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PREFACE

The interest of the LOOYW canferences held by the Enulish Department of Pelra Christian
[ruversity has indeed been in the lanyuape used in the online and ofiline world. The first Gme it
was held in 2010, the conterence explored the Janguage used in the online and offline world. In
the following year, 2011, the second LOOW conterence was held with the theme “The
Awakening . realizing that there might be diffcrences in the language vsed in the online and
offlinc world. Ther. having realized the chanues occur in (hie Janguage used in the online and
oithne waorld, another conference, LOOW 30 was held m 20J2 wuth the theme, “The
Transtormation™. In 2014 echowng the freedom ol opinion 1o its theme, “The Latitude”™. LOOVY 4
re-examined the Janguage trends and practices and offered challenges m teachimg.

This time the theme taken is “The Ampliude™. As it is conveyed by the word. the
proceedings of LOOW S contain papers of a wide cange ol topics, such as hiuerawre, cullure,
teaching, research, and busmess communication. I do hope that through the exchange of deas m
the parallel sessions and throush the plenary and featured speakers’ presentations. more 1deas
and Imsights can tnigger all the conference participants to have a broader honzon in the respective
fields and to come up with tresh ideas in our next LOOW conterence.

On behall’ of the organizimg comumittee, | would like w0 express my sincere grattude [or
all the plenary and featured speakers. who are willing w share their ideas and knowledue in thes
conference. To all the presenters snd parbcpants, | express my heartfelt gravtude for vour
participation in this conference. Without your effens and interest, it would be impossible 1o hold
this conference.

We wish you a produchive conference that will enlighten not only your mind. but also
your heart.

Dr. Julia Eka Rim
Chairperson of the Organizing Committee
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UTILIZING FLIPPED CLASSROOM MODEL IN TEACHING WRITING

Mahendra Puji Permana &ji, Urwersitas Nusantara PGRI Kediri
inbex@mahendrapyjiwek id

Ahstract: Teaching writing is challenging and reguires interactive and mativating activities. Usually, lrarners
lost their interest and discodrage in wrating class se they tend o ayoid writirg activities and exercise, The
reasons is that they get aifficulties in explering their ideas in written form and they cannat consult and meet
tha teacher individually during class time bacause of limited time for teaching. Thus, learners need motivation
in triggering themselves to write. Teackers have very significant contributiaon to imprave quality of leaming
ard support the learmers ta maintain ther motivation by applying interactive teacking model, Therefore,
flipped classroom is alternative model that could be utilized in mamaging  inside or outside classroam
Activities. |7 is a digital technalagy is used to shift direct instruction autside af the group leaming to individual
learning, usually via videos. This article aims to share hest practices and challenges of implementing the flipped
tlassraom mcodel in teaching writing.

Keywords: Flipped Classcaam, Writing

Writing is one af skills in learning larguage must be mastered by learners because writing is a final
product after learners have studied abaut listenirg, speaking and reading. According ta Nation (2009: 113),
"Writing is an activity *har can usefully be prepared for by waork in the otber skills  o®  listening, speaking
ard  reading”. It can be concluded that writing requires other skills such as listening, reading and writing in
order to master writing skill. Mareover, writing is important not cnly for educational but also for business and
persoral reasons. Weigle {2002: 1) explains that the ability to write effectively is becoming increasingly
importan: in aur glebal cammunity and instruction in writirg is thas assuming an increasing rele in both
second - and foreign - lanpuasge education. Brown [2004; 218) also states Lhat Lhe ability to write has become
ar essential skill for attaining employment i mary walks of life,

However, writirg is difficult to learn because the siodents should master aspect of writing (content,
organization, vacabulary, language use,and mechanic ) and other skills such as listening, speaking reading and
they must be able to develup ard organice the ideas well. Kencall and Khuoen [2006: 37 says that "Writing i all
about making meaning. Teaching writing ta Englisk Language Learners [ELLs) can be a challenge because they
frequently get confused about  what they want to say as they wark”. 50 the students do not anly write an
Erglish text, but they alsa orgamize the text correctly and the text has to be understandabile,

Another problem s that the students wall be able to gat bored easily wath the matenal. Commonly,
the Uriversity students feel urinterested with the material if there is no madification in teaching writing. In
acdition, the time for teaching is limited and because af the differant ability that students have. So, in arder to
make the tudants able to develop and organize Ltheir writing in appropriate order and attract the students'
motivation in writing activity, so the teacher should give the students appropriate madel in teaching writing .

Regarding with the writing cases, the teacher skoulz use appropriate model, so that the the students
tan write well. There are many models of teachirg writing, one of the appropiate and the newest model is
flipped classroom. Cockrurm (2014 27} explams, "Writing seems to be the place where a lob of ELA teachers
begin their fhpping experience”. From those explanation, we can infer that flipped classroom is very
appropriate ir teaching writing.

Cockrum [2014: 9) states that flipped classroom is using technology to deliver asynchranaus direct
instruction with the intention af freeing up class time for student-centered learnirg and it gives the zhbility to
practice project-based learring, peer instruction and mare. Mareaver, there are same model of ‘lippped
classroom that can be applied in teacking writing. One of them is traditional “lip. The activities of this mogel
are students watch the wideo of the materal before they come Lo the ¢lass, then dunng the actities in the
class they should collaborate to do the task while the teacher circulates and is available to answer questians,
then the students shauld share their project to the classraam, after that students begin to do the task by their
own self, finally students will peer evaluzie other students’project,
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The Cancept of Writing

1kere are some definitions of writirg according to some experts. Patel ard Jain (2008: 125} state, “Writing is
essential features of learning a language becadse it provides a very good means of foxing the vocabulary,
spelling, and sentence pattern. It becomes an important aspect of students’ expression at higher stage”. In
acdition, Weyers (2005 2) explains, "Wrting 15 speaking to others on paper or on a computer screer and
writing is also an action a process of discovering and organizing the ideas, putting them on a paper and
reshaping ard revising them". While Harmer (2004: 31] alsa states that writing is used far a variety of purpases
in some different forms, Fram those statements, it can be said that writing is write want we wanr (o sy which
provides o wvery good means of foxing the vocabulary, spelling, ond sentence pattern used for variety of
putpases,

Micro and Macro Skill of Writing
Tke classification scheme is formulated to include the maost commeon genres that a second language writer
might produce, within and beyond the reguirements af a curriculum. Yau should be aware of the surprising
mualticiplity of options of written genres that second language learners need to azquire, Brown (2004, 221 lists
the skills of writing as follow:

a. Micro skills

1] Produce graphemes ard arthagraphic pattaras of Englisk.

2] Produce writing at an efficient rate of <peed o suit the purpose.

3] Produce an acceptable core of words and use appraopriate word order patterns.

1] Use acceptable grammatical systems (e.g. tense, agreement, and pluralization), patterns and rules.

S| Express a particular meaning in different gra mmatical forms.,

&] Use cahesive devices in written discourse,

b. Macro skills
1] Use the rhetorical forms and canventians of weittan discourse,
2] Appropriately accomphsh the communicative functions of written texts according to farm and
pUrpOSE.
3] Caonwvey links and connections between events and communicate such relations as main idea,
supportng idea, new information, given informatior, generahzation, and exemplification.
4) Distinguish between literal and implicd meanings when writing. Carrectly canvey culturally specific
references in the context af the written text,
€] Develop and use a battery of writing strategies, such as accurately assessing the audience’s
interpretatior, using pre - writing cevices, wnting with Ffuency in the first draft, using
paraphrases and synonyms, soliciting peer and instructor feedback, and using “eedback far
revising and editing.
From the explanation above, micro and macro skills are needed by the students in writing to make them easy
to write types of text.

Process of Writing
Accorceng to Harmer {2004 4}, there are four processes of writing:

a.  Planning: experienced writers plan what they are going to write. Before starting to write or type,
they try and decide what it is they are going to say. For some writers this may invalve making
detailed notes.

b. Drafting: we can refer tn the first versian of a piece of writing as a draft. This first go at a text is
often done an the assumption that it will be amendec later.

¢. Editing (reflecting and revising): reflecting and revising are often helpec by other reader {ar editor)
who comment and make suggestions. Another reader’s reaction to a piece of writing will help the
authar te make appropriate revisiors.

d. Final Versian: this may leock cansiderably different fram both the originad plan aad zhe first draft.
because things have changed in the editing pracess.

The Concept of Flipped Classroom

There are some experts defipes about flipped classroom, Cockrum [2014:9) says that it is using technology ta
deliver asynchronous direcl instruclion with the mtertion of freeing up class time for studenl-venered
learming ard it gives the ability to practice project-based learning, peer instruction and more. Aronson et. al
(2013) also explains that ir flipped classroom madel, same or most of the direct irstruction is  delivered
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nutside the group learning <pace usinig videa or other modes of delivery. Class time 1S used for students to
engage in hands-on learning, collabarate with their peers and evaluate their progress rather than traditional
direct instruction delivery.So that flipped classraom s model of learning that is faccused an student-centered
learning, using techrnology by delivering asynchrongus direct instruction aursicle the classraam. The teachers
can enable students to praoctice in celaboratiove activity, peer instruction or feedback, project based-learring
ar creative project.

The Benefit of Using Flipped Classraom |n Teaching Writing

Cackrum (2014 14) explains that therz are some benefits of using fipped classroom: mcwvidualized
insteuction, commwnity, self-pacing, choice in activitiesfalternate assessment, focus on the fun staff, gradivg,
pficiently use Time, autonomous learning and commom core state stardards.

2. Individualized instruction

Because the students are required te wact the viden hefore coming to the class. %0 during the
learning process the teacher can ask the students’ difficulties, and alse the teacher can give the
feedback outside the classroom personally by using the tool af learning.
b. Commumity
In flipped classroom madel, the teacher allows the student 1 collabarate with ather,

c. Self-pacing
ln flipped classraam, the teacher may ask the students 10 do self-pacing. Espeaially when they <o
not understand about the material, they watch the videa agair and many other.

d. Choice in activities/altermate assassment

Because of using tool of learning the teacher can offer the students multiple aptian in how they
show learring. The teacher can alsc use alternate assessment such as ask the students to creat
creative projecr.

e, Focusanthe fun staf*

Cockrum [2014: 1€} explains that fun stuff is the activity done in the classraam, the spplication of
tke material, watching the students graw and make deep connecticns to the material. It means
that the teacher foccus on the activity dane in the classroom the applicatian of the material,
watching tha students graow and make deep cannectiors to the material .
f. Grading

The teacher can read the stuudents’ duty in the classraam. The teacher also can give them
fredback immeciately, ar the teacher car give audio ferdback, record of writen fredback and
mara,

g. Efficiently use time

The time far teaching is limited. Sa, by usirg flipped classroom the tencher can use the time
eficiently. The teacher deliver asynchronous direct instruction outside the classroom |

h. Autenomous learning

Students have a larger resposibility ta mange their cwn time, and with necessary support, can
learn crucial time managemert sirategies.

i, Commom Core State Standards [CC5S)

Many states are going to the Commom Core State $iandards with a goal of hawving career reacy.
Accarcing to Cockeurn (2014: 18], “he Council of Writing Pragearm Administrators praduced a document the
attributes, what it cals “llabbit of Mind” writers to be college and career ready”.  In addition the Flipped
Classroom gives teacher the ability to address mary of the skil required in CC85 The work aathnes the
following skills: curiosity, opennes, engagement, persistence, responsibility, flexibility, and metacognition.
(Council of Writing Prograrm Administratiors, 2011).

Teaching Writing Using Flipped Classroom Model

There are three main components that are required for a classroom to be considered a Flipped classronm.
Cockrumn (2014: 11) mentions three main campanents of flippped classraam; instruction delivered
asynchronously, students have immediate and cansistent access to infarmatian, and teachers are available
during cless time Lo answer questions and guide learming. [t means 1hat to free up class time for work teacher
need find way to deliver instruction asynchranausly by using wideo, padecast, interactive baaks and many
others, In addition the teacher must prepare zaal of learning so that the students can access the content
easily. During class Lme the teacher can guide learning process and answer question that i made by the
students. Furthermare, technoleogy, ene of component in flipped classraom s very important in writing, the
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students can transfer aof  information, resaurces and ideas among students, and exchanpes bhetweéen
students an different campuses, or in di‘ferent courtries and cultures.

1here are some models af flippped classroar thar can be applied in teaching writing. Ore of them is
traditionzl flip. The activities of this mocel are studerts watch the videg of the material before they come ta
the class, then during the 2ctivibies i the ¢lass they shauld collaborate to da the task while the teacher
arrculates and is available to answer questions, then the stucents should share their project to the classroom,
afrer that students begin to da the task by their awn self, finally students will peer evaluate other
skudents’project,

Traditional flipped is simply ‘ront-loading o video of content folowec by problems, activities, ar
writing in class based an that cantent {Cackrum, 2014:21). So it is clear that the general activities of this madel
ara students watch the videa of the material befare they come to the class, fallowed hy sowne activities in the
tlassseoom such as writing and dowmg the tasks. Ir this investigation, the effect of the flipped classrgam and
associated cifferentiation was studied to measure the impact on student achievement and student stress
levels. For the second semester af their senior year, students watched video lectures outside of class and
completad assignments during class time, Students reported lower stress levels in this type of classroom
environment compared to other classes. While semester grades showed improvement.

The Examgple of Writing Lesson Plan {Traditional Flip}
Accarcwng ta Cockrum (2014} the example of writing le<<on plan of traditional flip is as follows;

ENGLISH AND ITALIAN SONNETS

Tople: Types o Poetry

Grade Level: &-10

Skill: Writing English and Italian Sonnets
Established Goals: Comman Core State Stancard

CCSS ELA-Literacy. LCRA RS Analyze the structure of texts, including how specific sentences,
paragraphs, and larger portions of the toxt {e.g., a sectior chapter, scene, ar stanza) relate to eack other and
the whola.

CCS5. ELA-Literacy. CCRA.W.4 Produce clear anc coherent writmg wm which the development,
arganization, and style are appropriate to ask, purpese, and audience.

Essential Question:
How does the farm and structure of a sonnet contribute toits meamng?

Objoctives

Students will understand....

= Paems have different patterns that contribute to their form.

Students will know....

= structure of an English sonret and Italian sonnet

Students will....

=  be able to write accurate sonnets and evaluate how the form contributes to sonnets’ meaning

Assessment

Evidence

Perfarmance Tasks:

= Students will write an accurate Ialian sgnnet and English with Minimal scaffolding

Self-Assessment

»  Thequestians students ask will be used to evaluate their level of understanding as the unit pragresses
Dther Evidence:

»  Students’ final work

Learning Plan

Lesson is based an 40- mripute class periods but can e modified te fir your needs

Flip: Video inlroducing sonnets and explamming the peltern for Enghsh and Itaban Sonnel
Cray 1:
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" Pravice students examplés of Enghsh and 1talian sonnets they read cn their awn at their pace fdiscretion.

Answer any irmmediate questions.
& Students begin writing sonnets together in groups
* The teacher circulates and is available to arswer questians,

Cray 2:

»  Students will answer questicn in a Geegle Form cesigned ta shaw rerflection.

= Students begin 1o write sonnets an their own

= The teacher circulates and 15 available ta arswer questions.

At the teacher’s disvectian, this lesson coule be divided into twa lesson far each type of poem.

Reflection Methads

& Students wil do a reflective exercise [Google form) after watching the videas.

= Students will share their thinking about the poem and lessans [earned in class discassions.
= Students will peer evaluate other stucents’ poem

Materials
Facilities:
» Classroom or computer [ab

Euipment [ nan-tech):
= Printouts of sample poems

Equipment { tech}
» Deavice ta view flipped video lassan.
» Device 1o access [nternet site

Student Sample

Group Poem during Lesson

By Annie and Sylwia, severth grode
A terrible British band

Was hated much

Because they had an ugly hand
Trey were not tauched

And they were in the Americans’ land
They ate a British lunch

Tkat was all canned

They were a bad bunch

Mo one liked them etc.

Individual Poem after Lesson
By Annig, seventh grade

The bright blue sky

with rolling clouds

with the wind veny dry

And the velling of crowds
Voices loud and clearln the sunlit rays
Yelling vanous cheers

In their own craze

The wild wind

Making leaves fall down
Making the world destined

Far the nexr season arraund et
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Conclusion

Flipped classroar is very appropriate far teaching writing. There are some models of flipped classroom, and
ane of them is traditianal flipped. It is the newest rechnique. 1he actwities af this model are students watch
the video of the material before they come to the ¢lass, then during the activities in the class they should
collahorate to do the task while the teacher circulates and 15 avaldahle to answer guestions, the students
should share their project to the classroom, after that siudents begin tc do the task by their own self, finally
students will peer evaluate ather students’'praject. It is very appropriate ‘or the teacher whno has stroggled
with innovaton in the ¢lassrocem chat is using technelogy, Finally, hopefully it can be useful for the English
teacher to improve students’ writng skill and improve education in Indanesia and other country.
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