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ABSTRACT 

Findieta Geo Rahmadecca. 2026. The Effectiveness of Fanfiction on Students’ 

Reading Comprehension. Thesis. English Language Education Department, 

Faculty of Teacher Training and Education, University of Nusantara PGRI Kediri. 

Keywords: Reading Comprehension, Fanfiction.  

This research was motivated by the problems found in students’ reading 

comprehension. Many students considered reading activities monotonous because 

the learning process relied heavily on textbooks, which reduced their interest and 

engagement in reading. As a result, students experienced difficulties in identifying 

main ideas, finding detailed information, making inferences, and understanding 

vocabulary in context. Therefore, an innovative and engaging reading medium was 

needed to improve students’ reading comprehension. 

The objectives of this research were: (1) to find out the significant effect of 

fanfiction on students' reading comprehension, (2) to describe students’ behavior 

during the implementation of fanfiction in reading activities. 

This research employed a quantitative approach using a pre-experimental 

design with a one-group pre-test and post-test model. The population consisted of 

all eleventh-grade students of SMAN 7 Kediri in the 2025/2026 academic year. The 

sample was one class consisting of 34 students selected through random sampling. 

The research instruments were a reading comprehension test and a questionnaire. 

The test data were analyzed using a Paired Sample t-test in SPSS 25, while the 

questionnaire data were analyzed using percentage analysis. 

The findings showed that students’ reading comprehension improved after the 

implementation of fanfiction. The mean score increased from 73.0882 in the pre-

test to 92.3529 in the post-test. Furthermore, the result of the Paired Sample t-test 

revealed that the significance value was 0.000000594, which was lower than 0.05. 

Therefore, the null hypothesis (H₀) was rejected and the alternative hypothesis (H₁) 

was accepted, indicating that fanfiction was effective in improving students’ 

reading comprehension. In addition, the questionnaire results showed that students 

demonstrated positive behavior and engagement toward the use of fanfiction in 

reading activities. The highest responses were found in the indicators of finding 

detailed information and understanding vocabulary in context, indicating that 

fanfiction helped students comprehend specific information and infer word 

meanings from contextual clues more effectively. 

Based on these findings, it can be concluded that fanfiction is an effective 

learning medium for enhancing students’ reading comprehension. The greatest 

improvement was observed in students’ ability to identify detailed information and 

understand vocabulary in context, suggesting that fanfiction provides meaningful 

and contextual reading experiences that support comprehension development.  
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CHAPTHER 1 

INTRODUCTION 

This chapter presents the Background of the Research, Research Problem, 

Purpose of the Research, Significance of the Research, and Definition of Key Terms 

A. Background of the Research 

Reading is one of the four essential skills in English language learning. 

Among these skills, reading holds a particularly important role because it serves 

as a foundation for gaining knowledge, developing critical thinking, and 

supporting academic achievement. Grabe and Stoller (2019) assert that reading 

is an active cognitive process in which readers construct meaning by 

continuously interacting with the text. This means that comprehension does not 

happen automatically; it requires readers to think, interpret, and engage with the 

content they encounter. One factor that significantly supports reading 

comprehension is the activation of background knowledge. According to Smith 

et al., (2021), readers understand a new text by connecting it to knowledge they 

already possess. When students are familiar with the topic or context of a text, 

the comprehension process becomes considerably easier and more effective. 

This theoretical insight highlights the importance of selecting reading materials 

that are relevant to students’ prior knowledge and personal experiences. 

Reading comprehension itself can be defined as the ability to understand, 

interpret, and evaluate the overall meaning of a written text. Parlindungan 

Pardede (2019) describe it as a complex cognitive process that requires the 

simultaneous use of vocabulary knowledge, reasoning skills, and the ability to 

make meaningful connections within a text. In an English as a Foreign Language 

(EFL) context such as Indonesia, this process is particularly demanding, as 

students must process both the language and the content at the same time. To 

evaluate the extent to which students have understood a text, this study employs 

four measurable indicators of reading comprehension: (1) identifying Main 

Ideas, (2) finding Detailed Information, (3) identifying Inferences, and (4) 

understanding Vocabulary in Context. These indicators represent different levels 

of comprehension, ranging from locating explicitly stated information to 
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drawing conclusions that are not directly mentioned in the text. A student who 

is able to demonstrate all four indicators may be considered a proficient reader, 

one who actively applies reading strategies, monitors their own understanding, 

and engages meaningfully with a variety of text types. This expectation is also 

reflected in Indonesia’s national curriculum, Kurikulum Merdeka, which 

encourages students to independently read a wide range of texts and demonstrate 

higher-order reading comprehension skills (Kemdikbudristek, 2022). 

In practice, however, a significant gap exists between these curricular 

expectations and actual classroom conditions, particularly as observed at SMAN 

7 Kediri. Students in the eleventh grade generally demonstrate low motivation 

and limited engagement during reading lessons. The instructional approaches 

commonly employed remain largely conventional, including word-for-word 

translation, oral reading without meaningful comprehension tasks, and 

answering repetitive textbook-based questions. Such methods tend to position 

students as passive recipients of information rather than active meaning-makers. 

Furthermore, the reading materials used are often too formal, outdated, and 

disconnected from students’ daily experiences and interests. This lack of 

relevance further diminishes students’ motivation to engage with the texts. As 

Bakkaloglu and Pilten (2023) found, students who are not interested in their 

reading materials tend to show lower engagement and weaker comprehension 

outcomes. 

In light of these challenges, it is necessary for teachers to explore more 

engaging and contextually relevant reading media. One promising alternative is 

fanfiction, stories written by fans based on existing books, films, television 

series, or music, using the original characters and settings. Fanfiction texts are 

widely accessible through digital platforms such as Archive of Our Own (AO3), 

making them particularly suitable for today’s digitally connected students. 

Coppa (2017) notes that fanfiction is generally written in informal yet expressive 

language, which makes it more approachable and enjoyable for EFL learners 

compared to formal academic texts. 
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The effectiveness of fanfiction in supporting reading comprehension can 

be attributed to several factors. First, because fanfiction stories revolve around 

characters and universes that students already know and care about, such as 

popular K-drama, anime, or Hollywood franchises, students are able to activate 

relevant background knowledge before and during reading. This reduces 

cognitive load and allows students to focus more fully on constructing meaning. 

Second, students’ emotional investment in familiar characters naturally sustains 

their reading motivation, encouraging them to read more attentively and 

persistently. Third, the narrative complexity of fanfiction texts, which often 

includes implied meanings, contextual vocabulary, and layered storylines, 

directly supports the development of all four reading comprehension indicators 

addressed in this study. These claims are supported by empirical evidence: Sauro 

(2021) found that EFL learners who engaged with fanfiction developed stronger 

literacy practices and greater willingness to interact with complex language, 

while studies conducted in Indonesian EFL settings have similarly demonstrated 

that fanfiction positively influences students’ reading comprehension and 

increases their enthusiasm for reading in English. 

Despite this growing body of evidence, most existing studies on 

fanfiction in EFL reading have focused primarily on elevent-grade students and 

have examined only a limited range of comprehension indicators. There remains 

a need for research that investigates fanfiction use at different grade levels and 

across more comprehensive reading dimensions. Therefore, this study aims to 

evaluate the effectiveness of using fanfiction texts to improve the reading 

comprehension of eleventh-grade students at SMAN 7 Kediri, with a specific 

focus on the four indicators of Main Ideas, Detailed Information, Inferences, and 

Vocabulary in Context. It is anticipated that the use of fanfiction as a reading 

medium will not only enhance students’ comprehension skills but also cultivate 

greater motivation and engagement in English reading activities. 

B. Research Problem 

Based on the background of the study, the research problems are formulated as 

follows: 
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1. How significant is the effect of using fanfiction on student's reading 

comprehension 

2. How is the student behavior when fanfiction implemented in reading 

class? 

C. Purpose of the Research 

In line with the Purpose of the Research, this research aims to: 

1. To find out the significant effect of fanfiction on students' reading 

comprehension  

2. To describe students’ behavior and engagement during the 

implementation of fanfiction in the reading class. 

D. Sigificance of the Research  

1. Theoretical Significance 

This study offers a valuable contribution to the domain of English 

language teaching, especially in relation to reading comprehension., by 

offering a new perspective on the use of nontraditional materials, 

specifically fanfiction, in the EFL classroom. It supports the idea that 

student centered and interest based texts can enhance engagement and 

comprehension. The study also adds to existing literature on how alternative 

digital texts can foster vocabulary growth, syntactic awareness, and 

inferential thinking. By examining the relationship between reading 

motivation and material relevance, this research provides a theoretical 

foundation for further studies on the integration of popular culture in 

language learning. 

2. Practical Significance 

Practically, this study is expected to benefit both students and 

teachers at SMAN 7 Kediri. For students, especially those in the eleventh 

grade, fanfiction offers a more relatable and enjoyable alternative to 

traditional texts. Its familiar characters and engaging plots can help increase 

motivation, improve vocabulary acquisition, and enhance overall reading 

comprehension. 
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For English teachers, the study provides a practical approach to 

designing reading lessons that are more engaging and student centered. It 

encourages educators to incorporate materials that align with students’ 

interests, thus making reading activities more effective and meaningful. 

Furthermore, this approach may help address the common challenges 

students face such as lack of interest, low comprehension, and limited 

vocabulary by making reading feel more accessible and relevant to their 

lives. 

E. Definition of te Key Terms 

1) Reading Comprehension : Reading comprehension is the ability to grasp and 

derive meaning from a piece of written material. It involves the ability to 

interpret ideas, connect information, and grasp both explicit and implicit 

meanings within the text. This process is interactive, as it requires the reader 

to integrate prior knowledge with the information presented in the text to 

achieve full understanding  

2) Fanfiction : Fanfiction is a type of fictional writing created by fans using 

characters, settings, or storylines from existing literary or media works. It 

represents readers’ active participation in interpreting and recreating texts 

by expanding or modifying original narratives. Fanfiction is commonly 

shared in online communities and reflects a participatory culture in which 

readers become writers and engage creatively with popular texts 

 



 

 

 

 

REFERENCE 

Austin, F.C., & Santoso, W. (2023). Exploring the use of fanfiction as authentic 

materials in English language teaching: A perspective from a reading class. 

Prologue: Journal on Language and Literature, 9(2), 286–299. 

https://doi.org/10.36277/jurnalprologue.v9i2.128 

Balauro, G.I.D. (2026). From fandoms to classrooms: Effectiveness of fanfic 

reading on students' engagement and performance. International Journal of 

Multidisciplinary Research and Publications (IJMRAP), 9(1), 140–146. 

Cheesecreamh78. (2025). The summer busking. Archive of Our Own. Retrieved 

from https://archiveofourown.org/works/69059976 

Coppa, F. (2017). The fanfiction reader: Folk tales for the digital age. Ann Arbor, 

MI, USA: University of Michigan Press. 

Creswell, J. W. (2014). Research Design: Qualitative, Quantitative, and Mixed 

Methods Approaches (4th ed.). Thousand Oaks, CA: Sage Publications.  

Daumiller, M., & Dresel, M. (2019). Supporting self-regulated learning with digital 

media using motivational regulation and metacognitive prompts. The Journal 

of Experimental Education, 87(1), 161–176. 

https://doi.org/10.1080/00220973.2018.1448744 

Grabe, W., & Stoller, F.L. (2019). Understanding and teaching reading: New 

perspectives (3rd ed.). New York, USA: Routledge. 

Harmer, J. (2007). The practice of English language teaching. Pearson Longman  

Harmer, J. (2015). The practice of English language teaching 5TH  edition 

Jabbar, S.A. (2024). Mobile-assisted language learning (MALL) in English 

education: Trends and developments. International Journal of English 

Literature and Social Sciences, 9(6), 113–116. 

https://dx.doi.org/10.22161/ijels.96.20 

Kelley, B. (2021). Loving fanfiction: Exploring the role of emotion in online 

fandoms. Abingdon, United Kingdom: Routledge. 

Kementerian Pendidikan Dasar dan Menengah. (2022). CP & ATP Bahasa Inggris 

Fase F. Jakarta, Indonesia: Author. Retrieved from 

https://guru.kemendikdasmen.go.id/kurikulum/referensi-penerapan/capaian-

pembelajaran/sd-sma/bahasa-inggris/fase-f/ 

Kusumarasdyati, K. (2023). Reading comprehension in EFL: An overview. In S. 

Setiawan et al. (Eds.), Proceedings of the International Joint Conference on 

https://doi.org/10.36277/jurnalprologue.v9i2.128
https://archiveofourown.org/works/69059976
https://doi.org/10.1080/00220973.2018.1448744
https://dx.doi.org/10.22161/ijels.96.20
https://guru.kemendikdasmen.go.id/kurikulum/referensi-penerapan/capaian-pembelajaran/sd-sma/bahasa-inggris/fase-f/?utm_source=chatgpt.com
https://guru.kemendikdasmen.go.id/kurikulum/referensi-penerapan/capaian-pembelajaran/sd-sma/bahasa-inggris/fase-f/?utm_source=chatgpt.com


 

23 

 

Arts and Humanities (IJCAH 2022) (pp. 782–791). Atlantis Press. 

https://doi.org/10.2991/978-2-38476-008-4_84 

Li, R., Zou, D., Reynolds, B.L., & Vazquez-Calvo, B. (2023). Editorial: Mobile 

assisted language learning: developments, affordances, and solutions. 

Frontiers in Psychology, 14, 1293483. 

https://doi.org/10.3389/fpsyg.2023.1293483 

Marzona, Y., & Ikhsan, M. (2019). An analysis of students’ reading comprehension 

in narrative text at second grade at SMAN 1 Talamau. Jurnal JIPS (Jurnal 

Ilmiah Pendidikan Scholastic), 3(1), 35–41. 

https://doi.org/10.5281/zenodo.3364332 

Nadea, B. A. B., Jumariati, & Nasrullah. (2021). Bottom-up or top-down reading 

strategies: Reading strategies used by EFL students. In Proceedings of the 2nd 

International Conference on Education, Language, Literature, and Arts 

(ICELLA 2021) (pp. 30–36). Atlantis Press. 

Nornoi, C. (2022). A study of attitudes towards reading English fanfiction: A case 

study of “Fanfiction” on the Wattpad platform. (Master's thesis, Thammasat 

University, 2022). 

P. Babashamsi, S. Bolandifar, N. Shakib, Various models for reading 

comprehension process, in: Proceedings of International Journal of Applied 

Linguistics and English Literature, vol. 2. 2013, pp. 150-4. 

Pardede, P. (2019). Print vs digital reading comprehension in EFL. Journal of 

English Teaching, 5(2), 77–90. http://dx.doi.org/10.33541/jet.v5i2.1059 

Pianzola, F., Acerbi, A., & Rebora, S. (2020). Cultural accumulation and 

improvement in online fan fiction. In Proceedings of the Computational 

Humanities Research Workshop 2020 (pp. 1–10). Amsterdam, The 

Netherlands: CEUR Workshop Proceedings. 

Sauro, S. (2021). Online fanfiction for language teaching and learning. ALSIC: 

Apprentissage des Langues et Systèmes d'Information et de Communication, 

24(2). https://doi.org/10.4000/alsic.5763 

Smith, R., Snow, P., Serry, T., & Hammond, L. (2021). The role of background 

knowledge in reading comprehension: A critical review. Reading Psychology, 

42(3), 214–240. https://doi.org/10.1080/02702711.2021.1888348 

Surya, R., & Aiswarya, M. (2021). Fanfiction as an academic tool for advanced 

language fluency: A study. Turkish Journal of Computer and Mathematics 

Education, 12(4), 364–369. 

https://doi.org/10.2991/978-2-38476-008-4_84
https://doi.org/10.3389/fpsyg.2023.1293483
https://doi.org/10.5281/zenodo.3364332
http://dx.doi.org/10.33541/jet.v5i2.1059
https://doi.org/10.4000/alsic.5763
https://doi.org/10.1080/02702711.2021.1888348


 

24 

 

Uswar, Y., & Andriani, N. (2018). The analysis of reading narrative text by students 

of English Education Department Potensi Utama University Medan. MELT 

Journal, 3(1), 52–??. 

Vadde, A., & So, R.J. (2024). Fandom and fictionality after the social web: A 

computational study of AO3. MFS Modern Fiction Studies, 70(1), 1–29. 

https://doi.org/10.1353/mfs.2024.a921546 

Wahyudi, M.R., Santosa, M.H., & Indrayani, L. (2025). The influence of using 

MALL on EFL students' language learning. International Journal of 

Language and Literature, 9(1), 93–105. 

https://doi.org/10.23887/ijll.v9i1.98091 

Wulandari, W.D. (2021). Using fan fiction as reading material for tenth grader. 

RETAIN (Research on English Language Teaching in Indonesia), 9(3), 102–

108. 

 

https://doi.org/10.1353/mfs.2024.a921546
https://doi.org/10.23887/ijll.v9i1.98091

