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CHAPTER |

INTRODUCTION

This chapter outlines the foundational framework of the reseanch that serves
as the basis for 1hrﬂud}r. The discussion in this chapter is designed to provide a
clear overview of the background of the issue, the research focus, the research
question, the research objectives, and the significance of the study. Therefore, this
chapter is presented in a structured manner so that the research’s line of reasoning

can be easily undersiood and followed.

A. Background of the Siudy

The current digital revolution has brought shout many changes in
various aspects of life, including the field of education. The mtegration of
technology into learning has fostered the creation of a learning environment that
i5s moreflexible, active. and student-cemered. Given these technological
advancements edacators need to adapt their tesching strategies to keep pace
withthe times and to address student charactenstics closely tiedto digital
technology. .-"uiditimmlly&e use of technology in education also offers vanous
opportunitics to enhance the effectivencss of the teaching and lcaming process.

According by (Haleem et al., 2022pwho arpued that the digital
rechnology facilitates the Mexible and lifetime leaming and improves :]:talualil_',-
of education. Likewise, (Kohnke & Moorhouse, 2022)pointed out that the
cngoing use of technelogy in language learning can increase  sudemt
engagement and create a more meaningful leaming experience.

One digital platform used by siudents is YouTube, where users can
access, creale, and share videos, Mot only used as a media for enterainment,
YouTube also has the potential as a learming med:a that can encourage student
enpagement. (ZLaidi et al, 2018) state that students are interested in using
YouTube and feel it helps them with their assignments.

In the e-:lw.:m'wﬂl environment in [ndonesia, implementation of the
Merdeka Curniculum issued by the Ministry of Educaton, Culture, Research,
and technology of the Republic of Indonesia emphasizes meaningful, student-




cenitered learning, Beferring to the Leaming Ouicomes (CF) for Stage E, the
students in the [0th grade are expected to be active in understanding and using
English in vanous situations. This means that learning English especially
vocabulary is not only memorization, but alse application of vocabulary in real-
life tual situations.

Vocabulary is one of the important components of learmng a language,
especially English. As Mation (2001 said that a good command of vocabulary
is an cssential element for message delivery. This is also supported by Susanio
(2021) who =aid thar vocabulary should be mastered so that a person can
understand the lan and express ideas effectively. Thus, vocabulary
learning is the basis of other language skills such as reading, writing, speaking
and listening.

The leaming process by using project based leaming such as video
a‘nj::tﬁ can encourage the engagement of students. Through this activity,
students are mvolved in the process of sclecting, using @nd speaking the
vocabulary they will use for their video production as well as prepanng a script
o convey a message in a structured manner. This process allows students to use
vocabulary in meaningful contexts, thus facilitating indirect vocabulary
learning.

{ Rohavat & Rachmawat, 2021 jstated that project based leaming gives
students the chance to design and produce meaningful learning experiences, The
video projects made by the students in this study were then uploaded into
"r'-.}l.l'E'uheTIms.. YouTube 1z not only a media 1o store their work but also
becomes an integral part of the vocabulary learming process itself

Howewer, in reality, many students strugele o master vocabulary
because classroom instruction tends o be monolonous and lacks interactive
media. Furthermore, these himitations can hinder students’ ability to convey
wess, comprebend texts, or communicate actively in English, On the other
hand, the use of YouTube in school instruction remains suboptimal. Students
generally vse YouTube for entertainment purposes, while its use as a structared

learming meadia particulardy a5 a platform for uploading video projects 18 still




pare, This situation indicares a gap between studenms™ agh use of technelogy and
its application in formal learning.

Therefore, given this phenomenon, there s a need for learning media
that can actively engage students in vocabulary use, One :ﬁ; media is the
YouTube video project, as creating such a project allows students to learn
through the process of creanng, using, and practicing vocabulary in real-life
situaiions.

Previous studies showed the benetits of using YouTube for vocabulary
learning, | Tahming, 2023pwevealed that most of the students considersd
YouTube as a learming platform that 15 made to mmprove the vocabulary.
understamd the content, and develop other language skills through watching
videos. This is i line with Musyaffa and Hapsan (2025) who stated that
YouTube 15 an effective tool to leam vocabulary informally, although there ane
some limutations on the technical and content sides, Besides, Sholeha (2025
found that the students have a very positive perception of using YouTube
channel o improve therr speaking skills including pronuncianon and
vocabulary uptake. Amdt and Woore (2015) also proposed that YouTube videos
can contribute to vocabulary learning by providing the language in a contextual
environment.

Based on the previous studies abowve, mainly focused on the
effectiveness and impact of YouTube use on leaming oulcomes, viewing
students as passive learners who watch videos. Moreover, this research did not
explore students’™ active mﬁemwﬂ in greating YouTube video projects as a
learning process. Therefore, there is a lack of reseanch on how students perceive
the use of YouTube video projects as a wcﬁuular}- learmmg medium.

Thus, this study aims o explore students’ perceptions of the use of
YouTube video progects in vocabulary leaming among 10th-grade students at
SMAN 4 Kediri, This study focuses on students” perceptions in the process of
creating and uploading videos, as well as how these sctivities support
vocabulary leaming. In addition, the researcher alzo aims 1o determine how
students respond 1o the use of this media in terms of both the benefits and the
challenges they face.




This study focuses on the utilization of You Tube not only 45 a media for
entertainment but also as a media for production through video project
activities, These activities are also in fine with the principles of Projeci-Based
Learning, which directly incorporate vocabulary in the process of creating and

uploading videos.
Research Focus

This study focuses on students’ perceptions of the use of YouTube video
projects in vocabulary leaming at State Senior High School 4, specifically
regarding students” views on the use of YouTube as a leaming medium,
particularly in supporting vocabulary leaming through video-making activities,
whln:'hﬂ'jcludc:

1. Students” perceptions of the use of YouTube video project in vocabulary.,
2. YouTube video project as support tool in Enghsh vocabulary leamning.

3, The benefits and challenges students ecounter during the process of
creating video praject on You Tube,

. Preoblem Formiulathon

Based on the established research fogus, the problem formylation in this
study was developed o guide the research process effectively. The research
questions are presented as follows:

1. What are students’ perceptions of using YouTube video projects to
learn English vocabulary?

2. How can YouTube video projects support English vocabulary learning?

3. What are the benefits and challenges students face when creating

YouTube video projects for vocabalary learning?

, g!mrnh Objectives
Based on the research questions formul ared. this study aims 1o
. Describe ludznu;‘ perceptions of the use YouTube video project in
learning English vocabulary.
2. Describe the ways YouTube video project support the learning of
English vocabulary.




3. Identify the benefits and challenges student encounter when creating

YouTube videos e learn English vocabulary.

E. Significance of the Rescarch

The results of this study are expected to benefit vanous relevant parties.
More specifically, the expected benefits are as follows:
1. ForTe
The findings of this study are expected to give the understanding for
English teachers about the use of YouTube video projects as aaﬂiw,
innovative, and student-centered |lesming strategy. The findings can be a
reference for tcachers m designing leaming activities that not only
emphasize vocabulary mastery but alse encourage students to actively use
English through authentic activities. The use of YouTube video projects also
can help teachers to create 8 more cn_l;ﬁing leaming environment, increase
student engagement, and develop the 21st-century skills such as creativity,
collaboration, cormmunication, and digital hteracy.

[

For Students

The study is expected 1o help students realize that YouTube is not
only a media of entertainment but also an effective and meaningful learning
tool. Students m YouTube video projects can have a more active leaming
experience in acquiring English vocabulary, improve their confidence in
using English anﬁewlup their speaking skills throogh continuows practice.
The smdy is also expected o encourage students 10 be more independent in
their learming, wse digital technology positively, and increase their
maotivation 1o learn English,
3. For Sc]aals

The resulis of this study are expecied 1o provide inpurt for schools in
developing inpovatuve learning appn.&hr:s that utilize digital technology.
The fndings of this study can be wsed as a reference 0 support the
implen&emmiﬂbu!' project-based leaming integrated with digital media as
part of efforts o mprove the quality of the leaming process. In addition,
schools may consider providing facilities, technical support, and a leaming

environment that suppors the optimal use of technology so that students can




develop academic abilities, digital skills, and creativity relevant 1w the
demands of today’s digital age.
Research Contribastion

This study 15 expected 1o comnbute an aliemative model of
YouTube 'l.riu:la project-based teaching media in English vocabulary
learning. This model can be used as a reference for project-based leaming
that encourages active student engagement in using vocabulary through the
process of creating and uploading video.




CHAPTER 11

LITERATURE REVIEW

This chapter mi:mEprﬂ'inus research, concepts, and theones related to the
rescarch topic that support the use of YouTube video projects in vocabulary leaming
as well as concepts refated to students” peroeptions and project-based vocabulary

learming.

A, Review of Related Research
Several studies that examimned the use of YouTube in English language

learning, especially in vocabulary acquisition. The first is a study by Arndt and
Woore (2022) which used a quantitative apprgach to investigate vocabulary
learming through YouTube videos. The findings showed that students were able
to understand vocabulary through the real-life situations in the videos. However,
this study still treated students as passive recipients of mformation bocause the
learning activities were dominated by warching videos,

Furthermore, & study by (Yunita et al,, 2022) also inww!ﬂ! the
effectiveness of vlogs-based project-based leaming on suuien:ﬁlmhulm}l
skills of Early Childhood Education in their study. They used an expenimental
method with one group pre<test and post-test design. The research subjects wene
td) students, and the study applied project-based learning theory with simple
cognitive skills, 'l‘he&mﬂm used was a viog as the project format. This study
demonsirated  that  project-based leamming ¢an  enhapce motivation and
vocabulary mastery through active and creative learning. However, this study
did not exarmine students” perceptions. Additionally, Moreowver, the context of
early childhood education is different from 10th-grade high school students who
have more complex voeabulary learming needs,

Moreover, a study conducted by (Mokodompit et al, 2020%examined
students” perceptions of using YouTube for vocabulary acquisition usmg a
descriptive  quantitative roach  via a closed-ended  questionnaire
administerad 1o 37 students. The results of this study indicate that students have
a positive perception because YouTube is comsidered to help improve

vocabulary comprehension through easily accessible and engaging videos.




However, this study is limited o university-level students and does mnot address
the use of YouTube in the form of video projects that involve students’ active
participation in content production. Thus, this study has not examined
perceptions regarding video projects created by the studentg themselves.

Similarly, the study by (Madani et al.. 2023)studied the use of YouTube
@3 @ media in learning Fﬁlg,lish vocabulary for junior high school students in a
qualitative case study. The results showed that Y ouTube helped students to
understand the vocabulary, increased their motivation to leamn and provided a
more enjovable learmine experience. However, this study Focused on YouTube
as @ passive learning media (watching), not as a media for progects that involve
students in the production of videos. In addition, the research subjects were
junior high school students so that it did not discuss the needs and perceptions
of 10th-grade high school students who have different levels of cognitive and
acadermic responsibality.

Finally, Sari et al. {2020 rescarched the implementation of YouTube
video projects in EFL learning at university level through the reflective analvsis
of 79 students, The results showed that the YouTube video projects could
improve non-linguistic aspects, such as teamwork, technical abilities, skills in
managing stress, and creativeness in transmitting infermation and enhancing
knowledge, both knowledge related to the leamimg of the English langnage and
ciher tvpes of knowledge within a wider scope.

However, the improvement in English language skills, particularly
vocabulary, was not very significant, This study focused on students and placed
greater emphasis on aspects of self-development rather than students”
perceptions of the use of video projects. Furthermore, the research context did
not mvolve high school students as a subject group, s0 it does not provide
msight into how upper-secondary students view vocabulary learning based on
‘r’w"l"u%m-ideu projects

Based on previous research, it can be concluded that the use of YouTube
in English language learning has been studied. particulady in vocabulary

learming, This study indicates that YouTube effectively enhances motivation,




vocabulary comprehension, and enjovable leaming experiences, both through
video-watching activities and through video-creation projects.

Howewer, there are several limifations in previous research. First, most
studies stll position students as passive recipients of information because they
focus on observational activities rather than creating projects for learning.
Second, the research subjects are soll lmited o early childhood education,
junior high school students, and college students, 5o there has heen no research
examining [th-grade high school sisdents. Third, research using YouTube
video projects (San e al, 20240) places greater emphagia on self-development
aspects {teamwork, creativity, technological hiteracy) and has not yet deeply
examined students” perceptions of such projects, particulady regarding
vocabulary leaming. Fourth, improvements in vocabulary skills through
YouTube video projects remain insi gnificant,

Therefore, further rescarch needs to be rmine o study the
pereeptions of [(kh graders of high school students on the use of YouT ube video
projects in English vocabulary learning. as well as to bridge the gap berween
passive learning (watching) and active learning (making videos) at the high

gehial level.

Orperational Enitln-l of Concepts
The definition of the operational concept in this study explains the main
concepts that torm the focus of the research, namely the use of YouTube video
projects, vocabulary leaming, and student perceptions. Through this concept,
the study will explain how YouTube video projects are positioned as a media
that involves students” active participation in the vocabulary leaming process
1. YouTube Vides Project
In this study, the YouTube video project is o learning activity that
involves students in makineg videos as leaming outcomes that can be
uploaded to the YouTube platform. The YouTube video project is & digital
learning media in learning English that encourages students tw actively use
the language. Furthr:rman:, this activity 15 not only about giving information
or passive learning but students are directly involved in the process of using

language through writing senpls, pronunciation, conveying MmMessages,




editing videos, and uploading videos o YouTube. (Twas & Fitriani,
202 1 imentioned thar students have a goed attitude towards video projects
because video projects can increase moblvation, creativity, selfcconfidence
and technoloey literacy.

This sctivity gets students actively involved in the use of language
in peal hfe contexts. This activity allows for students to use vocabulary again

in to support a deeper leaming process. This Wuﬂ:h 15 supported
by Multimedia Leaming Theory, which states that the combination of visual
and asudio elements can enhance swdens’ understanding and memory
iMayer, 2024). In the context of the YouTube video project. students not
only access content through videos but also create videos by integrating
visual and sudio elements.

The ¢reation of a YouTube video project involves several stages:
choosing the video topic, writing the script, practicing the pronunciation,
recording. editing and uploading the video to YouTube, These steps mvolve
the students’ active pamicipation in choosing, using amd practicing the
English vocabulary directly,

There are many advantages of YouTube video project for learning
English vocabulary, This project encourdges students 1o use vocabulary
appropriatelv in real life situations such s writing scripts, practicing
pronunciation and communmcating in the video, Besides, the combination of
visual and audio elements enphances vocabulary understanding  and
retention, The YouTube video project alse increases leaming motivation,
creativity, and commumnication skills.

However, although the YouTube video project offers many benefits,
it also has several challenges sach as the difficulty in choosing and using
vocabulary appropriate to the topic, pronunciation difficulties, lack of
confidence when speaking in front of the camera, limitations in the editing
process and intermet connection. Moreover, this activity akes more rime

than traditional learning methods,
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Vocabulary Leaming

Vocabulary learning is one of the key sspects of English language
proficiency and is fundamental to understanding and producing language
(Mation, 2000). Stwdents will have difficulties communicating effectively
without a good level of vocabulary proficiency. Vocabulary learging in this
study 1s understood as the process in which stdents understand, remember,
and use English vocabulary in the appropriate context. It includes three main
aspects according to Mation (2001), namely form (spoken and written),
meaning, and usage. (Aksit & Saym, 2024 )stated that these dimensions are
achicved through control of pronunciation, spelling, knowledge of the
meaning of the second language, and appropriate word usage.

In the context of the YouTube video project, vocabulary learning
occurs through the direct use of language in meaningful situations, where
students not only memorize vocabulary but also use it in the form of
sentences, dialogucs, and narrati ves in the video, as reflected in their ability
f use words in the video script ad oral delivery,

Student Perception

In this mldh siudent perceplions refer o students” views and
responses regarding the use of YouTube video projects in learning English
vocabulary, The YouTube video projects in guestion involve activities in
which students actively ereate, record, edit and upload their own videos 1o
YouTube Students’ perceptions are viewed as a multidimensional construct
encompassing aspects of mofivaion, interest, engagement, and stadents’
assessment of the benefits of using the YouTube Video Project in
vocabulary learming.

In line with (s el al, 2024), who outlined five dimensions of
attitude in video-based leaming, these five dimensions were adapted in this
study 1o the context of the YouTube video project, namely: enjoyment
ipleasure in the creative process of making videos and viewing uploaded
works), engagement (active participation in wnling scripls, pronouncing
vocabulary, recording, and editing videos), motivation (enthusiasm for

seeking out, memorizng, and using vocabulary to create engaging videos),
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behavioral intention (the desive o continue creating video content 10 learn
vicabulary), and perception {evaluating the effectivemess of the video
project published on Y ouTube), Snxicmh' perceptions regarding 1his smudy
are defined as their overall assessment of the use of the YouTube Video
Project in wocabulary leaming, as reflected through these dimensions

regarding the benefits of using the project.

C. Theoritical Framework
The theoretical framework of ﬂnihlithu]}.r i5 based on several theories
relevant to the research focus, namely students” perceptions of the use of
YouTube video projects in vocabulary leaming. These theories include leaming
theory. vocabulary theory, and perception theory, which complement one
another in explaining the research phenomenon.
1. Project-Based Leaming Theory { Thomas, 2040)

This study is groomded on (Thomas, 2000 theory of Project-Based
Leaming (PBL), which is a more practical foundation for this soudy.
According to Thomas (200d)). PBL ﬁ @ learning model that pnoritizes
commplex, question- or problem-based tasks that involve students in design,
problem-solving, decision-making, and investigative activitics endmng in
concrete products. The video-making activity in this study i3 in line with the
PBL concept where students actively participate in producing a leaming
product.

Through the video project activity, students carry out a series of
processes such as planming, senprwnting, recording, and uploading videos
1o the YouTube platform. This active involvement allows students 1o learn
more meaningfully, in sccordance with the essence of constructivism.
However, in this study, PBL s not used as the main focus bul rather as a
foundarion o explain the learning activities carmied out by students.

In addition, (Mayer. 2024 theory nfaulrim:din learning is supported
by his own research, which explains that learming is more effective when
information 15 presented through a combination of words and pictures rather
than words alone, The combination of visual and audio clements can

enhance students’ understanding through sctive engagement in processing
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information. In the video project, students use both of these elements, which
helps them understand and use vocabulary more effectively.

Yocabulary Knowledge Theory { Nation, 20H11 )

The vocabulary theory in this study refers (o Maton {2001) who
states that the vocabulary proficiency has three main aspects, namely form,
meaning and usage. The form aspect 15 the students’ ability to recogmze and
use the form of the word, including writing (spelling) and pronuncistion.
The meaning aspect deals with the students” understanding of the meaning
of the wvocabulary, in both Enghsh and its Indonesian eguivalent.
Meanwhile, the usage aspect relates to students” ability to use vocabulary in
contexts that are grammatically and situstionally approprate (Nation,
2001 ).

In this study, this aspect 15 expanded by including speech segments
to identify the types of vocabulary used by students, such as nouns, verbs,
adjectives, and adverbs (Mation, 2001), This theory is used to understand
how siudenis bearn and use vocabulary during the video production process,
from scriptwriting and pronunciation during recording to  wverbally
conveying messages in videos uploaded to YouTube,

Perception Theory ( Robbins, 2009)

The theory of perceplion in this siudy is based on Robbins {2004
who states that perception is the process by which an individual organizes
and mterprets the stimuli received from the environment in order to give
meaning 1o their experiences, Robbing (2009) explains that perception is
influenced by three mamn factors: the perceiver, the perceived object (the
target), and the sitwation in which perception ocours,

In the context of this study, students™ perceptions are formed based
on their experiences while using YouTube video projects in vocabulary
learning. These perceptions reflect bow smudents evaluate, feel, and
understand the learning activities they expenence (Robhins, 2004). In this
study, students’ perceptions were shaped by their expenences while
participating in the YouTube Video Project as part of their English

vocabulary instruction. These perceptions reflect how students evaluate,
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feel about, understand, and respond o the use of the You Tube video project

& a learning medium,




CHAPTER 111
RESEARCH METODOLOGY

In this section, the author describes the rrﬁgﬂh approach and type of study,
the time and place of the research, the data and data sources, the data collection
procedure, the data enalysis technigue, and the data validity check.

A. Rescarch Approach and Type of the Study -

This study employs a gualitative approach, specifically a descriptive
gualitative rescarch desigm. This approach was chosen becanse it aims to
cxplore and understand students” perceptions of the use of YouTube video
projects in Jaming. Creswell (2018) states that qualitative research is an
approach to exploring and understanding the meanings that mdividuals or
groups ascribe to social or humanitarian 1ssues,

A descriptive qualitative research design was used because this siudy
focuses widing an in-depth description of students” views and percephions
regarding the use of YouTube video projects in vocabulary leaming. Through
this approach, the researcher can gain a comprehensive understanding of the
benefits, challenges, and expenences students encountered while participating

in these learning activilies,

3
B. Place and Time of Research
1. Place of Research

This study was conducted at SMAN 4 Kediri, JI. Sersan Suharmai
1X/52, Kediri, East Java. The selection of the research location was based
on several factors relevant o the objectives of ihe study, SMAN 4 Kediri
h:lsanplemented the Merdeka Curnculum which gives a strong emphasis
on mjﬁ-b@s&d learning, thus it I8 appropriate 0 use YouTube video
projecis in the teaching and learning process. Morcover, students at SMAN
4 Kediri are equipped with digital technology, with YouTube being a readily
accessible learning platform. The school also has teaching methods that

involve the production of videos as a project task, thus it fits with the aim of




the study to investigate siudenis’ perspectives on these activities, Therefore,
SMAN AH(.m:llrl is considersd to have the reguired qualities for the study.
Time of Research

The research was conducted in April-May, the second semester of
the academic year 20252026, The time was chosen because there was
enough time for ehservation, data collection and further communication
with the relevant parties such as school principal, vice principal for
curriculum and English teachers,

Table 3. I Time of Research

NO | ACTIVITIES | DESCRIFTION | APRIL "bl.ﬂ’ JUNE

1121314 |H(2]3(4]1]2

1 Preparation Prepanng
rescarch
mstrument

2 Collect Data | Conducting
INErYIEWS,
classroom
nbseryainns,
and collecting
docutenis

3 Data Analysis | Collecting data
and documents
through
ranscription,
and grouping by
Calegary

. Data and Data Sources

L.

Types of Data

The daa for this snady 8 desenptive data that shows u:Eenln‘
pereeptions on the wse of YouTube video projects in learming English
vocabulary, The qualitative data were gathered through namatives or
descriptions of the participants on their experiences, opmions, benefits and
challenges they faced during the participation of YouTube video project
activities,

The data collected in is'sluij,' are students’ perceptions on the use
of YouTube wideo projects, the benefus they obtained mn facilitating
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vocabulary learning, and the challenges they encountered in the process of
planning, creating and publishing videos,

2,  Data Sources

The data sources in this study consist of primary and secondary data
SOLTCES.

a. Primary Data

The research subject was selected using purposive sampling.
Purposive sampling is the method of selecting informants deliberately
baszed on certain entena, for example, being directly involved in the
YouTube video project. According to Creswell (2018), in qualitative
research, researchers deliberately select individuals and research
locations o that they can belp the researcher undersiand the main
phenomenon being studied.

Primary data were obtained directly from the research subject,
namely a sample of 1Oth grade students Class X-3 at SMAN 4 Kediri
wha were invaolved in the YouTube video project. Students were chosen
as the peimary source because they had direct experience wi:éu:e
learming process under study. Data were collected through semi-
structured interviews to gain an in-depth understanding of stadents’
perceptions on the use of the YouTube Video Project in learning English
vocabulary

b. Secondary Data

Secondary data in this stady were obtained through open-ended
questionnaires, observation resulis, and various supporting documents.
The open-ended questionnamre was used to support the {indings obtained
from the interviews. Observanons were conducted during the leaming
process o record student sctiviies and involvement in the YouTube
video project mmplementation, Furthermore,  supporting  documients,
such as student project videos uvploaded to YouTube, and other
documents related to the leaming process, were used to strengthen and
venfy the data obtained from the interviews, which served as the

primary data source for the sudy.
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. gl‘ﬁdﬂl‘ll‘& of Collecting Data

The data collection procedure in this study was carried out in the following

slages:

1, Observation

The researcher observed n the leaming  activities  and

implementation of the YouTube video pmoject. The observation was done
using an observation checklist to know student engagement in the leaming
activities and the use of English vocabulary in the project.

B

Distribution of Open - Ended Quesionnaaine

The rescarcher distnbuted an open-ended guestionnaire to students
invelved in the YouTube video project. This questionnaire was used to
collect information on stodents” percepnions, benefits, and challenges
experienced when participating in the YouTube video project &s part of their
Englizh vocabulary learning.
Semi-Structured Interyiew

L

After the questionhaire was handed out, the researcher held semi-
structured interviews with @ few students who were chosen as the main
research pamicipants. The interviews were done 1o gel a better insight info
the smdents’ perceptions and expenences in using the YouTube video
project for learning English vocabulary.

4, Documentation

The researcher collected documentation in the form of YouTube
video projects created by the students, photos of learning activities, and
other documents related to the mplementation of the video project. This
documentation was used as supporting data to reinforce and venfy the data
ohtained through the mterviews snd to support the process of source

triangulation in the study.




E. Data Analvsis Technigues

In this study the data analvsis was carried oul using the interactive
analysis model proposed by Miles, Huberman and Saldafia {2014) which
conzists of 3 stages, namely data condensation, data display and drawing
conclusions and venfication.

1. Data Condenstation
Data condensation is the process of selecting, Tocusing., simplifying,
ahstracting, and transforming raw data obtained from questionnaines,
interviews, and documentation, In this stzge, the researcher performs the
following tasks: {1} Reading all the collected data {2) Identifving
information relevant to the research focus, (3) Data coding. (4) Data
calegorization inlo specific themes such as benefits, challenges and
students’ perceptions.
2. Dara Display
Data presentation is conducted 1o help rescarchers understand and
organize the reduced information. In this sudy, the daa are presented
primarily in the form of narrative descriptions based on themes that emerged
from the interviews, open-ended gquestionnaires, observations, and
documentation. The data, which have been grouped into specific themes,
are then systematically explained, including interview excerpts and relewvant
supporting data, Through this data presentation, the researcher can dentify
patterns, relationships, and meanings related to students” perceptions of the
use of ¥ ouTube video projects m English vocabulary learming.
3, Drawing and Verifving Conclusion
After the data were presented in the torm of narrative descriptions
bazed on the identfied themes, the researcher drew conclusions by
interpreting the patterns and meanings that emerged from the data. The
conclusions were used 10 address the research questions regarding snadents”
pereeptions, the support provided by the YouTube wideo project for
vocabulary leaming, and the benefits and challenges experienced by

students during the project.
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Mext, the conclusions were verified by reviewing the data collected
through interviews, open-ended guestionnaires.  observations,  and
documentation, This verification was conducted o ensure that the resulting
interpretations and conclusions were truly supported by the feld dara.
Miles, Huberman, and Saldafa (2014) state that data reduction, data
presentation, and the drawing of conclusions and verification are interactive

and ongoing processes until credible and reliable findings are obtamed.

F. Data Validity Check

In this study, methodological tmangulation was used to ensure the
credibility and validity of the research findings. Methodological triangulation
was conducted by comparing and verifying the consistency of data obtained
through various data collection techrigues against the same data sources, The
use of these vanous techniques aimed to eohance data validity and provide a
decper understanding of the phenomenon under study.,

In this siudy, semi-structured interviews were used as the primary
technigue to collect data on students’ perceptions of the use of YouTube video
projects in English vocabulary learning, In addition, open-ended questionmires
were used as supplementary data to obtain additionzl information from the
participants, Observatons during the leaming process, as well as documentation
in the form of sdents’ YouTube project videos and photos of leaming
activities, were also used 1o strengthen the research findings.

The researchers compared and venfied the data obiained from (he
interviews with the students’ responses o the open-ended questionnaire,
chservation resulis, and availlable documentation, For example, when students
stated in interviews that creating YouTube videos helped them leam new
vocabulary, improve their pronumciation, of boost their confidence in using
English, these statements were cross-checked against their questionnaire
responses, observations made during learming activiiies, and evidence found in
the project videos produced by the students. The consistency of Mindings across
these wvarious data collection techniques served as the foundation for

strengthening the credibility of the research results.




I addition, the researcher repeatedly examined and reviewed the data
during the analysis process o ensure that the resulting interpretations teuly
reflect the participants” experiences and perspecives, Through the application
of tnangulation, this study is expected w produce findings that are more valid,

credible, and reliable.




CHAPTER IV
RESEARCH FINDINGS AND MSCUSSION

The research findings and discussion are presented in this chapter based on
the data obtained through observation, documentation, interview and open
guestionnaire. The findings are structured based on the research questions and the
discussion imerprets the data based on the theonies and previous studies.

A. Description of Research Setting

This research is conducted at SMA Mepen 4 Kediri, City of Kediri, East
Java. This school is one of the high schools that implements various innovative
teaching methods to support the Englizh language leaming process, One of the
activities carmed out 1n EnEIish language learming 15 the YouTube Viden Project
assignment, which imvolves creating an English-language video that is then
uplosded o the Y ouTube platfonn.

The participants in this study were students in Class X-3 who had taken
English classes using the “YouTube Video Project” as one of their leaming
assignments. Participants were selected using purposive sampling, taking into
account the students” level of involvement in the YouTube video production
activity, A total of five students were selected as the main informanis o be
interyiewed in depth to obtan mformation regarding their perceptions of the use
of the *YouTube Video Project™ in learning English vocabulary,

Data collection was conducted using several fechniques. namely
checklisi-based observation, open-ended questionnaires, sermi-strucianed
interviews, and documentstion. Observations were conducted o maonitor
student engagement during the leaming process. Open-ended questionmires
were used 1o obtain written responses from students regarding their perceptions
of the video project, Semi=struciured inferviews were conducted 1o explore in
greater depth students’ perceptions of the YouTube video project in vocabulary
learning, Meanwhile, other supporting documentation was used to corroborate

the research data,
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The data obtained were analveed using the analviical model proposed
by Miles. Huberman, and Saldafia (2004), namely data redoction, daa

presentation, and drawing conclusions and verification,

Description of Research Findings

This section presents the research findings obined from semi-
structured mterviews as the primary data source, which are further supportad by
open-ended  questionnaire data, observations, and documentation,  These
findings are presented according to the themes that emenged from the data
analysis process o address the research guestions.
1. Students” perceptions of using YouTube video projects to learn English
vicabulary
a. Enjovment and Interest

The research findings found that students liked and were interested in
learning through the YouTube Video Project, unlike traditional learning which
15 more like reading books or doing wntten assignments. The video project gave
an engaging learning experience. The collaboration with peers made the
learning process more enjoyable. This was seen in the students” enthusiasm
when they shared their experience in working on the project. Ome of the

inforimant said:

“Seru, seru, sern. Sevwmva? Sogimva ban smeg hikinnva sama feman
sehanghn sava. Jadi saling membantu dan saling membevitai ™ {81
{""Fun, fun, fun. Why 15 1t fun? Well, 1 did 1t with my classmate. 5o we
helped cach other and kept each other in the loop.™)

This statement indicates tha collaboration on video production is one of
the factors that makes students enjoy the leaming process, Through group work,
students can discuss, share ideas, and help one another complete the assigned
tasks. In addition, seme students also explained that the video recording process
offers a different kind of learning experience than usual

The findings from the interviews were corroborated by the questionnaire
results, in which the majority of students stated that the learning process had

become more interesting amd less boring.
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Respondeirts wiote:

“Rava memiliki pendapat posinif kavena tugas membent video Yow Tiebe
menmfuat pemfelajoran Soahaso inggreis mengady febie menorik dan Ddak
membosankan. ™

{1 have a positive opinien because making YouTube videos makes

lzarning English more interesting and less bonng. ™)
Another respondent stated:

“Membuar video YouTube membanin melatih bemampuan berbicara
Bahasa fnggris dan membuet belafar jadi fehift menaric.”
{*"Making YouTube videos helps improve English speaking skills and

makes learning more interesting.”)

The data shows that students view the YouTube Video Project as an
engaging and enjovable leamming activity, Students’ mterest in the leaming
activity 15 an important indicator of positive perception because it shows that
they have cmbraced this leaming method.

Based on these findings, it can be concluded that the use of the YouTube
Yideo Project is capable of creating a more enjoyable and engaging lcaming
environment. Creativiey, group collaboration, and the wse of media that is
relevant to students” daily lives are the main reasons for their enjoyment and
interest in the project,

b. Engagment in Learning Activities

Regearch Tindings indicate that the YouTube Video Project encourages
students 1o actively engage in the learning process, In this project, students
participate directly in various learning activities related o the use of English.
During the project, students bad 1o search for vocabalary related (o the video's
tpic before creating the video such a8 understanding word meanings,
constructing sentences. and writing a scnpt. These activities required students
ter take an active role in developing their own understanding of the materal
being studied

{nc informant explained:
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“Rir cort referenst duly o indernel araw YouTube, terus Eafiviainva kit
seaseent eefong logd sendind bareng kelompak ™ (53)
{“First, we look for references online or on YouTube, then we rewrile

the senfences ourselves as a group”™)

Informant added:

“Soalmva kan kalow kite bikin video kan otomatis kita juga hikin skrip
var, Kak, Nok, of skelp dtw Kive koorak card tadne Kosarkeanta vang beluem b
rahue sehelmmnva™ (53)

{("Because when we make a video, we sutomatically have to write a
script, right? 5o, in the script, we Kind of ook up vocabulary words we
didn’t know before™)

This statement shows that students were involved in searching and
processing information before they made the final video. This activity made
students able 1o use vocabulary in a more realistic confext msicad of just
memaorizing words, The questionnaire results also found similar results, One

respondent said:

“Karewa kalaw bual video ban minimal Bia harus tohe bate-fatarna,
Jadi secara tidak fangsung membuar saya belajar bahasa fnggris.”
{“Because when making a video, we have to know the words at the

veryeaat, =0 it indirectly helped me learn English.”)

Another respondent weole:

“Saat mombeal video, savae memperhalibon penulisan dengon mem bl
sevipt terlehih dahuly agar tata bahasanva benar Sava juga melatil
pengucagoan dingan mendergarkon confol dard Lomns aton Video lain,
laly mencoba menguceapkammy dengan felas dan  henar sehelum
merekam,”

{"When making videos, | pay attention i my wnting by creating a script
first to ensure the grammar is comect. | also practice my pronunciation
by listening to examples from dictionaries or other videos, then iry 1©

pronounce the words clearly and correctly before recording.™)




The data indicate that the video project provides a participatory learming
environment. Students are not merely recipients of information but also play a
leading rode in the learming process, In addition o incrensing participation, this
project also provides students with the opportunity to practice using vocabulary
in more meaningful contexts. This active engagement helps students gain a
deeper understanding of the material becauwse they leam through direct
experience. It can be concluded that the YouTube Wideo Project 15 able o
mcrease student engagement in learning through various activities that require
active pamicipation durng the video-making process
c. Learning Motivation

The results of the research show that using YouTube Video Project can
motivate students in learming English. The integration of creative activities and
technology in the leaming process makes students more exeited to participate
in leaming compared to traditional methods. Students feel that they have a clear
goal when working on the project because they have o produce a video to be
presented 1o their teachers, classmates. and YouTube viewers. They are
motivated to work hard fo understand vocabulary and wse English morne
effectively as they want to produce guality work.

ne of the informants stated:

Sdadi Tebily vemangat wmiuk Mg omembacd kemten-bonien video
herikutave vang lebih bagus lagi penataan bahasanva, " ix5)
T makes me more motivated 1o create future video content with even

better language steuciure.”™)

Another informant added;

“Tva, fadi febih semanga. Soalnva ban pengen taf respon dart oraine-
arang fuga” (53)
{*“Yes, it makes me more motvated, Hecause | want to know people’s

reactions, 1oo,”)

These statements indicate that the video project provides an intrinsic
motivation for students to study more seriously. Thev are not just completing

assignments to fulfill academic obligations, but also want o produce high-




quality work, Thig finding i suppoeried by the questionnaire results. Ooe

respondent weote:

“Saat mengunggah video, sava menjadi febil peveava divi don
rermotivasi wntwk belajar lehil baik. ™

{*When | upload videos, | feel more confident and motivated 1o study
harder.™)

The data shows that the experience of ereating and uploading videos can
increase students’ interest in continuing to learn English. This motivation arises
because students feel they have the opportumity to demonstrate their abilities
through the work they produce. In addition, the process of publishing on
YouTube makes students more accountable for the results of their work, They
strive to improve their pronunciation, choose the right vocabulary, and give their
best performance in the videos they create

Thus, it can be concluded thar the YouTube Yideo Project plavsa role in
increasing students” motivation o leam through activities that are creative,
challenging, and provide opportunities to produce tangible waork.

. Perceived Effectiveness of the Project

Based on ihe findings, most studems thought that the YouTube Video
Project was an effective leaming method to support them 10 leam English
vocabulary, Students felt that the making of the video gave them a chance to use
the vocabulary directly and made it easier for them to understand and remember.
Students had w look up new vocabulary, understand the meanings, put it into
sentences and vse it while speaking i their videos. These activities allowed

students to leam vocabulary more deeply than just memonzing it.

One participant stated:

“Kita  hiza  belgiar  hahaza  Inggriv dengan  cava  vang  lehif
menyvenangian dan kosakatanva fadi lebih nempel di ingatan karena
kita prakifkkan fangsung lewar video, " (53)

{“We can learn English in a more enjoyvable way, and the vocabulary
sticks better i our memiory because we practice it directly through

videos.”)
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This zratement shows thar the most important factor that can help students in
remembering vocabulary i3 hands-on practice, When students use these words
in real=life situations., they have the opporiunity o beter understand their
meanings and usage.

Another informant explained:

“Lehih mudal mengingat karena kosakatamva sering divlang saat
fatifian dan membual wdee. ™ [55)
{“It's easier to remember because the vocsbulary s repeated often

during practice and while making videos.”)

The guestionnaire results confirm this finding as the majority of the
respondents found this project-based leaming method effective. The preparation
for viden-making indirectly provides opportunities for students to repestedly
practice English, which has a positive impact on their retention of new
vocabulary,

One respondent wroke:

“Ya, korema sava sering mengulang dan memprakiibkan fosokeia
sehirigen febih meclole ofiimge ™
{"Yes, because | often review and practice vocabulary, so it's easier 1o

remember.”)

Another respondent stated:

“Hal ini membantu sava mengingal karena sava sering mengulong
kasakata saaf membuar dan merekam video, ™
(" This helpe me remember becase T affen review vocofulary wiille

creating and reconding videas, ")

However, a small number of respondents stated that the video-making
lessons were not very effective, This view arose because some students were
deemed not tobe fully engaged and relied solely on the work of their classmates.

This wis explained in the following statement:
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“Pembelujoran membuagt kelfompok meenyrud sava Boran g elekiil Rareaa
mereka Heak akan berusala mengingat semag hal vany diperfukan
Rarve sekedor copy poasie”

{*'In my opinion, group work isn'l very effective because students won't
try to remember everything they need to know hey'll just copy and

paste.”)

Thus, 1t can be concluded that maost students view the YouTube Video
Project as an effective lcaming method because 1t helps them leamn, remember,
and use English vocabulary through an active and contextual learning
experience, Although there were challenges, such as uneven contnbutions from
members in a small number of group projects, the main value of this video
project is still viewed posstively gz an effective media for transforming passive
vocabulary memorization into active and applicable learning.

e. Behavioral Intention

Based on the imterview results, most studens expressed pesitive
behavioral intentions regarding the use of the YouTube Video Project in
learning English vocabulary, These behasvioral intentions were evident in the
students” desire to create more videos in the future and to improve the quality
of their work, One informant stated that the experience of making videos
motivated them 1o continue creating videos on different opacs.

¥ terus pergen bikin lopd fodinvg. Bikin vang lain, femama model fuin

it " (51)

(.80 1 just want to keep making more. Make something else, with a

different theme or something like that.")

This statement indicates a desive o repeat the same learning exparience
in the future. In addition, some informants linked this intention o efforts 1o

improve the quality of their work. One informant said:

“pengren ngebikin video yong lebih bogus lagd dard video vang
sehelumnyva biar.. biar dapat rilai yang lebih baguys lagi. "(52}
{*..1 want to make a video that's even better than the previous one so

that... so that [ can get an even better grade)




Meanwhile, another informant expressed a desire to improve the quality of

language use in fufure videos by saving:

Yuniuk bive membuat konlen-Ronten video  bevifuinve vang lebih
hagus lagi penataan hahasanya " (55)
{*...50 | can create future video content that is even beiter in terms of

grammar.)

Another respondent also noted that through this video project, they were able

[

“herhagt pengetahean dan memotivast weluk orang lan. "

{shanng knowledgze and motivating others.™)

Based on the interview and questiommaire data, it can be concluded that
the positive experiences gamed while working on the YouTube Video Project
not only increased students’ motivation to learn but also fosterad a desire to
comtinue developing their English language skills in future projects. This
behavioral intention is demonstrated through the desire to repeat the video-
making activity, improve the quality of the videos produced, expand vocabulary
mastery, improve English language usage, and share knowledge with others
through video media. Thus, the YouTube Video Project is able w foster positive

behavioral intentions that support the continuity of English vocabulary learning,

2. The YouTube video project supports English vocabulary learning
a. Repetition Practice

The results of this project show that the YouTube video project supports
vocabulary learning through repetition practice that eccurs naturally during the
project process, Students engage. This repetition occurs when the students wnte
scripts, read and memonze dialogues, practice pronunciation, record many
times, and add text or subtitles to the video, In this sequence of activities the
students face the same vocabulary repeatedly which helps them remember and
understand the words better,

Muost students reported that the video=making process required them o

repeat the use of vocabulary many times. This repetition occurred naot only while
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memorizing the script but also during practice sessions and when correcting
mistakes during the recording process. This siwation provided students with the
cpportunity 0 be exposed to the vocabulary they were learming more intensively
than during regular classroom instroction.

One informant explained:

“Bikin video fne kan ada skripnya juga, teruy sava menghafel. Nak,
makanya fedi sava ingar bamvak gitu kosakaranya. ™ (51)
{*When making s video, there's a senipt, and | memorize €. That’s why

I remember s0 much vocabulary.™)

This statement shows that the process of memonzing a script is one of
the factors that helps students remember new vocabulary, When students try to
understand snd memonze the content of the scrpt they will deliver, they also
mdirectly memarize the vocabulary wsed in that seript. A similar finding was

reparted by aother informant:

URir ngedis, ferus kita mosikin teks sebtilesnva fuga ke video, Jadi Kig
kayak mengulone-ulang kota fersebut, jodi orematiy hafal, " (52}
{We edin the video, then we add the subtitles. Sowe kind of repeat thase

words over and over, and we antomatically memorize them.™)

This statement shows that vocabulary repetition does aot only occur
during the recording stage but also continues during the video editing process.
The activity of writing and reviewing the subtitles makes the students re-engage
with vocabulary they have used previously thereby strengthening therr memaory
of that vocabulary.

Another informant also stated:

“Kata-kata vang kite weapkan berulong-dang it fadi febih mudui
menempel di ingatan, fadi ingatan kosakatanpa lebih beviahan fama. ™
(53]

{*The words we repeat over and over again stick more easily in our

memary, 80 our vocabulary retention lases longer.™)




his statement indicates that the frequency of vocabulary use during the
video production process contnbutes o siudents’ ahility 10 remember
vocabulary for a longer pericd of time. The more frequently a word s used, the
easier 11 is for that word w be stored in siudents” memones.

These interview findings are supported by questionnaire data. Several

respondents stated:

“Karena dengan membuat video menghafal, jadi lebih menginga

kosakata.

{“"Because making videos to memonze vocabulary helps us remember

the words better.”)

The statement shows that the involvement of students in memorizing the
seript indirectly helps strengthen the memory of the vocabulary used m the
video. In addition, writing, reading and memonzation activities are factors that

support the vocabulary recall process.

CRita juga menudis, membaca, menghafol Kosokate tersebut, jodi kita
bisa mengingal Febily mudah, ™
{"We also write, read, memorize the vocabulary, so we can remember it

miore easily.")

The statement shows that vocabulary repetition with learning activities
helps students build a stronger understanding of the vocabulary learmed, Similar
findings were also found n other respondents who smd the importance of the

repetition process during video making.

“Hal inl membonte sovg mengingar kavena sava sering mengilang
kewerkata xaat membuat dan merekam videa "
{"This helps me remember because | often repeal vocabulary when

creating and recording videos.")

In addition, there are respomdents who explamed that using vocabulary in a real
context helps them understand the meaning of words better than just

memorizing them passively.
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"Regiatan inf meothaniu Eavera pengeuncon Fosokata dolfam bonteks
percokapan myta  mencipfakan  asostast  makea vang (ebif Kuat
welurgn setfapr kit mewindt Selle merdah ditngat duripadi sekador
diherfil secora pasif”

{"This sctivity is helpful because using vocabulary in the context of a
real conversation ¢reates sironger associations of meanings so that each

word becomes easier to remember than simply passively memonzed.")

These statements show that the process of repetition that occurs during
the implementation of the project contributes to the students' shality to
remembeer yvocabulary. Repetition camied out through various activities makes
students not only memorize words, but also understand their use in & particular
coniext.

Monectheless, not all students feel the same benefits. Some respondents
stated that they stll had difficulty remembenng vocabulary, One of the
respondents wrote, “1 have a Lifle trouble remembering”™ while the other
respondent rephed, 1 don’t feel it and “No”. These findings show that the
effectivencss of the repetition practices can be affected by the differences in
each student’s abilitics, motivations, and leaming styles. Owerall, the results
show that the YouTube video project supports vocabulary learning through the
practice of repetition that takes place during the process of composing,
recording, and editing the wvideo. The repetition helps students remember
vocabulary  better and strengthens their understanding of the vocabulary
learned.

b. Application of vocabulary in task

The results of the interviews showed that students not only learned
English vocabulary theoretically, but alse applied it directly in various tasks
during the implementation of the YouTube video project. The vocabulary
learned 15 used in the process of drafiing, speaking exercises, video recording,
and communication with group members. Thus, students have the apporunity
toruse vocabulary in a mone real and meaningful context. One of the informants

explained:




"Rt carl referenst duly, lerrs Kia Femboangkon vendiv! poakai kafimai
kelompok. ™ (54}
{We look for references first, then we develop them ourselves using

group sentences.”)

Thiz statement indicates that students do not merely copy information
from other sources, and instead process and adapt the vocabulary they find into
sentences they construct themselves, This process demonstrates the active use
of vocabulary in completing project assignments, This finding is supporied by
questionnaire data. One respondent stated;

Dok fongsung dolom Ealima? seliingga dak sekadar dihafal,

fetapn dfipreeked. "

{005 used divectly in sentences 50 105 nol just memorized, bul actually

used.”)

This statement indicates that students have the opportunity t© use
vocabulary in real-world practice, rather than merely memorizing the meanings
of words in isolation. Using vocabulary in sentences helps students understand
the function and meaming of words in specific contexis, Another respondent also

explained:

"Memahami bagoimanag kalimat diginakan dalam konteks ™

{"Understanding how sentences are used in context. ™)

This statement indicates that stwdents not only leam individwal
vocabulary words but also understand how those words are used in hroader
communication. Thus, the use of vocabulary in project assignments helps
students develop a more contextual understanding of Enghish.

Owverall, the interview and questionnaire data show that the YouTube
video project provides students with opportunities to apply vocabulary directly
in tasks and communication. The use of vocabulary in real-life contexts helps
students better understand the meanings of words and supports 4 mome

meaningful vocabulary learming process.




A, The benefits and challenges students Face when ereating You Tube videos
a. Benefits

The interview results shiow that the main benefit students experienced
while participating in the YouTube video project was an improvement in their
English vocabulary, which in turn supported their speaking skills. During the
scriptwriting, rehearsal, and wideo mcording processes, students wene
encowraged to find. understand, and use new vocabulary in appropnate conte xts.
These activitics provided students with opporiunitics to actively practice
Englich.

One informant stated:

“Manfeatmya melutith femampuan berbicara dan menamieh hafalon
kgwwerkora barw,” (551
{"The benefit 15 that it helps practice speaking skills and expands my

vocabulary.')
Another infodmat stated:

"Manfaainya bagi sava i hivg melabiih speaking saya, ferus melatify
Juga buar kemampuean sayva di vocabidery il masih sampad mana,
gt "

{"'Forme, the benefit i3 that it helps me practice my speaking, and it also
helps me assess how far my vocabulary skills have progressed.”™)

These statements indicate that students experienced significant
Inguistic benefits from the video project. Not only did they acquire new
vocabulary, but they also had the opportunity o use that vocabulary in speaking
practice, therchy smproving their speaking skills. The guestionnamre data
supports these findings. One respondent wrote:

“Membuar scrips membanty menamboh kocgkoto bary, membuar video
mrelariily pengcagan dan percayva diet, sedungkan mengwrggal video

merfal suva febif fermotivasts belafar Bafosa fnperis”




{Writing scripis helps me expand my vocabulary, making videos helps
me practice my pronunciation and build my confidence. and uploading

videos motivates mie o learn English.™)

These statements indicate that each stage of the video project offers
different benefits for English language learning, The script-writing process
helps develop vocabulary., while the video-making process provides an
opporunity to practice pronunciation and speaking skills. Another respondent
staed:

“Suar membual soripe sava belgjar mervusun Kalimal, saar membuat
wideo senve melatih pergucapan, dan saal mergungeah saova jodi lebih
percaya diri.”

{*"When writing the script. | learned how to construct sentences; when
making the video, | practiced my pronunciation; and when uploading it,

[ became more confident.™)

These responses indicate that the video project not only helps students
with vocabulary but also supports the development of broader communication
skills, Through the vanous stages of the project, students gain leaming
expericnces that integrate vocabulary mastery and speaking practice.

Owerall, the interview and questionnaire data show that the YouTube
video project provides significant benefits for students’ vocabulary mastery.
This increase in vocabulary then helps students use English more effectively in
speaking activities, thereby supporting the development of their speaking skills.
b, Challenges

Although it offers various benefits, research findings indicate that
students also face a number of challenges during the process of creating and
uploading YouTube video projects. The most common challenges relate 1o
pronunciation and technical aspects of video production. Both of these
challenges arise al vanous stages of the project, from scnprwnting o video
editing and publication,

Dine informant stated:
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"Mengodami keswlitan i baglan pengucapan, Kak, Soalmvr ben ada
beberara kata bahasa foggres vang pengucapannya i siesah Sut fidah
orung fedonesto, " (8521

{*I'm having trouble with the pronunciation. 5is. Y ou see, there are some

English words that are hard for Indonesians to pronounce.™)

These findings are supported by questionnaire data indicanng similar
phetacies. with these difficulties accompanied by challenges in constructing

wrillen sentences, One respondent wrote;

“Suva mengalami kesulican dalam mengucapkan beberapa fosakata
hahasa Ingeric borena pelafalanma bevbeda dengon penulisamma.
kadang keswlitan dalom menlis kalimar yang henar kavena masily
hingrune dengan tata bahasa "

{1 have trouble pronouncing some English words because they're
pronounced differently from how they're written... sometimes | have

trimible writing correct senfences because 'm sfill confused about

grammar, )

Thiz data shows that producing spoken language triggers specific concems
among students about making pronunciation mistakes. In addition to linguistic
difficulties, students also face technical challenges dunng the video-making

process, One informant explained this challenge as follows:

“Nesulitarmea di pey take video sih, Kak Soalnve fan kit take wideo di
sekelal, kadang belas sebelal berisik ™
{*The difficulty is actually when we're flming, sis. Since we're filming

at school, sometimes the classroons next door 15 noisy.™)
Another respondent stated:

“Biasamva sava kesulitan dalam mengatur bamera dan mengedic video
fersehut aeoar febih menarik, "
{*"1 usually have trouble setting up the camera and editing the video o

make it more interesting.”)




Another respondent added:

“Save mengalami keswlitan dolam  menvesun scriptdialog dalam
Bohasa frepris, menghalol kafimel, sevta menfaga pronunciaiion soal
merekan video, Sagion vang paling sulit bfasanyva saal proses speaking
di depan kamera dan editing azar kasil video rerlikat haik ™

{"Thave difficulty writing scripts and dialogues in English, memorizing
lines. and maintaining proper pronunciation while recording videos, The
hardest paris are vsually speaking in front of the camera and editing 1o

make the video look good,™)

Thiz statement indicates that techmical skills in using digital devices also
pose a challenge for some students, They are not only required to use English
but must also understand the recording process, camera settings, and video
editing to produce a high-quality final produoct.

Owerall, the interview and questionnaire data show that the challenges
students faced during the Y ouTube video project encompassed both linguistic
and technical aspects. Mevertheless, most students were still able to complete
the assigned project, s0 these challenges can be viewed as part of the learming
process that helps them develop both their English language abilities and digital
gkill.

. Interpretation and Disscusion
Owverall, the research finding s indicate that students have a very positive

perception of the use of the YouTube Video Project in English vocabulary
learning. These positive perceptions are reflected through five dimensions of
attitude adapted from (Oya et al, 2024). namely enjoyment, cngagement,
madivation, behavieral intention, and perceived effectiveness, These five
dimensions ar¢ interrelated and collectively shape a meaningful learning
experience for siudenis, Robbins (2009 states that a person’s perceplions ang
influgnced by their experiences and the sitvations in which those perceplions
occur; mn the context of this study, a relaxed and collabormative leaming
atrnosphere, as well as the use of media familiar 1w swdents” daily lives,

contributed to their positive perceptions of the video project.
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Oine of the main findings was the sense of enjoviment and interest among
students during this project. Students reported that making videos felt “exciting™
and fun, especially because they worked with friends in a collaborative
environment. CGroup collaboration was a key factor in helping students enjoy
the leaming process. This finding aligns with research by (Centrisia et al.,
2025ywhich found that students responded positively (o the integration of
YouTube-based Project-Based Learning,  showing  imercased  inferest
particularly in producing creative content and collaborating with peers.

Furthermore, these fndings expand vpon the resulis of the soudy
by({Mokodompit et al_. 20200, which found that college students had a positive
perception of using YouTube for vocabulary acquisition because they believed
it helped improve their vocabulary knowledge. However, unlike Mokodompit
et al,, who focused on YouTube as & media for passive viewing, this study
reveals that students expencence greater enjoyment when they are actively
mvolved as content creators, rather than mercly as consumers.

In addition 10 the enjoyment aspect, this project has also been shown to
encourage students’ active engagement in the learming process, Students
participate in vanous activities such as searching for vocabulary related to the
topic, understanding word meanings, constructing sentences, writing scripis,
and recording and editing videos, These activities require students to take an
active role in building their own understanding of the matenal being studied,
This finding aligns with Thomas's {2000} theory of Project-Based Leaming
(PBLY, which states that PBL is a learming model that prioritizes complex tasks
that engage students in design, problem-solving, decision-making, and
investigation, culminating in a concrete product,

Fesearch by (Centrisia et al, 20235)confirms that implenenting a
YouTube video project within the PBL framework has proven effective in
creating a moere dynamic and studem-centered English language leaming
environment, where students are not positioned as passive recipients of
information but rather as the main actors in the leaming process. This active
engagement distnguishes this study from the research by Amdt and Woore
(2018), which investigated vocabulary leaming through watching YouTube




videos and reading blog posts; they found that incidental vocabulary leaming
occurred in nearly equal amounts across both media, with videos promoting
greater retention of grammatical functions and the meanings of target words, In
contrast o Arndt and Woore's focus on passive consumption. this smudy
demonstrates that active production through video projects results in deeper
engagement and more meaningful vocabulary acquisition.

Furthermore, YouTube wvideo projects also play a significant role in
boosting students” motivation to learn. Leaming that involves creative activities
and the use of technology makes students more enthusiastic about the leaming
process compared to tradibional methods. Students feel they have a clear
purpose when working on projects because they must produce videos that can
be shown to teachers, classmates, and Y ouTube viewers. The desire to produce
quality work motivates them to stnve o understand vocabulary and use English
more cifectively. These findings are supported by research by Rahman et al.
(2025), which found that stwdents demonstrated high levels of motivation
woward YouTube vlogs as a tool for vocabulary leaming. (Owva er al,
2024 )emphasize that motivation plays a crucial role in encouraging students”
willingness to participate.

Investing effort in the learning process, and video-based leaming has
been shown to increase student motivation by providing autonomy, promoting
active learning, and accommodating various learning styles, These findings are
also consistent with those off Madani et al., 2023), who found that most junior
high school students feel comfortable using YouTube w Jearn vocabulary
because it i3 easy 0 understand and features more engaging visuals. However,
this study expands on those findings by demonstrating that the act of creating
videos rather than simply watching them produces a stronger motivational
effect, as students feel a sense of ownership over their own work.

In addition, the students’ behavioral intentions also showed a positive
trend, as evidenced by their desine o ereate more videos in the future and
improve the quality of their work, Students expressed a desire to create videos
on different themes, improve the quality of their videos, expand their

vocabulary, and improve their use of English. These findings align wath those
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off Oova et al, 2024), who stated that motivation and behavioral intentions ang
positively influenced by video-based learning models, which enhance studenis”
proactive learning behaviors and overall engagement with course matenal,
Research by (Centrisia et al, 2025)also found that students reported increased
interest, particularly in producing creative content and collaborating with peers.
This behavioral intention indicates that positive experiences during project
work not only boost students” learning motivation but also foster a commitment
to continue developing their English language skills in future projects.

In terms of effectiveness, most students felt that the YouTube Video
Project was an effective leamning method for helping them leam English
vocabulary, Students felt that the video-making process provided an
opportunity to use vocebulary directly, making it essier to understand and
remember, Hands-on practice 15 & key factor in helping students remembser
vocabulary because when students use these words in real-life situations, they
have the opportunity to better understand their meanings and usage, (Nadhira
Hapsari & Sustlo Adi, 2023)also found that leaming vocabulary through
¥ouTube educational videos offers numerous benefits and positive impacts for
students, These findinga align with the research by ( Yunita et al.. 2022), which
investigated the effectiveness of project-based leaming through viogs to
improve vocabulary mastery among early childhood education (PALID)
students and found that the projeci-based leaming approsch implemented
through viog design had a sigmificant impact on enhancing  students”
vocabulary, Although(Yunita et al, 2022 focused on early childhood
education, this study suggests that similar benefits apply to high school students
who face maore complex vocabilary learning dermamds.

However. a small number of respondents staed that video-making
mstruction was less effective because some shudents were deemed not to be
fully engaged and relied solely on the work of their peers, These findings
suzeest that the effectiveness of video projects can be influenced by factors such
as task distribution within groups and individual participation levels, This
challenge aligns with the findings of San e al. (2020), who examined the

implementation of Y ouTube video projects in EFL instruction at the university




level through a reflective analysis of 79 students. Their study showed
improvements in non-linguistic aspects such as teamwork skills, stress
management, technological proficiency, and creativity; however, interestingly,
students” English language skills did not improve significantly compared to the
improvements in personal development. This study addresses that gap by
demonstrating that when YouTube video projects are implemented with clear
suidance and equal group participation, significant vocabulary gmins can be
achicwed.

Furthermore, the YouTube video project has been shown 1o support
vocabulary leaming through the repetiion that occurs naturally during the
project process. Students engage in this repetition when writing scripts. reading
and memorizing dialogues, practicing pronunciation, recording multiple takes,
and adding text or subtitles to the video. Through this series of activities,
students repeatedly nteract with the same vocabulary, which helps them
remember and understand the words better., This finding 15 strongly aligned with
Nation"s {2001) theory, which emphasizes that vocabulary learning is not an
“all-or-nothing™ process but rather a gradual one in which each encounter with
the zame word reinforces and deepens knowledge. Nation (2001 ) proposed a
three-stage model comprising noficing, refrieval, and generation, These
findings are also consistent with Amdt and Woore (200 8), who found that video
input helps students strengthen their vocabalary, particalarly in ferms of
meaning and usage. However, while Armdt and Woore focused on incidental
vocabulary leaming from watching videos, this study shows that imtentional
repetition through active video production results in stronger vocabulary
retention

In the comtext of a video project, students go through these three stages:
they become aware of new vocabulary while wrnting the seripl (noticing). recall
it during rehearsals and recording {retrieval), and wse it in their own sentences
[@eneration). Nation (2001) also angues that vocabulary words must be repeated
in different contexis because the context of wse is linked 1o different cognitive

processes during language learning. In video projects, Shidentz repeat
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vocabulary in various contexts while writing, reading. speaking, and listening
which strengthens their holistic understanding.

These findings are also supported by Maver's (2009} theory of
multimedia leaming, which sates that learning is more effective when
information is presented through a combination of words and images rather than
words alone, Mayer (2009) explains that the human information processing
systemn includes dual channels for visual/image and auditory/verbal processing;
each channel has a limited processing capacity. and active learning involves
engaging in approprigie cogmitive processing during the lenming process. In the
video project, students not only wnte and read scripts but also speak the
vocabulary while viewing visuals they created themselves, such as images,
settings, or facial cxpressions. This activity creates a8 multimodal leaming
experience that strengthens the connection between word form, meaning, and
usage, resulting in more optimal vocabulary retention compared to conventional
memorization methods that rely solely on text. Thus. the YouTube video project
not only supports verbal repetinon of vocabulary  but also  ennches
understanding through the integration of wvisual and aonditory elements, as
suggested by Maver's theony (2004,

In addition fo repetition, this project also encourages students (o apply
vocabulary directly in real-world tasks. The vocabulary leamed is used in the
process. of wriling scripis, speaking exercises, video recordings, and
commumication with group members, Thus, students have the opportunity 1o
use vocabulary in more realistic and meaningful contexts, This finding aligns
with Nation (2001), who distinguishes botween receptive and productive
vocabulary knowledge, Receptive knowledge involves perceiving word forms
while listening or reading and retrieving their meanings, whercas productive
knowledge involves the desire to express meaning through speaking or writing
and producing the appropriate spoken or written word forms. In the video
project, students not only demonstmated receptive knowledge (imderstanding
vocabulary while reading the script) bur also developed productive knowledge

(using vocabulary in speaking and writing).




Hapsari and Adi (2023) also found that students use variows siralegies
i learn vocabulary while watching educational YouTube videos, ncluding
using words in appropriale grammatical forms, pronouncing easily recogmizahle
words, familianzing themselves with vocabulary in both spoken and writien
forms, and spelling words correctly. These findings expand upon the research
pesulis of Madani et al. (2023), who found that most students feel comforable
using YouTube to learn vocabulary because it is casy to understand and features
engaging visuals, but did not explore the productive use of vocabulary in depth.

The most significant benefit siudents experienced while participating in
this project was an improvement in their English vocabulary, which in turn
enhanced their speaking skills. During the scriptwriting, rehearsal, and video
recording processes, students were encouraged to seek out, understand, and use
new vocabulary in appropriate contexts, These activities provided students with
opportunitics to actively practice English. This finding aligns with the research
by Rahman et al. (2025), which showed that students perceive YouTube viogs
as effective for improving vocabulary comprehension, pronunciation, and usage
in daily life. Each stage of the video project offers distinct benefits: the
seriptwriting process aids vocabulary development; the video production
process provides opporfunities 1o practice pronunciation and speaking skills;
and the video uploading process boosts students” self-confidence.

Research by Maharani and Ilham {2024) alse found that stadents
perceive YouT ube as a satisfying and useful tool for improving digital literacy
and learning English vocabulary, These findings also complement the resulis of
a study by Sari et al. (20200, which found that YouTube video projects can
improve non-linguistic aspects such as teamwork, technological skills, siress
management, and ereativity. Although Sari et al. found thar the improvement in
English language skills was not particulary sigmificant, this study shows that
when video projects are designed with clear vocabulary leaming objectives,
gignificant linguistic improvement can be achieved alongside the development
of non-linguistic skills

O the other hand, a number of challenges lave also arisen during the

implementation of this project. The most common challenges relate to




profunciation and technical aspects of video production. Both of these
challenges arose at various stages of the project, from scriptwriting o video
editing and publication. Promunciation difficulties stemmed from differences
between the spoken and wntten forms of English, as well as the fact that sjmne
English words are considered difficult for Indonesians to  pronounce.
Meanwhile, technical obstacles included ambiemt noise during recording,
difficulties in setting up the camera and editing the video, and a lack of
confidence when appearing on camera. Research by Maharani and 1lham (2024)
also revealed that |0th-grade sudents snll struggle o use echnology Muently,
and their lack of swareness and experience with YouTube as a learmng tool
contributes to their difficulies.

These findings align with the challenges identified by Madani et al.
(2023), who noted that although students feel comfortable using YouTube,
cducators need to take a more proactive approach to help students learn English
vocabulary, as well as by San et al, (20200, who found that students need
support in developing rechnological competencies. Nevertheless, most students
were still able to complete the assigned projects, so these challenges can be
viewed as part of the leaming process that helps them develop both English

language proficiency and digital skills in an integrated manner.




CHAPTER V
CONCLUSION AND SUGGESTION

This chapter presents the conclusions drawn from this research It also
provides detasled, practical suggestions for teachers, students. schools, and future

rescarchers to support project-based leaming, pamicularly YouTube video projects,

A, Conclusion

Based on the research results, it can be concluded that students have a
positive perception of the use of the YouTube Video Project in lcaming English
vocabulary. Firstly. the students were interested and enjoyed the YouTube Video
Project activities as it made the leaming become more inferesting, interactive and
less boring. The video-making activity gave a different experience in leaming than
the conventional leaming which increased the student engagement throughout the
learming process,

Second, the YouTube Video Project was used &5 a supporting media for
learning English vocabulary, Studentz had the clance 1o review and use the
vogabulary in real-life situations through wrting scnpts. practicing dialogues,
recording videos, editing, and presenting videos. These activities helped students 1o
get & better undersianding of the meaning, wsage and pronunciation of the
vocabulary and mereased ther motivation to learn English,

Third, smdents gained many advantages from the YouTube Video Project
such as vocabulary acquisition, speaking ahbility improvement, self-confidence
buildimg, creativity development, teamwork skills, and technological skills. But,
students encounterad many disadvantages such a8 pronunciation, word choice,
sentence construction, limited video editing skills, and task distribution within the
group members. However, most students were able o overcome these challenges
by practice, group discussions, and teacher assistance,

The research results indicate that the YouTube Video Project s a learning
medium which gives meaningful learning expenences and supports the leaming of
English Vocabulary through the active involvement of students in the learming

process

R




B. Implication

L

Theoretical Implications

The results of this study support the vocabulary learning theory that
vocabulary mastery can be achieved through active language use and
repetition in various contexts. The findings of this research also support the
project-bas ed learning concept that puts students in the center of the leaming
process and multimedia learning theory that emphasizes the importance of
combining visual and verbal elements in the learning process. Therefore,
this siudy adds 1o the development of research on the uae of digital media,
especially the YouTube Video Project as a means of leaming English
vocabulary.
Practical Implications

For English teachers, the results of the study can give an alternative
in designing more  creative. mnovative, and student-centered leammg
through the use of the YouTube Video Project.Teachers should also give
clear instructions on who does what, what words 1o use and how they will
oet help with making the video, For students, the activities of YouTube
Video Project can be used a3 a medivm to improve vocabulary mastery,
speaking skills, creativity, self-confidence and collaboration skills through
authentic leaming experiences.For schoals, the results of this study can be
used as a consideration in supporling the use of technology -based learming
media and providing facilines to support the implementation of project-
based leaming,

C. Limitations of the Research

This research has some hmitations that showld be considered. First, this

research was conducted in ome class at SMA Megeri 4 Kedin, so the resulis

cannet be genemlized 1o other school contexts.

Sccond, this research focused on students’ perceptions of the use of the

YouTube WVideo Project in vocabulary learming, and did nol measure

improverments in stodents’ vocabulary mastery through language proficiency

[ests.
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Third, interviews and guestionnaires were distributed zeveral months
after the learning activities began. This time difference might mean that some
siudents may nat recall all their experiences in detail. However, the researchers
aempted to increase the validity of the data through triangulation vsing
ohservations, interviews, open-ended questionnaires. and documentation.

D. Suggestion
1. For English Teachers

Teachers are encouraged to incorporate the YouTube Video Project
s @ method for teaching English vocabulary. The steps for video creation
should be explained by the teacher: choosing a topic, wnting a script,
practicing pronunciation, recording. and editng. Furthermore, teachers
should pay attention to students who struggle with pronunciation and
provide them with more practice opporiunities or additional learning
materials. Furthermore, teachers should consider forming balanced groups
to reduce the gap in contributions between group members,

2. For Students

The YouTube Video Project offers students the opportunity o
improve their English skills, especially vocabulary and speaking skills.
Involving students in all stages of video creation—#from vocabulary rescarch
to video shooting 1 known to help them betier understand and retain new
vocabulary. Difficulties studenmts may encounter (problems  with
pronunciation, editing techniques. et.) are commaon leaming barners that
can help them develop their languagze skills and boest their confidence,

3, For School

Schools are encovraged 1o support the implementation of the
YouTube Video Project by providing necessary facilities such as reliable
intemer conmecivity, video reconding equipment, and a conducive learming
envirciment for recording activities. YouTube Video Projects can also be
integrated into the curmcnlum as pant of a sustainable project-based learning

strategy.




4, For Future Researchers

Future researchers are sugeested w conduct studies with a broader
scope, Tor example, mvolving more pamicipants from different grade levels
or schools 1 gain a more comprehensive picture. Quantitative or mixed-
methods research could also be used to speci fically assess the effectiveness
of YouTube Video Projects m improving vocsbulary acquisition.
Furthermore, longitadinal research could be conducted to investigate the
long-term impact of YouTube Video Projects on vocabulary retention and

students’ overall English languape development.
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Judul - STUDENTS PERCEPTION OF USING YOUTUBE VIDEO

PROJECT FOR VOCABULARY LEARNING OF TENTH

GRADE AT SMAN 4 KEDIRI
Dengan Hasil . Revisi Naskah
Nilai . 86 (A)

Ketua Penguji i Penguji 2
( Dr. SULISTYANI, S.Pd, M.Pd) ( MAH PUJI PERMANA AJI, ( Dr. KHOIRé'ﬂH, M.Pd. )

S.Pd, M.Pd)

- Input Nilai dilakukan oleh Ketua Penguji, Penguji 1, dan Penguji ke-n melalui siakad

- Nilai Final berasal dari gabungan seluruh dosen penguji
- Daftar Dosen yang telah mengisi nilai: Sulistyani, Mahendra Puji Permana Aji, Khoiriyah

- Pastikan semua penguji telah melakukan input nilai
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Judul - STUDENTS PERCEPTION OF USING YOUTUBE VIDEO

PROJECT FOR VOCABULARY LEARNING OF TENTH
GRADE AT SMAN 4 KEDIRI

Dengan Hasil . Revisi Naskah

Nilai . 86 (A)

Catatan Revisi:
revisi grammar, spasi, teknik penulisan, paragraf, -, Perbaikan format abstrak

Ketua Penguiji Penguji 1 Penguiji 2
@
¢ C Mipnc?
3~
( Dr. SULISTYANI, S.Pd, M.Pd) ( MAHE | PERMANA AJl, ( Dr. KHOIRIYAH, M.Pd. )

S.Pd, M.Pd)

NB:

- Tanda Tangan revisi (Ketua Penguji, Penguji 1, dan Penguji ke-n) dilakukan secara manual
- Nilai berasal dari gabungan dari seluruh dosen penguji

- Daftar Dosen yang telah mengisi nilai: Sulistyani, Mahendra Puji Permana Aji, Khoiriyah
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