significant effect of role-play with the window shopping model on
the eleventh-grade s 5" speaking skills at SMAN 1 Purwoasri.

In conchusion, the mie-play method with the window shopping model
is an effective teaching strategy for improving students’ speaking skills. It is
particularly beneficia developing vocabulary and grammar, and it is
recommended for use in English lzmguzae teaching at the senior high school
level. This method creates an engaging and supportive leaming environment
that encourages stadents to practice speaking confidently and interactively,

B. Iﬁﬂinﬂinn

The findings of this smdy have both theoretical and practw
imphcations. This study supports and extends the existing liferature on the
effectiveness of role-play in improving speaking skills, The ﬁt:d'ﬁgs confirm the
theories proposed by Ladousse { 1987) and Huang (2008). who emphasized that
role-play creates a safe and engaging environment for langusge practice. The
agnii'u.:mu improvement in studenis” speaking skills (2 = <4121, p < 0.001) that
role-play 1s an effective ngical strategy for developing oral communication
skillz in the EFL context This study also contributes 1o the growing body of
research on the window shopping modal (Jannah et al., 2023; Sumivan. 2032) by
éemmts:m:ing its effectiveness when integrated with role-play for eaching
speaking skillz at the senior high school level.
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Furthermore, the findings align with the principles of Commilinicative
Language Teaching (CLT) proposed by Richards and Rodeers (2014 which
emphasize mteraction, authentic comimunication, and purposefiul language use, The
role-play method with the window shopping model successfully  created
opportunities for meaningful communication. allowing students to use English
spontaneously and collaboratively in simulated real-life scenarios, The study also
supports the cooperative leaming framework {Slavin, [987; Johnson, Johnson, &
Stanne, 2000), as Llwl:—piay activitics encouraged positive interdependence and
active paricipation among students,

The findings of this study suggest that English teachers at SMAN 1
Purwoasri should consider implementing the role-play method with the window

pping model as an altemative to traditional, textbook -onented approaches. The
significant improvement in students' speaking sk&s demonstrates that this method
iz cffective in addressing the common challenges faced by students, such as hmited
vogabulary, lack of confidence. and fear of making mistakes (Brown, 2004; Nation
& wa. 2009,

Teachers are encouraged to design role-play actigpies that are relevant o
students' interests and real-life experiences. The success of the window shopping
model i this study suggesis that teachers can create scendrios that simulae
everyday situations, such as shopping, ordering food, or giving directions. By
providing students with sutheniic and meaningful comtexis for language practice,
teachers can enhance students' motivation and engagement, leading to hetter

Moreover, teachers should recognize the imporance of creating & supportive

learming ouicomes,

Iowv-anxiety lenming environment. The role-play method allowed students o
experiment with language and learn from mistakes without fear of harsh judgment,
which contributed to their increased confidence and willingness to speak English.
Teachers can further support studemts by providing constructive feedback,

encouraging peer leaming, and celebrating students’ progress and achievements.
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Euggrwm

Based on the conclusiom and implications of this study, several suggestions
are offered 1o English teachers, students, futiure researchers, and the school,

Teachers often strugele to keep students engaped and motivated in speaking
lessons, leading to a lack ofimprovement in speaking skills. Utilizing role-play with
window shopping model in teaching speaking can effectively capture students'
interest in the subject matter and enhance their motivation to study Enslish. Role-
play serves as a highly beneficial method that not only makes learning enjoyable
bur alzo facilitates easy absorpion of the matenal by students.

Teachers are suggested to integrate role-play with window shopping model
as an effective altemative medium for teaching speaking skills, particularly in
procedure text matenials. To maximize engagement and reduce speaking anxiety,
teachers should design creative speaking tasks wvsing role-play with window
shopping model, allow students to practice in groups, and provide constructive
feedback on therr performance. Teachers should also establish clear rules and
guidelines for the window shopping activities 1o ensure that all siudents participare
actively and meaningtully, Additionally, teachers should consider students” initial
abilites when selecting methods, as role-play may be more beneficial for students
with lower proficiency.

Students often feel anxious and lack confidence when speaking English,
which can impede their progress in becoming Muent speakers, Embracing role-play
with window shopping model activitics can significantly improve their speaking
skills-in English, By parficipating actively, students can enlance their confidence,
pronunciation, vocabulary, prammar, and abality 1o think quickly in English. m
play offers o practical and engaging way 1o apply what they have learned in reals
life scenanos. helping them become more fuenl and comfortable in speaking

lish. Students are encouraged to practice more frequently and not be afraid of
miaking mistakes, & ermors are part of the leaming process

Existing research is still not sufficientdy deep to cleardy demonstrate the
effectiveness of role-play with window shopping maodel in consistently enhancing
speaking =kills across d'nrim:r. educational contexts. The writer hopes that

rescarchers can conduct more in-depth studies to better explore the use of role-play
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with window shopping model in teaching speaking skills, This way, more effective
and scientifically proven eaching stratecies can be developed, and ways in which
role=play with window shopping model can be optmally applied in senior high
m]:mlﬁm be identified.

For future researchers, it is suggested to conduct studies with longer
treatment periods (several weeks to o full semester) and larger sample sizes w0 detect
potential small differences. Research at schools with varving proficiency levels is
necded to determine whether rﬁpia}' with window shopping model's effectivencss
differs based on indnal ability. Mixed-methods desiens combining quantitapye and
gualitative data would provide deeper imsights into students' perceptions and
experiences. Researchers should also compare role-play with window shopping
model with other teaching methods to determine which 15 more effoctive for

improving speaking skills,
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