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ABSTRACT

Naya Candrika Purnama. Enhancing Students’ Writing Ability Through Genre-Based
Learning in The Tenth Grade of SMKN 3 Kediri, Skripsi, English Language Education
Department, FKIP UN PGRI Kediri, 2026.

Keywords: Classroom Action Research, Genre-Based Learning, Writing Ability,
Descriptive Text.

This research was motivated by observations and the researcher's experience
during the Pengenalan Lapangan Persekolahan (PLP) at SMKN 3 Kediri, which revealed
that tenth-grade students experienced difficulties in writing descriptive texts. These
difficulties included problems in generating and developing ideas, organizing texts
systematically, using appropriate vocabulary, and applying correct grammar. As a result,
students' writing ability remained low, and they lacked confidence and participation in
writing activities.

The research problems of this study are (1) How is genre-based learning
implemented in teaching writing to the tenth-grade students at SMKN 3 Kediri? (2) How
are the results of students' writing ability after the implementation of genre-based learning
at SMKN 3 Kediri?

This research employed Empirical Classroom Action Research (CAR) following
the Kemmis and McTaggart model, consisting of four stages: planning, acting, observing,
and reflecting. The subjects of this study were 36 tenth-grade students of Culinary 1 at
SMKN 3 Kediri. The research was conducted from September 8 to September 10, 2025,
during the 2025/2026 academic year. The instruments used included observation sheets,
and writing test covering five aspects: content, organization, vocabulary, grammar, and
mechanics.

The findings of this research are (1) Genre-Based Learning was implemented
systematically through four stages: Building Knowledge of the Field (BKOF), Modeling
of the Text (MOT), Joint Construction of the Text (JCOT), and Independent Construction
of the Text (ICOT) (2) Students achieved an average writing score of 85, exceeding the
teacher KKTP (Kriteria Ketercapaian Tujuan Pembelajaran) of 75% to 80%, indicating
that Genre-Based Learning successfully improved students' writing ability in descriptive
texts.

Based on the conclusion of this research, it is recommended: (1) Teachers should
provide clear, step-by-step instructions at each stage of Genre-Based Learning, to help
students understand what is expected and reduce confusion during writing activities. (2)
Teachers should allocate instructional time for each stage and integrate writing activities
consistently across multiple learning sessions to support sustained writing development.
(3) Future researchers are encouraged to conduct similar studies with larger and more
diverse participant samples and longer implementation periods to obtain more
comprehensive findings.
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CHAPTER 1
INTRODUCTION

This chapter describes the background of the study, research problems,
objectives of the research, significance of the research, and definition of terms as

will be elaborated in the following sections.
A. Background of the Study

Writing is one of the essential skills students need to master in learning
English because it helps them express ideas and information in written form.
However, many students still face difficulties in developing their writing skills,
particularly in writing descriptive texts. During the Pengenalan Lapangan
Persekolahan (PLP) at SMKN 3 Kediri, it was found that tenth-grade students
experienced difficulties generating and developing ideas, which affected the
organization of their writing. Their limited vocabulary made it difficult for them to
express their ideas clearly and precisely.

These problems indicate that students need more effective and structured
learning methods to improve their writing skills. According to Hyland (2004),
writing requires guidance because students need support in generating ideas,
organizing text, and using appropriate language. Students who have difficulty
generating and developing ideas need activities that can help them brainstorm and
discuss ideas before writing. Students with limited vocabulary need guidance and
vocabulary support so they can express their ideas more clearly and accurately.
Therefore, appropriate learning methods are needed to help students develop ideas,
organize their writing systematically, and increase their vocabulary in writing
descriptive texts.

English language learning plays an important role in helping students develop
communication skills, especially in writing. In vocational high schools, students are
expected to be able to communicate ideas and information through written texts that
are relevant to academic and workplace contexts. According to the Council (2022),

English proficiency not only provides access to global knowledge but also supports



students’ academic and professional opportunities. Therefore, students need to
develop writing skills that enable them to express ideas clearly, systematically, and
appropriately in written communication.

In the context of classroom learning, writing is one of the important language
skills that students need to master. According to the Kementerian Pendidikan,
Kebudayaan, Riset, dan Teknologi Republik Indonesia (Kemendikbudristek, 2024),
English learning outcomes emphasize students’ ability to produce written texts
according to their social functions and contexts. However, writing is often
considered difficult for students because it requires them to generate and organize
ideas, use appropriate vocabulary, and arrange sentences coherently (Ismail et al.,
2025). These difficulties make students need structured guidance and learning
activities that can support them during the writing process.

Writing is generally recognized as a complex and productive skill that
requires students to integrate various aspects of language, including grammar,
vocabulary, organization, and critical thinking (Sulukiyyah et al., 2026). Writing is
not merely the process of arranging words into sentences, but is also a social and
meaningful activity. According to Hyland’s (2004), writing is a way of sharing a
message within a specific context, in which the writer must consider the text’s
purpose, the audience, and the rules of the genre being used. Hyland also explains
that effective writing involves an understanding of how language is structured to
achieve specific communication goals, making writing closely tied to genre
knowledge. This condition shows the importance of implementing a learning
approach that can guide students systematically in understanding text structure and
developing their writing skills.

Writing can also be understood as a thinking process involving several
interrelated stages. According to Flower & Hayes (1981), writing is a complex
process consisting of planning, drafting, and revising. Previous Classroom Action
Research (CAR) studies have shown that Genre-Based Learning can improve
students' writing skills. Kamaliah (2022) found that implementing Genre-Based
Learning through classroom activities helped students organize ideas and

understand text structure more effectively. This study differs from previous studies



because it focuses on implementing Genre-Based Learning through interrelated
stages, namely JCOT and ICOT, in Classroom Action Research to support
vocational high school students in developing ideas and producing descriptive texts
more independently.

Based on the concept that writing is a cognitive process that is iterative and
goal-oriented, it is important to implement a learning approach that can effectively
guide students in producing meaningful texts. One such approach is the Genre-
Based Approach (GBA), which emphasizes the relationship between language,
purpose, and social context (Kalin, 2023). According to Hyland (2004), genre-
based pedagogy helps learners understand how texts are structured to achieve
specific communicative purposes within specific contexts. This approach focuses
on teaching the schematic structures and linguistic characteristics of various text
types, thereby enabling students to produce appropriate and effective texts
(Haryono et al., 2023). This approach is also aligned with the national curriculum,
in which the Badan Standar, Kurikulum, dan Asesmen Pendidikan
(Kemendikbudristek, 2024) emphasizes that students are expected to understand
and produce various text genres based on their social functions and structures. The
Genre-Based Approach provides a systematic framework that supports students in
developing their writing skills in accordance with cognitive processes and
communicative purposes (Kamaliah, 2022).

Based on its focus on the relationship between language, purpose, and social
context, the Genre-Based Approach (GBA) is implemented through several
interrelated stages that provide structured support for students in learning to write.
These stages include Building Knowledge of the Field (BKOF), Modeling of the
Text (MOT), Joint Construction of the Text (JCOT), and Independent Construction
of the Text (ICOT). In the BKOF stage, students are introduced to topics and
contexts to build relevant background knowledge (Haryono et al., 2023; Wibowo
& Lengkanawati, 2024). This is followed by the MOT stage, where students analyze
model texts to understand their schematic structure and linguistic features. In the
JCOT stage, students collaboratively create texts with teacher guidance, while in

the ICOT stage, they independently produce their own texts. These stages allow



students to gradually develop their writing skills through exercises that support their
understanding of text organization and their ability to use appropriate linguistic
elements. Further studies indicate that implementing these stages significantly
improves students’ writing abilities and helps them express ideas more effectively
in written form (Dzukhriyah & Rini, 2023; Rahmadani et al., 2022).

In the Genre-Based Approach, Joint Construction of the Text (JCOT) and
Independent Construction of the Text (ICOT) play important roles in supporting
students’ writing development. According to the Capaian Pembelajaran Bahasa
Inggris (2025) for secondary education, the JCOT stage emphasizes collaborative
learning activities in which teachers guide students in producing texts together
through discussion, feedback, and language support. Through this stage, students
are helped to develop and organize ideas, understand text structure, and use
appropriate language features during the writing process. After receiving guidance
in the JCOT stage, students continue to the ICOT stage, where they independently
produce their own texts based on the knowledge and experience gained from
previous stages. In this stage, students are expected to be able to express ideas more
independently, organize texts systematically, and apply appropriate vocabulary and
grammar in their writing. Therefore, the JCOT and ICOT stages support students
gradually in developing their writing skills from guided practice to independent text
production.

Based on the explanation above, it can be concluded that writing is a
challenging skill for students, especially in generating ideas, using appropriate
vocabulary, and maintaining grammar in the writing process. It is important to
implement an effective teaching approach that can support students in overcoming
these difficulties. The Genre-Based Approach, especially through the interrelated
stages of Joint Construction of the Text (JCOT) and Independent Construction of
the Text (ICOT), is considered an appropriate strategy to facilitate the development
of students' writing skills through guided and independent learning activities.
Through these stages, students are expected to be able to develop ideas more easily,
organize texts systematically, and apply appropriate vocabulary and grammar in

their writing. In line with this study, entitled "Enhancing Tenth-Grade Vocational



High School Students' Writing Ability Through Genre-Based Learning At SMKN
3 Kediri" aims to describe and analyze the implementation of writing teaching using

Genre-Based Learning to improve students' abilities in writing descriptive texts.

B. Research Problem
Based on the background of the study, the research problems are formulated
as follows:
1. How is genre-based learning implemented in enhancing students’ writing
ability at SMKN 3 Kediri?
2. How are the results of students’ writing ability after the implementation of

genre-based learning at SMKN 3 Kediri?

C. Objectives of the Research
Based on the research problems above, the objectives of this study are:
1. To describe the implementation of genre-based learning in enhancing students’
writing ability at SMKN 3 Kediri.
2. To identify the results of students’ writing ability after the implementation of
genre-based learning at SMKN 3 Kediri.

D. Significance of the Study

The results of this study are expected to provide both theoretical and practical
contributions.
1. Theoretical Significance

This study is expected to make a significant contribution to the development
of writing pedagogy, particularly in the implementation of the Genre-Based
Approach (GBA) in English language learning. The findings of this study are
expected to support the theory proposed by Hyland (2004), viewing writing as a
social and purposeful activity shaped by communicative goals, audience, and
context, and strengthen the cognitive writing process theory introduced by Flower
and Hayes (1981), which emphasizes that writing is a gradual and dynamic process
involving planning, drafting, and revision. In addition, this study is expected to
support the implementation of the Capaian Pembelajaran Bahasa Inggris (2025),
which emphasizes the role of the Joint Construction of the Text (JCOT) stage in



guiding students collaboratively during the writing process and the Independent
Construction of the Text (ICOT) stage in encouraging students to produce texts
independently based on the knowledge and skills acquired from previous learning
stages.
2. Practical Significance
a) For Teachers

The findings of this study are expected to provide practical insights for
English language teachers in implementing effective teaching strategies,
particularly through the Genre-Based Approach (GBA) with a focus on the JCOT
and ICOT stages. In addition, this study can help teachers in designing more
structured and interactive learning activities that actively involve students in the
writing process through collaborative and independent writing practices.
Furthermore, this study can serve as a reference for teachers in selecting
appropriate techniques to support students with varying levels of writing ability,
thereby creating a more inclusive and effective learning environment.
b) For Future Researchers

The results of this study are expected to serve as a useful reference for future
researchers who are interested in exploring the implementation of the Genre-
Based Approach in teaching writing. In addition, this study may provide a
foundation for further research focusing on specific stages of Genre-Based
Learning, particularly the Joint Construction of the Text (JCOT) and Independent
Construction of the Text (ICOT) stages. Moreover, future researchers can use the
findings of this study to employ more varied research designs, such as
experimental or mixed-method approaches, in order to gain deeper insights into
the impact of genre-based instruction on students’ writing development. This
study may also inspire further investigation into other factors influencing writing
performance, such as motivation, classroom interaction, and the use of

instructional media.



BIBLIOGRAPHY

Ana Ahsana El Sulukiyyah, Utami Widiati, Francisca Maria Ivone, & Abdullah, S.
(2026). EFL First-Year Students’ Writing Challenges and Strategies in the
Transition from High School to University Writing. JOALL (Journal of Applied
Linguistics and Literature), 11(1), 24-43.

Atmazaki, A., Ramadhan, S., & Indriyani, V. (2023). Genre based learning model
integrated literacy activities and character strengthening. Jurnal Kependidikan
Penelitian Inovasi Pembelajaran, 7(2), 204-216.
https://doi.org/10.21831/jk.v7i2.52323

Aulia, V. (2024). a Systematic Review of the Genre-Based Approach
Implementation To Improve Efl Students” Writing Skills. Exposure : Jurnal
Pendidikan Bahasa Inggris, 13(1), 312-325.
https://doi.org/10.26618/exposure.v13i1.13647

Badan Standar, Kurikulum, dan Asesmen Pendidikan. (2022). Capaian
pembelajaran  bahasa  Inggris  pada  Kurikulum  Merdeka.

https://www.paud.id/wp-content/uploads/kurikulum-

merdeka/regulasi/2022_033_H_KR_BSKAP_Capaian_Pembelajaran_%

280bsolete%29.pdf

Chen, M. (2024). Discussion on the Application of Process Teaching Method in
High School English Writing Teaching. The Educational Review, USA, 8(8),
1049—-1053. https://doi.org/10.26855/er.2024.08.007

Cholifah, S., Pustika, R., & Winanta, W. (2024). Genre-based approach in teaching

writing at senior high school. Journal of English Education, .

Dzukhriyah, S., & Rini, S. (2023). Genre-Based Approach Effectiveness in Writing
Descriptive Text. Lite, 19(2), 120-126.
https://doi.org/10.33633/lite.v19i2.8520

Emilia, E. (2011). Pendekatan Genre-Based dalam Pembelajaran Bahasa
Inggris. Jakarta: Grasindo.

Fiddin, M. F., Hafifah, T. M., Augustin, R. F., Librata, H. A., Priyantin, T., &
Ruswardiningsih, D. (2025). Enhancing EFL Writing Instruction through

51


https://www.paud.id/wp-content/uploads/kurikulum-merdeka/regulasi/2022_033_H_KR_BSKAP_Capaian_Pembelajaran_%28Obsolete%29.pdf
https://www.paud.id/wp-content/uploads/kurikulum-merdeka/regulasi/2022_033_H_KR_BSKAP_Capaian_Pembelajaran_%28Obsolete%29.pdf
https://www.paud.id/wp-content/uploads/kurikulum-merdeka/regulasi/2022_033_H_KR_BSKAP_Capaian_Pembelajaran_%28Obsolete%29.pdf

52

Problem-Based Learning: Insights from a Classroom-Based Study. Pedagogy :
Journal  of  English  Language Teaching, 13(2),  247-261.
https://doi.org/10.32332/joelt.v13i2.11348

Fitria, T. N. (2024). Creative Writing Skills in English: Developing Student’s
Potential and Creativity. EBONY: Journal of English Language Teaching,
Linguistics, and Literature, 4(1), 1-17.
https://doi.org/10.37304/ebony.v4i1.10908

Flower, L., & Hayes, J. R. (1981). A Cognitive Process Theory of Writing. College
Composition and Communication, 32(4), 365.
https://doi.org/10.2307/356600

Forsia, L., & Muhidin, A. (2025). GENRE BASED APPROACH FOR TECAHING
ESL AND EFL WRITING: SYSTEMATIC LITERATURE REVIEW.
https://doi.org/https://doi.org/10.33592/jipis.v34i2.7978

Ghosh, A., Gayen, P., & Sen, S. (2021). Developing writing skill in english of

secondary school students: A process approach. International Journal of
Multidisciplinary ~ Research and  Development, 8(4), 26-29.
www.allsubjectjournal.com

Haryono, P., Setyandari, A., Auliya, V., Widya, U., & Klaten, D. (2023).
IMPLEMENTATION OF GENRE-BASED APPROACH IN TEACHING
WRITING. 2(2), 37-45.

Heaton, J. B. (1990). Writing English language tests.

Hidayat, R. A., Purwati, K. L., & Amin, M. Z. (2024). Penerapan Genre-Based
Approach pada Pembelajaran Bahasa Inggris Di SDN Ngaliyan 01 Semarang:
Analisis Genee dalam Buku Kurikulum Merdeka pada Fase B. DIDAKTIKA:
Jurnal Pendidikan Sekolah Dasar, 7(2), 169-175.
https://doi.org/10.21831/didaktika.v7i2.79661

Hitimala, R., Damayanti, R., & Yusuf, F. (2024). Genre-based approach for
improving coherence and cohesion in students’ writing. Journal of English
Education.

Husna, R., Kamila, R., & Wahyuni, S. (2026). Genre-based approach and students’

critical awareness in writing. Journal of Language Education, .



53

Hyland, K. (2004). Genre and second language writing. University of Michigan
Press.

Ikmal, M. (2023). Enhancing Student’s Skill in Writing Descriptive Text Using
Hamburger Paragraph Strategy Through Genre-Based Approach. Prosiding
Seminar Nasional Pendidikan Profesi Guru, (November), 550-560.

https://doi.org/https://conference.upgris.ac.id/index.php/psnppg/article

/view/5151

Ismail, A., Anwar, [. W., & Daud, A. (2025). Writing Together, Learning Together:
Boosting Student Skills Through Collaboration. Indonesian EFL Journal,
11(3), 753-764. https://doi.org/10.25134/m532xt14

Jayanti, G. S., & Rozimela, Y. (2022). Using Contextual Teaching and Learning
(CTL) Strategy to Improve Students’ Writing Skill. Proceedings of the 67th
TEFLIN International Virtual Conference & the 9th ICOELT 2021 (TEFLIN
ICOELT 2021), 624, 110-114.
https://doi.org/10.2991/assehr.k.220201.020

Kemendikbudristek, K. (2024). Keputusan kepala BSKAP Kemendikbudristek.
Kemendikbudristek.

Kemmis, S., & McTaggart, R. (1988). The action research planner (3rd ed.). Deakin
University Press.

Khasanah, N., Faridi, A., & Wahyuni, S. (2023). The Implementation of Genre-
Based Approach Through Project-Based Learning in Teaching Writing.
English Education Journal, 13(3), 465-475.
https://doi.org/10.15294/eej.v13i3.77331

Liu, H., Ismail, L., & Ahmad, N. K. (2024). Genre-based Approaches and ESL/EFL
Writing: A Review of the Literature. World Journal of English Language,
14(2), 25-35. https://doi.org/10.5430/wjel.v14n2p25

Lukmawardani, N. 1., & Badriyah, I. M. (2022). English Edu : Journal of English
Teaching and Learning GENRE BASED APPROACH TO IMPROVE
STUDENTS > WRITING. Journal of English Teaching and Learning, 1(1), 9—

17..http://urj.uin-malang.ac.id/index.php/jetl




54

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded
sourcebook (2nd ed.). SAGE Publications.

Munir, S., & Hendaryan. (2023). The Effectiveness of the Short Story Writing
Program in Developing Students’ Creative Writing Skills. JPI (Jurnal
Pendidikan Indonesia), 12(4), 782-791.
https://doi.org/10.23887/jpiundiksha.v12i4.65325

Mustika, S., Marni, S., & Rahmad, H. (2024). Genre-based learning in Indonesian
educational context. Indonesian Journal of Education.

Ni Putu Cahya Adelia, I Wayan Artika, & Kadek Wirahyuni. (2024). Penilaian
Menulis Teks Deskripsi Dalam Penerapan Kurikulum Merdeka. Jurnal
Pendidikan ~ Bahasa  Dan Sastra  Indonesia, 14, 220-229.
https://doi.org/https://doi.org/10.23887/jpbsi.v14i2.86341

Nugroho, E., Inawati, 1., & Tino, M. D. (2024). Teaching Descriptive Text Writing
Through Indonesian Traditional Cartoons: An Ethno-Pedagogical and

Constructivist Approach. Pedagogy : Journal of English Language Teaching,
12(2), 128-141. https://doi.org/10.32332/joelt.v12i2.9109

Nunan, D. (2003). Practical English language teaching. McGraw-Hill.

Prayuda, M. S., Pangaribuan, J. J., & Linia, A. (2023). The effect of genre based
approach for the students writing skill. Jurnal Pendidikan Tambusai, 7(3),
20152-20158. https://jptam.org/index.php/jptam/article/view/9454

Rahmadani, A. P., Afriyanti, R., & Riza, A. (2022). the Implementation of Teaching
Writing Through a Genre-Based Approach. Tell-Us Journal, 8(2), 1-12.
https://doi.org/10.22202/tus.2022.v8i2.5843

Rahman, E. Y., Yusuf, F. N., & Juhana, J. (2024). Text-Based Approach & The
Students’ Writing Skill: Case at Different Proficiency Levels. Journal of
Education Research, 5(1), 217-229. https://doi.org/10.37985/jer.v5i1.426

Rosdiana, R., & Mahajani, T. (2024). Implementation of Knowledge Sharing in
Learning to Write Essay Through Genre Based Approach. Pedagonal : Jurnal
Ilmiah Pendidikan, 8(2), 144-156.
https://doi.org/10.55215/pedagonal.v8i2.14




55

Rustam, R., & Priyanto, P. (2022). Critical thinking assessment in the teaching of
writing Indonesian scientific texts in high school. Jurnal Penelitian Dan
Evaluasi Pendidikan, 26(1), 12-25.
https://doi.org/10.21831/pep.v26i1.36241

Sartika, T., & Nurdin, J. (2019). The importance of continuous practice in writing
development.

Septa Marwah Kamaliah, Y. A. (2022). The Implementation of Genre Based
Approach in Teaching Writing. Paedagoria: Jurnal Kajian, Penelitian Dan
Pengembangan Kependidikan, 5(1), 488—494.

Setiawati, Y. (2024). Building a Foundation for Global Competence: Improving
English Language Instruction in Indonesian Curriculum. Journal Of Foreign
Language Learning and Teaching, 3(2), 11-20.
https://doi.org/10.23971/jfllt.v3i2.6955

Siswana, Sriyanto, W., & Komara, C. (2025). Efl Teachers’ Strategies for Teaching
Writing in Digital Learning Environments. ELLTER Journal, 6(2), 416—424.
https://doi.org/10.22236/ellter.v6i2.21283

Suryani, N. Y., Rizal, S., Rohani, T., & Ratnaningsih, H. (2024). Improving
Learners’ English Writing Skills Through Digital Technology and Project-
Based Learning. Jurnal limiah llmu Terapan Universitas Jambi, 8(1), 21-34.
https://doi.org/10.22437/jiituj.v8i1.32506

Wibowo, E. P., & Nenden Sri Lengkanawati. (2024). A Conceptual Paper on
Exploring Genre-Based Approach in Indonesian EFL Education. Proceeding of
Conference on English Language Teaching (CELTI), 4, 85-86.
https://doi.org/10.24090/celti.2024.1017

Wicaksono, F. A., Sulistyaningsih, & Syakur, A. (2022). Jurnal basicedu. Jurnal
Basicedu, 6(4), 5877-5889. https://doi.org/10.31004/basicedu.v5i4.1230

Zhai, X., & Razali, A. B. (2023). enre-based approach pedagogy framework and

language teaching. Journal of Language Education, .



	SKRIPSI
	MOTTO AND DEDICATION
	ACKNOWLEDGEMENTS
	ABSTRACT
	TABEL OF CONTENTS
	LIST OF TABLES
	LIST OF PICTURES
	LIST OF APPENDICES
	CHAPTER I  INTRODUCTION
	A. Background of the Study
	B. Research Problem
	C. Objectives of the Research
	D. Significance of the Study

	BIBLIOGRAPHY

