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ABSTRACT

Vaela Sukma Ningrum Pratiwi. The Effect of Using Horror-Themed Webtoon
on Students' Narrative Writing Ability at SMA Negeri 4 Kota Kediri. Skripsi.
English Education Department, Faculty of Teacher Training and Education,
Universitas Nusantara PGRI Kediri, 2026.

Keywords: Horror-Themed Webtoon, Narrative Writing, Writing Ability.

This research was conducted to investigate the effect of using horror-themed
Webtoon on students' narrative writing ability. Writing is one of the essential
productive skills in English language learning; however, many students still
experience difficulties in generating ideas, organizing narratives, and applying
appropriate language features. Therefore, this study examined whether the use of
horror-themed Webtoon could improve students' narrative writing ability. The
research problem of this study was: Is there a significant effect of using horror-
themed Webtoon on students' narrative writing ability at SMA Negeri 4 Kota
Kediri?

This study employed a quantitative approach using a pre-experimental
method with a one-group pre-test and post-test design. The participants were 22
eleventh-grade students of SMA Negeri 4 Kota Kediri. The instrument used in this
research was a writing test assessed using Jacobs et al.'s ESL. Composition Profile.
The collected data were analyzed using descriptive statistics, the Shapiro—Wilk
normality test, and a paired-samples t-test with IBM SPSS Statistics version 32.

The findings revealed that students' narrative writing ability improved after
the implementation of horror-themed Webtoon. The mean score increased from
76.64 in the pre-test to 84.68 in the post-test. The results of the paired-samples t-
test indicated a statistically significant difference between the pre-test and post-test
scores. These findings suggest that horror-themed Webtoon had a positive effect on
students' narrative writing ability by helping them develop ideas, organize narrative
structures, enrich vocabulary, and improve language use.

Based on the findings and conclusions of the study, it is recommended that
English teacher consider using Horror-Themed Webtoon as an alternative
instructional medium to enhance students' engagement and narrative writing ability.
Students are also encouraged to utilize digital visual media to develop their
narrative writing skills through continuous practice. Furthermore, future
researchers are encouraged to conduct similar studies with larger samples, different
educational levels, or other Webtoon genres to obtain broader findings.
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CHAPTER1
INTRODUCTION

This chapter explains the background of the research, the research

problem, the research objective, and the significance of the research.

A. Background of the Research

Writing is one of the most important productive skills in learning
English as a foreign language (EFL). This skill is not only related to the
ability to organize words or sentences, but also the ability to convey ideas,
emotions, and information clearly and logically (Fareed et al., 2016a).
Writing also reflects students' critical thinking skills and creativity which
are needed in facing the challenges of the 21st century. According to Fodil-
Cherif (2021); Ajabshir (2024) EFL students aren't exposed to real
literature, they have trouble organizing and logically structuring their
thoughts. Furthermore, writing in a foreign language is frequently viewed
as intimidating and dull, which lowers students' motivation (Fareed et al.,
2016).

One of the pertinent methods for overcoming these obstacles is the
task-based learning strategy. This method promotes active participation in
the writing process while providing students with direct exposure to
language use in authentic circumstances. The Task-Based Language
Teaching (TBLT) paradigm has been shown to enhance students' writing
abilities in terms of concept creation, sentence construction, and learning
motivation (Ellis, R., Skehan, P., Li, S., Shintani, N., & Lambert, 2019)

The utilization of media that is relevant to students' life is just as
vital as the teaching methodology. Webtoon is one of the well-liked and
promising digital media. A digital comic that is easily accessible on
smartphones, Webtoon tells stories in a vertical format. Webtoon can aid
kids in developing their vocabulary, understanding story structure, and
inspiring original writing ideas (Artaninghayu & Kartikawati, 2024;
Safrina, 2021)



Writing abilities are crucial for learning English as a foreign
language (EFL) since they include the capacity to express ideas in a
structured and logical way in addition to the arrangement of words and
sentences (Fodil-Cherif, 2021). Writing also has an important role in
shaping written communication skills that are needed in the academic and
professional world. (Fodil-Cherif, 2021) states that through the writing
process, students can improve their ability to think reflectively and compose
arguments independently. Therefore, mastery of writing skills is an
important indicator in measuring students' readiness to face the challenges
of global communication.

The field of education has been greatly impacted by technological
advancements, particularly in the provision of creative and life-relevant
learning materials. Webtoon, a vertical-format digital comic that is easily
accessible via mobile devices and delivers interactive illustrated stories, is
one of the digital media that is becoming more and more popular among
youngsters (Safrina, 2021). Because Webtoon blends narrative text with
eye-catching pictures, it may be used as a learning tool in addition to being
a source of amusement. This allows students to comprehend the story's
structure in a more contextualized way (Angelica & Katemba, 2023;
Saftrina, 2021).

Horror Webtoon has great potential to be used as instructional
material in English learning because digital visual stories can increase
students’ engagement and motivation during the learning process
(Artaninghayu & Kartikawati, 2024; Dar et al., 2023). Webtoon also helps
students understand narrative elements such as plot, conflict, climax, and
resolution through the combination of images and written text (Ratnasari et
al., 2018). In addition, interactive storytelling in Webtoon can stimulate
students’ imagination and creativity in developing ideas for narrative
writing activities (Fauziah & Nasrullah, 2023). The use of Webtoon in
English learning has also been shown to improve students’ participation and
support the development of language skills, especially writing and reading

comprehension (Angelica & Katemba, 2023).



The use of technology-based media in English language teaching has
become increasingly important in the digital era because it provides students
with more engaging and interactive learning experiences (Fauziah &
Nasrullah, 2023). Webtoon, as a digital comic platform, offers visual and
textual storytelling that can support students in understanding narrative
structure and developing language skills, especially writing skills (Ratnasari
et al., 2018) . Among various Webtoon genres, horror Webtoon is
considered one of the most interesting genres for students because horror
stories usually contain suspense, conflict, climax, and emotional tension that
can stimulate students’ imagination band curiosity (Dar et al., 2023). These
elements can help students generate ideas more easily and encourage them
to develop narrative texts creatively. Furthermore, visual illustrations in
horror Webtoon can help students organize story sequences and understand
characters, settings, and conflicts more clearly during the writing process
(Fauziah & Nasrullah, 2023).

Webtoon is considered an effective digital media for teaching
narrative writing because it combines visual illustrations with structured
stories that help students understand narrative elements more easily
(Ratnasari et al., 2018). As a digital comic platform, Webtoon presents
stories in a vertical scrolling format that is easily accessible through
smartphones and other digital devices, making it more practical and
attractive for students in the digital era (Fauziah & Nasrullah, 2023). The
use of Webtoon in English learning can also increase students’ motivation
and engagement through interactive visual storytelling that creates a more
enjoyable learning atmosphere (Fauziah & Nasrullah, 2023). Webtoon helps
students organize ideas, understand plot development, identify characters
and settings, and improve their writing performance through visual and
textual support (Ratnasari et al., 2018). Students can also gain new
vocabulary and better understand the structure of narrative texts by reading
stories presented in Webtoon (Dar et al., 2023). Therefore, Webtoon can
become an engaging and effective medium to support students’ narrative

writing development in EFL classrooms. In addition, Webtoon provides an



interesting learning experience that can encourage students to participate
more actively in writing activities (Fauziah & Nasrullah, 2023).

Horror Webtoon is one of the genres that can attract students’
attention in English learning because horror stories usually contain
suspense, conflict, and emotional tension that can increase students’
curiosity and engagement during learning activities (Dar et al., 2023).
Stories with suspenseful plots can also stimulate students’ imagination and
encourage them to develop ideas more creatively in narrative writing
activities (Fauziah & Nasrullah, 2023). Visual illustrations and dramatic
storytelling in horror Webtoon help students understand characters, settings,
and conflicts more clearly, which supports them in organizing narrative
texts effectively (Ratnasari et al., 2018). Therefore, the use of horror
Webtoon can provide a more interesting and interactive learning experience
for students in developing narrative writing skills. In addition, horror
Webtoon can help students become more motivated and confident in
expressing their ideas during writing activities (Dar et al., 2023).

One of the most promising digital media for teaching English
writing, especially narrative writing, is Webtoon because it presents stories
through a combination of visual illustrations and written text (Ratnasari et
al., 2018). Students can understand narrative elements such as characters,
plot, setting, and conflict more easily through visual storytelling. In
addition, horror Webtoon can increase students’ curiosity and imagination
because horror stories usually contain suspenseful situations and emotional
tension that attract students’ attention during learning activities (Dar et al.,
2023). Interactive and visually appealing stories in Webtoon also encourage
students to express ideas creatively and develop their writing more
confidently (Fauziah & Nasrullah, 2023). Therefore, the use of horror
Webtoon can support students in improving their narrative writing skills in
EFL classrooms.

In addition, students today are more familiar with digital media and
tend to be more interested in interactive visual platforms such as Webtoon

than conventional printed texts (Fauziah & Nasrullah, 2023). Webtoon



provides an enjoyable reading experience that can support both independent
and collaborative learning activities. Previous studies have shown that
Webtoon can help students improve vocabulary mastery, understand story
structure, and generate ideas in writing activities (Ratnasari et al., 2018).
However, although Webtoon has been widely discussed as digital learning
media, there are still limited studies that specifically examine the use of
horror Webtoon as a medium for teaching narrative writing at the senior
high school level. Therefore, further research is needed to investigate the
effectiveness of horror Webtoon in supporting students’ narrative writing
skills in EFL classrooms (Dar et al., 2023).

Many EFL students still face difficulties in writing narrative texts
because they struggle to develop ideas, organize plots, and use appropriate
vocabulary and grammar in their writing (Bulqiyah et al., 2021). Students
often feel unmotivated during writing activities because conventional
learning media are considered monotonous and less engaging (Hafeez,
2021). Therefore, teachers need innovative and interactive learning media
that can stimulate students’ imagination and help them generate ideas more
easily during the writing process. In this case, Webtoon can become a
suitable digital medium because it provides visual and contextual
storytelling that supports students in developing narrative texts (Fauziah &
Nasrullah, 2023).

Previous studies have shown that digital media such as Webtoon has
significant potential in improving students’ writing skills. The use of
Webtoon in narrative writing activities has been found to help students
understand narrative structures, organize story sequences, and develop
creative ideas more effectively (Ratnasari et al., 2018). Students also tend
to become more motivated and actively participate in English learning
activities when learning materials are presented through interactive and
visually engaging digital platforms such as Webtoon (Fauziah & Nasrullah,
2023). Moreover, webcomics provide meaningful visual contexts that
facilitate idea development and improve students’ narrative writing

achievement by supporting the organization of ideas into coherent texts (Dar



et al., 2023). These findings indicate that Webtoon can be an effective and
engaging medium to support students’ narrative writing development in
EFL classrooms.

Horror stories are widely popular among teenagers because they
provide suspense, emotional tension, and unexpected conflicts that can
attract students’ attention and curiosity (Fauziah & Nasrullah, 2023). In
learning activities, emotionally engaging stories can help students become
more involved in understanding and creating narratives. Horror Webtoon
also encourages students to imagine settings, characters, and conflicts more
vividly through visual illustrations and dramatic storytelling. As a result,
students may become more motivated and confident in expressing their
ideas in narrative writing activities (Ratnasari et al., 2018).

Although many previous studies have discussed the use of Webtoon
in English language learning, there are still limited studies that specifically
examine the use of horror Webtoon in improving students’ narrative writing
skills. Most previous research focused on Webtoon as general digital
learning media without analyzing how a particular genre can influence
students’ creativity, imagination, and writing development (Ratnasari et al.,
2018). In addition, studies related to horror Webtoon in EFL classrooms at
the senior high school level are still limited (Fauziah & Nasrullah, 2023).
Previous studies also mostly focused on reading activities and general
English skills rather than narrative writing development through horror-
themed digital stories (Dar et al., 2023). Therefore, this research is important
to fill the existing gap and contribute to the development of engaging and
digital-based media for teaching narrative writing in EFL classroom:s.

Based on the previous studies above, most researchers only focused
on the general use of Webtoon in English learning, especially for reading
activities and general writing improvement. There are still limited studies
that specifically investigate the use of horror Webtoon as a medium for
teaching narrative writing in EFL classrooms. In addition, few studies have
examined how horror stories in Webtoon can stimulate students’

imagination, creativity, and engagement in developing narrative texts.



Therefore, this study is conducted to investigate the effect of using horror
Webtoon on students’ narrative writing skills at the senior high school level.

This study is expected to contribute both theoretically and
practically to English language learning, especially in teaching narrative
writing in EFL classrooms. Theoretically, this study contributes to the
development of digital media integration theories in EFL writing
instruction, particularly the use of Webtoon as visual storytelling media to
support students’ narrative writing skills. Practically, this study is expected
to provide teachers with an engaging and interactive learning medium that
can increase students’ motivation, imagination, and participation in writing
activities. In addition, this research may help students develop ideas more
creatively and improve their narrative writing performance through the use

of horror Webtoon in English learning activities.

B. Research Question

Based on the background of the study presented above, the
researcher formulates the following research question:
1. How is student’s writing ability before being thaught using Horror
Webtoon at SMA Negeri 4 Kota Kediri?
2. How is student’s writing ability after being thaught using Horror
Webtoon at SMA Negeri 4 Kota Kediri?
3. How significant is the effect of using Horror Webtoon on students’

narrative writing ability at SMA Negeri 4 Kota Kediri?

C. Objective of the Study
Based on the research question above, the objective of this study are:

1. To find out the students narrative writing ability before being taught
using Horror Webtoon.

2. To find out the students narrative writing ability after being taught using
Horror Webtoon.

3. To find out whether there is a significant effect of using Horror

Webtoon on students’ narrative writing ability.



D. Significance of the Study

1.

For Theorical

This study contributes to the development of theories related to the
integration of digital media in English as a Foreign Language (EFL)
writing instruction, particularly the use of visual storytelling media to
improve students’ narrative writing ability. The findings support the
view that Webtoon can serve as an effective learning medium by
providing visual and contextual support that helps students generate
ideas, understand narrative structures, and develop written texts more
effectively. Therefore, this study enriches the existing literature on
technology-assisted language learning and provides additional
empirical evidence regarding the educational potential of Horror-
Themed Webtoon in teaching narrative writing.
For Practical

This study provides practical implications for English language
teaching and learning. For English teachers, the findings indicate that
Horror-Themed Webtoon can be used as an alternative instructional
medium to increase students’ engagement, creativity, and participation
in narrative writing activities. During the implementation of this study,
students showed greater enthusiasm when the Webtoon was presented
collectively through an LCD projector and followed by classroom
discussions, suggesting that interactive implementation may enhance
the effectiveness of Webtoon-based learning. For students, the use of
Horror-Themed Webtoon offers a more enjoyable and contextualized
learning experience that supports idea generation, vocabulary
development, and the organization of narrative texts. In addition, this
study may serve as a useful reference for other researchers who are
interested in investigating the integration of digital media into English

language learning, particularly in the area of writing instruction.
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