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@{APTERI

INTRODUCTION
Thiz chapier presenis several sub-sections, including the background
of the smdy. research questioms, objectives of the study, and sigmificance
of the atudy. Each section explains the foundation and dirsction of the

research,

. Background of the Study

In this modern era, English writing proficiency is widely regarded as
an esseniial skill that enables students o express complex ideas, construct
logical arguments, and actively engage in academic discourse [Aldayel,
2024; Seow, 2002y Writing functions t only as a means of
communication but also as a tool for critical thinking and knowledge
development, particularly in educational (An, 2024a; Stephen D Krashen,
2004) Ideally, students who have adequate mastery of vocabulary and
grammar are expected to produce well-organized and coherent texis,
Although many sdents demonstrate competence in spoken English, they
often encounter difficulties when required to wmite {Arisman, 2023; Sun,
2024). This condifion indicates that underlying peychological faciors may
play a crucial role in shaping students” writing performance.

From & theoretical perspective, wniting 15 categorized as a productive
skill that involves complex interactions between cognitive processes and
affective factors (Aldayel, 2024; Scow, 2002). Stephen D Krashen (20604)
explaing thiough the ctive Filter Hypothesis that emotional vanables
such as anxicty, motivation, and scit-confidence significantly influence
language acquisition and performance. When anxiety levels increase. the
affective filter becomes stronger and limits students”™ ability 1o milize their
linguistic knowledpe effectively (An, 2024; Stephen D Krashen, 2004),
Recent studies suppore this iheory by showing that anxiety disnupis
cognitive processing dunng writing tasks, particulardly under time pressure
(A, 2024, Sun, 2024). Permendikbudristek Ko, |2 of 2024 emphasizes
that tenth-grade students are expected w produce functional texis as part of

English leaming competence. In practice, the classroom reality at SMAN 2




Kediri shows that siudents” actual writing performance does oot fully
reflect this expectation, This indicates that witing ability is not only
influenced by linguisic knowledge, bt alsa by psvchalogical faciors.

Writing s g complex communicative activity that requires the
integration of linguistic knowledge. cognitive strategies, and sociocultural
understanding (Aldayel, 2024; Seow, 2002}, It 15 not a linear process but a
recursive one that inrlud:sggnﬁ such as planming, drafting, revising, and
editing {Scow, 2002). Throughout these stages, students must gencrate
ideas, organize them logically, select eppropriate vocabulary, and ensure
grammatical accuracy {(Aldayel, 2024; Muamarch et al, 2020, This
multi facetad nature makes writing e of the most challenging skills for
EFL learners (Aldayel, 2024: Arisman, 2023). Research hag shown that
students often struggle with idea organization and coberence due 1o the
high cognitive demands myvolved in writing tasks {Aldayel, 2024; Marlina,
20124 ). These challenges may bevome cven more significant when students
simultaneously experience psychological pressure dunng the writing
process.

In classroom practice, these theoretical challenges appear in the way
students respond fo writing tasks. During writing activities, many students
were seen stanng at blank papers for extended periods, indicating
difficulty in inifating their writing (An, 2024, Sun, 2024}, On the other
hand, some students frequently checked the time and sppeared restless,
suggesting the presence of anxiety. These behaviors were parficularly
evident when students were required o complete writing tasks within a
limmited time frame {(An, 21024; lrawat, 2022), Under such conditions,
students olien experience what is commonly referred 0 as a “mental
klock,” where they are unable 1o generate ideas, This phenomenon reflects
how anxiety can directly interfere with stdents’ cognitive processes
during wriling activities.

The influence of wriling anxiety can abo be observed through
students’  behavioral patterne  durmg  wnting  tasks (Cheng, 2004;

Suhartoyo, 2023). Some stodents ere unable to produce even a single




sentence due o fear of making mistakes or receiving negative evaluation,
Uthers repeatedly revise their sentences, which disrupts their concentration
and slows down their writing process. These patierns suggest that anxiety
alfects not only cognitive processes but also writine fluency (Cheng, 2004

E students with higher
levels of ankiety tend to produce texts that are less coberent and less
accurate (Alharbe, 2021: Suhartoyoe, 323} Such behaviors imply that

anxiety reduces students” willingness to take risks in writing, even though

Irawati et al.. 2022). Empirical studies indicate

risk-taking is essential for language development.

The relationship between writing anxiety and writing ability can be
gxplained through the concept af cognitive interference { An, 2024, Irawan,
2022, Anxicty consumes working memory resources that arc cssential for
organizing ideas. retneving vocabulary, and constructing sentences. When
working memory capacity is reduced, students expenence greater
difficulty in completing writing tasks cffectively. This leads to lower
writing quality and reduced task performance (Guo et al, 2025; Irawati e
al,, 2022). Previous |:Ii|:|; consistently report & significant negative
comelation between writing anxiety and writing ability (An, 2024; Gua,
202%). This suggests that managing anxiety should be considered an
integral part of improving students” writing skills.

Previous research has extensively explored writing anxiely in EFL
contexts, mcluding studies conducted by Ansman (2023) and Hanani
(2023}, These studies confirm that anxiery negabively affects students”
writing performance. However, most of these sudies focus an gencral
classroom seitings of higher education contexts (An, 2024; Guo, 2025).
Limited artention has been given (o situdtional factors such as time
constraints i senor high schools. In practice. writing tasks in Indonesian
schools are often conducted under strict time limits (lrawan et al,, 2022;
Sun, I024). This condition suggests that ome pressure may be an
imporiant Factor that intensiflies students’ anxiety levels,

Therefore, a résearch gap can be identified n relation o siuational
writing anxiety among high school students (An, 2024; 5un, 2024). To




address this gap, % present study focuses on tenth-grade students and
EATIIE S % relanonship between writing anxiety and writing ability.
Bpecifically, i1 examines the refationship between writing anxiety and
wriling ability under time-hmited conditions :@n gt al., 20235; Irawati gi
al., 2022). By deoing =o, the study provides & more contextualized
understanding of writing ansiety. This focus allows for a deeper unalysis
of how situational factors influence students’ performance. Consequently,
the findings are expected to offer more realistic msights into classroom
praclices.

Writing anxiety 15 recognized a multidimensional construct
consisting of cognitive, somatic, and avoidance components (Aldayel,
2024; Cheng, 2004) Copmitive anxicty relates to fear of negative
evaluatnon, while mﬂIil: anxicty refers 1o physical symptoms such as
tension and nervousness, Avoidance behavior reflects students”™ tendency
o avoid writing tasks ( Alharbi, 2021; Cheng, 2(64). These components
interact and collectively influence writing performance. Sirational factors
such ps time pressure can intensify these dimensions (Aldayel, 2024h; An,
2024a). Understanding these dimensions iz essential for developing more
effective instructional strategies,

Based on the observed phenomena, several key problems can be
identified in the classroom context. These include students’ mental blocks,
fear of making mistakes, and pressure cansed by time limitations during
wriling tasks (Irawati et al, 2022; San, 2024}, To keep the scope of the
resedarch clear, this study i3 limited o tenth-grade students the
202572026 academic wvear. The research specifically examines m
correlation between wriling anxiety and writing ability {An, 2024a; Guo e
al., 2025). Other vanables are not included i order o ensure a more
focused analysis, This limitation helps improve the accuracy and reliability
of the findings.

To sddress these challenges, both theoretical and practical solutions
can be proposed (Aldavel, 2024 Marlina, 2024). Teachers are encouraged

to implement stratemies that reduce anxiety, such as creating a supportive




leamning environiment and providing constructive feedback, In addition,
students should develop self-regulation strategies o manage their anxiety
during writing tasks (Irawan et al., 2022 Rasuan & Wari, 2021),
Techniques such as planning and relaxation can help improve their
performance. This study pln}'s a quantitative correlational design 1o
examine the relationship between writing anxiety and wnting abality. The
findings are expected to contribute to more effective and psychologically

informed teaching practices.

E Research Question
Based on the background of the siudy, the researcher formulates the
following quesiions:

75
l. What is the level of writing anxiety expenenced by 107 grade studenis

at SMAN 2 Kedin?

2. Whar is the writing ability of 10" students at SMAN 2 ['U:-diri
writing descriptive texis based on their wiling tesi scores?

3. 18 there a significant correlation between students' wniting anxiety and

their writing abaliny?

C. ﬁ:}aﬂiw af the Study
In line with the research questions, the objectives of this study are

. To identfy the level of wriling anxiety 0% grade students al
SMAN 2 Kediri.

2. To identify the writing ability of 10™ students at SMAN 2 Kediri in
writing descriptive texis based on their wriling test scores.

3. To find out whether there 1s a significant correlation between writing
aniety and the writing ability of the studens,




D. Significance of the Study

This section explains the benefis and imporance of the research. The
34

significance of this study is divided e rwo paris, namely theoretical

significance and practical significance.

1.

Thevretical Significance

From the theoretical perspective, this study i3 expected 1o give a
contribution (o the development of English language education,
especially |relﬂtinn 1o writing anxiety and students’ writing abality,
The findings may offer a deeper understanding of how psychological
factors c'a’:f%'hl:un: students” performance in writing activities. This
study also emphasizes that students’ difficulties in writing are not
only related to linguistic aspects, such as grammar, vocabulary, and
sentence construction, but also w emotional conditions. In this sense,
the research may support and enrich previous studies conceming
anxicty in English as Foreign Language |earming. Moreover. the
results can provide insight into how anxiety may affect students when
organizing ideas. developing paragraphs, and completing writing
tasks, This study can also serve a5 an addmional reference for future
researchers who are interested in similar topics. Furthermore, it may
become a useful basis for further studies that examine psychological
barmers in language leaming, Therefore, this research is expeécied o
provide & meaningful theoretical contribution to the study of writing

anxiety gnd writing shility,

Praciical Significance 9
From the practical perspective, this study 15 expected te provide
useful benefits for teachers, students, and the institution.

a. For the Teachers: To provide a new insight that students”
performance 15 not just about their skills, but also about their
emotional well-being, This can help eachers develop mone

supportive teaching strategies.




b, For the Swdents: To help students understand that feeling
anxious 15 a comumon huedle i learning a language. By
recognizing this feeling, they can leam o manage it more
profess ionally.

c. For the Institution: To provide concrete data that can help
SMAN 2 Kediri in creating & more conducive and modem

learning environment for English subjects.




?HJ\PT ER 11
REVIEW OF RELATED LITERATURE

Thiz chapter provides the theoretnical foundation for the study by
4
examining relevant concepts and prior research on writing anxiety and writing

ability among EFL smadents.

A. Writing Ability

nting ability is the ability to communicate ideas. information, and
argumens through wrnten language ina clear, organized, and accurate form.
In EFL learning, writing ahility requires more than grammatical knowledge.
Students must be able o generate relevant wdeas. organize them logically,
select appropriate vocabulary, construct accurate sentences, and apply correct
mechanics. Therefore, writing ability represents both language competence
and cognitive control,

Writing 15 often considered onc of the most demanding language skills
because it requires learmers o manage several components simultaneously,
Aldayel (2024) explains that academic writing difficultes among EFL leamers
are influenced by the complexity of writing tasks and the demands placed on
leamers, Students must pay attention 1o content, organization, vocabiulary,
language use. and mechanics at the same time. If one component 15 weak, the
overall quality of writing may be affected.

15 study, writing abality is understood 88 studenta’ capacity o produce
wrillen (exis based on measurable writing indicators, These indicators include
content, organization, vocabulary, language wse, and mechanics, Content
refers to the relevance and development of ideas. nization refers to the
Ingical amangement of ideas within a paragraph or text. Vocabulary refers 1o
the appropriateness and variety of word choice. Language use refers to
grammatical accuracy and sentence structure, Mechanics refers to punctuation,
capitahzation, and spelling. These indicators provide a practical basis for

asscssing students” writing performance quantitatively.




1. Writing as a Process

Writing ability develops through a process rather than a single activity.
(Seow, 2002y describes wriling as a process that involves planning,
drafting, ising, and editing. In the planning siage, students generaie
ideas and prepare the structure of their text. In the drafting stage. they
tramsfonn ideas into sentences ond paragraphs. In the revising stage, they
evaluate the clanty, organization, and relevance of their ideas. In the
editing stage, they comect grammar, vocabulary, punctuation, and spelling.
These siapes show that wriling - requires  coniinuous  reflection  and
improvement.

The process view ol writing is impoctant in this research because
anxiety may appear at differcnt stages. Some students may feel anxious
before writing because they do not know how to start, Others may feel
anxious dunng drafting because they are worried about grammar and
vocabulary, Some students may also feel anxious during revision because
they are afraid that theirr writing does not meet the expected standard.
Thus, wnting ability and wnting anxiety are closely connected dunng the

COMPOZING Process,

Writing as a Recursive Process
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2, Teaching Writing t‘u-rglhr High School Students
32
Teaching writing at the senior h%l school fevel 15 an important part of

English language learing because students are expected 1o express ideas
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in written form clearly, logically, and asccurately, Al this level, wriling
instruction should oot only focus on grammar, but alse on bow students
develop ideas, organize information, ¢hoose approprste vocabulary, and
revise their work. Therefore, teachers need 1o guide students through the
process of writing so that they can produce texts that are not only
meaningful but alo well-written. Seow (2002} explains that writing
Iw:s several stages, including planning, drafting. revising, and editing.
This view indicates that wnting should be taught a5 a process, not merely
a5 a final product.

In senior high school, students may face difficulties when they are
required to produce written texts in English, Aldayel (2024) states that
EFL leamers” writing difficaltics are related to the complexity of writing
tasks and the demands placed on learners. These difficulties may become
more serous when students have limited vocabulary, weak mastery of
grammar, or low confidence in writing. In this context. tcaching writing
should help students understand how 1o generate ideas, arrange them into a
clear structure, and express them using appropriate language.

For 10ch students, descriptive text also can be used as a writing task
because it train students o describe people, places, obgects, or things in o
clear and organized way, In teaching descnptive text, students need to
understand the purpose of the texi, s orgamzation, and iz language
features before producing their own writing, Since this study messures
students” writing ability  through a wrifing task, descriptive 1ext s
discussed as part of eaching wriling, nol as a separate res¢arch variable,
Writing ability | this study is assessed through content, organization,
vogabulary, language use, and mechanics.

Teaching wnting is also related to students” psychological condition
during the writing process. An (2024) explains that writing anxiety can be
task-specific and connected with smdents’ self-efficacy and writing
&fﬁ.}mmnce. Similady, (Adhi Nugroho & Teda Ena. 2021) discusses
writing anxiety among EFL smudents at the senior high school level,

showing that anxiety is relevant in school-based writing contexts.
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Therefore, teaching writing for senior high school students should provide
clear puidance, sufficient practice, and supporiive feedback so that
siudents nod only developing their wnling ability but alse can reducing

unnecessary pressure while or during writing acuvities.

Components %rlﬁng Ability

The first component of wnting abality iﬂ-l‘l‘tl:l'l‘L Content refers to the
substance of the writing, including the relevance, ¢larity, and development
ofideas. A text with good content presents ideas that are appropriate to the
topic and supporied by sufficient explanaton. In classroom writing,
students with strong coment are able to answer the task, develop the man
ideq, and avoid irrelevant imformation.

The second component is organization. @ganimﬂm refers o the
arrangement of ideas in a logical sequence. A well-organized text has a
clear introduction, body, and conclusion, or a clear topic sentence,
suppaorting details, and closing sentence in paragraph wnting. (rganization
helps readers understand the writer’s message. Without good organization,
even relevant 1dess may become difficult to follow,

The third component is vocabulary. Vocsbulary refers to the selection
of words used to express mesning. Students need appropnate and varied
vocabulary to communicate idecas effectively. Limited vocabulary may
cause repetition. unclear meaning, or oversimplified expression. In EFL
writing, vocabulary mastery s closely related e studeniz™ ability o
express ideas accuraiely and naturally,

The fourth component is language use. Languapge use refers (o
Erimmar, sentence structure, and syntactic accuracy. Students are expected
to wse correct tenses, subject-verb agreement, word order, and sentence
pattems, Weakness in language use may reduce the clarity of the message
and affect the reader’s understanding. Since EFL students often worry
about grammatical errors, 1his component is also closely related fo wiling
anxiely.

The fifih component s mechanics. Mechanics includes punciuation,

capitalization, and spelling. Although mechanics may appear o be a
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technical apect, errors in mechanics can affect readability and academic
presentation. Cood mechanics help the ext look more accurate, organized,
and acceptable i academic writing. These five components become the

basis for measuring students” writing ability in this study.

B, Writing Anxieiy

nting anxiety is one of the affective vanables that may interfere wath
students” performance in foreign lainguage writing. In general, writing iﬂ}l
refers o a feeling of tension, féar, worry, of nervousness experienced when
leamers are required w produce written exis. Unlike general language
anxiety, wriling anxiety s more specific because it appears during activities
that require students to gencrate ideas, organize information, s¢lect appropriate
vocabulary, and construct orammatically acceptable sentences, For this reason,
riring: anxiety is not only an emational reaction, but also a condition that can
disturb the cognitive process involved in composing a text.

Cheng (2004) explains I:ing anxicty through the Second Language
Writing Anxiety Inventory. which wviews anxicty as a multidimensional
construct. This view 15 relevant fo EFL leamers becanse writing in a foreign
language requires students o manage bnguistic accuracy and idea
development at the same time. When students feel anxious. they may spend
excessive attention on possible mistakes rather than on developing their ideas.
Consequently, anxicty may reduce confidence, slow down the writing process,
and lead 1o avoidance of writing tasks,

Stephen [ Krashen (2004} also provides a useful explanation through the
affective filter hypothesis, Although the theory discusses second language
acquisition more generally, it helps explain why emational factors such as
anxiety may limit students’ ability to process and produce language. 4 high
level af anxiety can raise the affective filter, making students less able o use
the language knowledae they alreadv possess, In the context of writing, this
means that students who know grammar and vocabulary may stll fail o

express ideas efMectively when they are psychologically pressured.
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1. Dimensions of Writing Anxiety
Writing anxiery can be undersiood through several dimensions. Cheng
(200 classifies second [anguage wriling anxiely inlo cognilive anxiely,
somatic anxiety, and avoidance belhavior, These dimensions are useful in
quantitative research because they can be transformed into measurable
indicators, Through these indicators, students™ anxiety can be identfied
not only from what they feel, but also from how they think and behave

during writing sctivibcs.

a, Cogpitive anxiety

u@ngni:ive anxiety refers 1o mental worry, negative expectations,
and fear of evaluation. Students who experience cognitive anxiety
wsually think that thesr writing will be jadped negatively. that their
grammar is not accurate, or that their ideas are not good enough. This
dimension is important because writing requires sustained attention
and idea organization, When students are occupied by negative
thoughts, thewr atention 18 divided between completing the msk and

controlling their fear of failure,

b gﬂﬂlﬁt anxiety

Somatic anxicty rcfers to physical reactions that appear when
students face writing tasks. These reactions may include nervousness,
tension, sweating, or discomfort, Although these symptoms are
phy=sical, they may affect writing performance because they disturh
concentration, In &n examimation or ¢lassroom writing task, somatic
anxiety may make students lose focus, forger vocabulary, or have

difficulty developing sentences.
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€. Ewﬂance behayvior

Avoidance behavior refers o students” fendency o delay, escape,
of mimimize nvolvement in Wriling activities. Students with high
avoidance behavior may postpone assignments, wrte only the
minimum required text, or feel reloctant to participate in writing
practice, This dimension is particularly important in leaming because
avoidance reduces exposure and practice. When students avoud
writing, they also lose opporunitics to improve their ability through

Teedback and revision.

2. Factors Contributing to Writing Anxiery

Wnting anxiety may be caused by both %ﬁuirﬂin and psychological
factors, Linguistic factors include linnted vocabulary, weak grammar masiery,
difficulty organizing ideas, and lack of familiarity with text structure. Arisman
(20231 notes that fear of grammatical mistakes and limited vocabulary often
become common sources of anxiety among EFL students, These problems
make students hesitant (o start writing because they are uncertain about how o
express ideas accurately,

Psychidogical factors also contribute 1o writing anxiety. ?ea: of making
mistakes, low selfconfidence, previous negalive experiences. and concem
aboul teacher evaluation may increase students’ anxiety, Sabii ef al. {2024)
reported that EFL learners may expenience wmting anxiely because of
linguistic difficulties, feir of negative comments, insufficient writing practice,
and lack of self-confidence. findings indicate that wriling anxiety is not
caused by @ single factor; mther, it emerges from the mteraction between
languape competence, classmoom experience, and students’ perception of their
own ability.

Task characterstlics mayv also affect siudents” anxiety. An (2024a)
emphasizes that writing anxiety can be task-specific, meaning that different
writing tasks may produce different levels of anxicty depending on their
difficulty and students’ self-efficacy. A simple pamagraph task may not cause

the same anxicty as an e¢ssay task that requircs argumentation, organization,
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and accuracy, Therefore, ﬁ level of wiiling anxiety experienced by sludenis
may vary according fo the demands of the writing assignment.

3 ﬁe Helationship between Writing Anxiety and Writing Ability

Writing anxiety and writing ability are theoretically connected because
writing requires both language control and psvchological readiness. Students
who experience high anxiety may have difficulty concentrating on the writing
task. Instead of focwsing on idea development and organization, they may
focus excessively on possible mistakes, teacher evaluation, or the fear of
producing a poor text. This situation may reduce the quality of their writing
hecause the cognitive resources needed for composing are parly used wo
mana Ea.l'!:l'.!l'!!':r'-

relationship between wnling anxiety and writing ability can be
explained through the interaction between affective and cognitive processes,
Writing requires studenmts to plan, organize, draft, revise, and edit. Anxiety
may interrup these processes by cavsing mental blocks, hesitation, and
avoidance. When studemts hesitate too much, they may produce fewer ideas.
When they worry excessively about grammar, they may lose control over
content and organizaiion. When they avoid writing practice, thev may have
fewer chances o improve their writing skills.

Empinical studies also support this relationship. Kafryawan [ﬁlj found a
correl afion between students’ anxicty and ther Enghsh writing skills. Irawat
(2021 reported that writing anxiery affects students” writing performance, and
Sab et al. (2024) found that anxiety compaments mfluence EFL learners”
attitudes toward writing. These findings indicate that students with higher
levels of anxiety end o face greater difficulty in wrting. Therefore, it is
reasonable for this study 0 examine the correlation between writing anxiety

and wrting ability through a quantitative approach.

Previous Studies
Previous stdies indicate 1 writing ability is influenced by both
cognitive and affective factors. Gaki ¢t al, {2023) found that students”™ writing

performance is associafed with their anxiety level, This finding suggests that
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students” ability e write cannot be separated Ffrom their psychological
condition during the writing task. Roxas (2025) also emphasizes the relevance
of metscognitive awareness and wriling anxiely in writing performance,
sugeesting that studemts who can manage their thinking process may perform
better in writing.

Other studies show that writing performance 15 connected with learners’
confidence and task-related anxiety. Kumiasth et al. (2024) links EFL
students” writing anxicty to writing performance, while An (2024) highlights
the relationship among tsk-specific writing anxiety, self-efficacy, and writing
performance. These studies strengthen the assumption that writing ability is
nof onldy the result of linguistic mastery, but also the result of students” ahility
to manage pressure, con fidence, and task demands.

Several previous studics have shown ﬂal writing Imxia' is a relevant
issue in EFL contexts. Sujarwatn et al. (2025) examined students™ writing
anxicty and its correlation with writing performance and found that anxiety
was related 1o swdents” writing ourcomes. Kafrvawan et al. (2021) also
investigated correlation between EFL students” anxiety and English
writing akills, showing that anxiety should be conzidered when evaluating
writing achievement, These studies support the view that students’ writing
problems were not purely on their linguistic, but are also shaped by affective
factors,

More recent rescarch also confirms the importance of wnting anxiety,
Irawari g al, (2022) discusses how wriling anxiety affects EFL students”
wriling performance and emphasizes the need 0 reduce anxiety in writing
instruction. Sun (2024 explores t'mg anxiety during the wriling process
and indicates that anxiety may appear across different stages of composing.

abti et al. (2024) further identifies the components and causes of wnting
anxiety among Iragi EFL swdents and shows that aveidance behavior,
cogmitive anxiety, and somatc anxiety contribute 1o students” attitudes toward
writing, These siudies provide empirical support for using writing anxiery as

an independent variable in quantitative research.
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. Concepiual Framework

The conceptual framework of this study 15 based on the assumption g[
wriling anxiely is related 1o stedents™ writing ability. Writing anxiety i3
positioned as the independent vafable (X). while writing ability is positioned
a5 the endent varigble (Y). Writing anxiety is represented by three
indicators: cognitive anxiety, somatic anxiety, and aveidance behavior. These
indicators are based on Cheng's {204) classification of sccond language
writing anxicty. Meanwhile, writing ability is represented by five indicators:
conlent, onganization, vocabulary, lanpuase use, and mechanics.

The framework proposes 8 negative relationship between the two
variables. Students with higher writing anxiety are expected o show lower
writing ability because anxicty may disturb concentration. reduce confidence,
and limit students’ willingness 10 engage in writing practice, Conversely,
students with lower writing anxiety are expected to perform better because
they may be more confident in generating ideas, organizing their text. and

revising their writing, %e conceprual framework (s peesented in Figure 2.2,

Conceptoal Framework of the Study

y 4 \
i el Varrialale (X0 Deegei il il Variadile {'Y)
Writing Amdaty Writing Ahibley
e negative correlaiion Indicwiscn:
E. Cognitirs maxety ’ I. Cankani
2. Somalic azsisky I Drgunizabing
3. socidance bahavios 3 Mecshulary
4 LaDgusge uss
A, |
B Mechanies
he A ., &

| Higher wriing amuisty b8 exgected bo b assoisted with [owsr writing abily

Figure 3. 2 The Relafondhip between Weiling Anxiety amd Weviing Abifity
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E. Research Hypothesis
gsed on the theoretical review, previous studies, and conceptual
framework, this study proposes that wriling mmic:}'% a significant negative
correlation with studems” writing ability. The hypothesis is formulated o test
whether uu:[mts with higher levels of writing anxiety tend to demonstrate
lower writing ability. Therefore, the hypotheses of this study are stated s
Nows.
Ha: There is no significant correlation between the [0 grade students’ writing
anxiety and their writing abiliry.
H,: There is a sigmificant negative correlation between the 1 [ grade students”

writing anxiety and their writing ability.




%MPTER 11
RESEARCH METHOD

This chapter presents the research method used in this study. It covers the
research design, operational definition, mstruments, population and sample,
research procedure, place and schedule of the research., and data analysis
technigue. These parts explain how the researcher collects and analyzed the
data e investiga're%e relationship between students’ writing anxiety and their

ability in writing descriptive text.

Research Design

This research used a quantitative approach with a correlational rescarch
degign. This_design was used because the siudy aims @ examine the
relationship Emvu:n two variables, namely students' writing anxicty and
students” ability i writing descriptive text. The rescarcher did not give
treabment w the students, Instead. the rescarcher collected numerical data from
a ting anxicty questionnaire and a descriptive fext writing test, and then
analyzed the relationship berween the two sets of scores statistically,

In this rescarch, writing anxiety was treated ihl: independent variable,
while wntimg ability i writing descriptive text is treated as the dependent
variable. Writing anxiety is measured through a questionnaire adapted from

eng's Second Language Writing Anxiety Inventory. Writing ability was
measured through a wriling tesf in which studenis are asked 0 write a
descriptive fext. The students’ writing products are scored by using a wnting
rubric, amd the scores from both instruments are analyzed : find out whether
there is a significant correlation between students’ writing anxiety and their
ability in writing descrniptive texi.

The correlational design was considered appropriate because @ study
examined the relationship between two measurable variables without giving
any treatment 10 the sindents. Writing anxiety was measured through a
guestionnaire, while students” ability in writing descriptive text was measuned
through a writing test, The scores from both instruments were analyzed
statistically o determine whether there was a significant comelation between

]




the two variables, Therefore, this design is appropeiate for answenng the

research problem in this study.

Operational Definition

The operational definition was used to explain how the main variables in
this research arc understood and measured. This section was included because
writing anxiety and writing ability are abstract vanables that need clear
megsurement  procedures,  Therefore, @c operational definitions help the
reader understand what the researcher means by each variable in the context of
this study.

Writing anxiety refers to the students' level of anxiety hen they are
required to write in English. In this research, writing anxiety is measured by
using @ wriling anxiely questionnaire adapted from Cheng (2004}, The
questionmaire covers three aspects writing anxiety: cognitive anxiety,
somatic anxiety, and avoidance behavior. Cognitive anxiety refers o studenis’
worty, negatve thoughts, and fear of making mistakes in wriling, guma:in:
anxiety refers 1o physical reactions such as mervousness. tension, and
discomfion during writing activities. Avoidance behavior refiers 10 students’
iendency o avoid writing asks because they feel anxiows or unprepared. The
tal questionnaine score represents the students” level of writing anxiety,

Writing ability refers w students' ability w produce a descriptive text
based on the writing task given by the researcher. In this rescarch, writing
ability was measured through a descripive text writing test. Students' writing
products are assessed BY using a writing rubre that covers content,
organization, vocabulary, language use, and mechanics. The final score from
the rubnc represanis Eﬂ siudenis" writing ability in writing descripiive (2x1.




Variable | Operational Mﬂnhgl Indicators Instrument

Writing | Students’ anxiety level gg_n'iﬂw anxiaty, !lﬁl_’rhing

Anxiety | when  writing in  somatic anxiety, and i anxicty
English. avoidance behavior. QUESTInANAITE

.

Writing E‘mdmt&' ahility to Enmam, prganization, | Descriptive
I
ikity produce a descrpiive | vocabulary, [anguage | lext  wriling

in fext  bosed on  the | use and mechanics, lest and
Wrnting | assigned wnling task. wnking
Deseripti rubric.

v Text

Fielrle A, Operational Defivfikor

C. Tools, Materials, and Research Instruments

This resgarch did not use laboratory toods or physical materials. ﬁ: main
instruments wsed in this research are a wnting anxiety questionnaire and o
descriptive fext ing tesl. The questionnaire was used 1o collect data about
students” writing anxiety, while the riﬁng test was used o collect data about
students” writing ability in writing descriptive text

The first instrument was the writing anxiety questionnaire, ﬁe
questionnaire was adapted from Cheng's Second Language Writing Anxiety
Inventory (SLWALL This instrument was selected because it was specifically
designed é

ma%wrifing anxiety studies, The guestionnaire consists of statements related

measure second language wriling anxiety and has been used in

te somatic anxicty, cognitive anxicty, and avoidance behavior. [n o this
research, the wriling anxiety questionnaire consists of 10 mems. The items
represent dimensions of wrnting anxiety, namely somatic anviety,
cognitive anxiety, and svoidance behavior, The questionnaire is to ebiain
gtudents” writing anxiety scores before the scores are analyzed statistically,
and also the students are asked to choose the response that best represents their

condition in English writing activities.




ftem
NO Dimension Indicator Toeal
Mumber
Mervousness,
| Somatic Anxiety | tension, and physical 14 i
discombort
Worry, negative
Cogmtive
2 . thoughts, and fear of | 5-B i
Anxpety
evaluation
; Avoiding or
Avoidance
3 . delaving writing Q.18 2
Behavior
lasks
4 Tatal -0 | 10

Tahle 2. 2 Rilueprni of the Writing Arcieny {uesticrmaire

The questionmaire used gjk&rt scale, The response oplions are siromgly

disagree, disagree, neutral, agree, and strongly agree. Each response 15 scored
numerically. The total score 15 used to identify the level of students” wnting
. Higher scores indicate higher writing anxiety, while lower scores
mdicate lower writing anxiety.




Response Score
trongly Disagree | |
Drizagree 2
Neutral i
Agree 4
Stronghy Agres 2

Table 3. 3 Likerd seale

The second instrument was the descniptive text wnting test. El this test,
students were asked to write a descmiptive text based on the topic provided by
the researcher. The writing et 15 administerad in one meeting. The students
wene asked 10 write o descriptive text shout 8 person they admire. such as a
family member, teacher, friend, or public figure. The text should contain ?E
generic structure of descriptive text. namely identification and description.
The time allocation for the test was 45 minutes, This 151. was used to measure
students” ahality in writing descriptive text.

The students” wrniting products were assessed by using a writing rubnc,
The rubric covers Tive aspects: content, organization. vocabulary, language
use, and mechanics. The use of a rubmc helps the researcher score the

students” writing maore consistently,




I Score
Aspect Indicator
Range
Content Relevance, clarity, and development of ideas in | [1-20]
describing the topic.
Chrganization Logical arrapgement of  identification  and | [1-20]
description in the fext.

b . 1
| Vocabulary Appropriateness and variety of word choice, [1=20]

i Language Use | Accuracy of grammar and sentence siructure. [1=20F]

‘ Mechanics Use of spelling, punctuation, and capitalization. | [1-21]

Tkl 3, & Writimgr ratwic

Before the instruments were used in the main research, the researcher
checks their vahdity and relighility. The validity of the questionnaire and
writing test was examined through expert judgment by asking an English
teacher at SMAN 2 Kediri and an English education lecturer o review
whether the mstruments were approprate for the research objectives. The
reliability of the questionnaire was wested using Cronbach's Alpha. The
relinbility of the writing test can be swrengthened by using a clear sconng
rubric and. if available, involving amother rater to reduce. subjectivity in

SO,

ﬁ Population and Sample
The population of this research was 1™ grade students of SMAN 2 Kediri
in the 20232026 academic vear. The studentz were selected as the population
because they wene required to develop their English writing ability as part of
English languapge leaming, At this level. the students were expected to produce
written Texts, including descriptive ext, and express their ideas in English
clearly and appropnately.
The sample of this research consists of students from class X-1 of SMAN
2 Kedin, with a total number of 34 students. reseqrcher used purposive
sampling t0 select the sample because the class i8 chosen based on specific




criteria, including  the schools  permission, the English  eacher’s
recommendation, and the relevance of the ¢lass 1o the research objectives.

Class X-1 was selected because the students have already learned
descriptive text as part of their English writing material. Therefore, they were
considered capable of completing the deseriptive text writing test used in this
research. The writing 188t focused on the students’ abiliry 0 wiite descriptive
text. while the questionnaire was used to measure their writing anxicty. Based
on this reason, class X-1 was considered smtable for investigating the
relationship berween students' writing aniery and their ability in wriling
descriptive text.

Kesearch Procedure

The research procedure consists of several stages. The firsi stage was
preliminary observation. In this stage, the researcher identifies the problem
related to ts‘ writing anxiety and writing ability in English leaming.
particulardy in writing descriptive ex1,

The second stage was instrument preparation. The researcher prepares the
writing anxiery questionnaire, the descriptive text writing test, and the scoring
rubric for assessing students’ writing products, insiruments are prepaed
bazed on the research objectives and the variables measured in this study,

The third stage was expen validation. The instruments were réviewed and
examined through expert judgment by asking an English teacher at SMAN 2
Kediri and an English education lecturer o review and woimake sure that the
N irments a‘e appropriaie for the research objectives, the sudents” level,
and the descriptive text writing task.

The fourth stage was permission and coordination. The researcher asks
permission from SMAN 2 Kedin to conduct the research. After obtaining
peermission, researcher coordinates with the English teacher 1o determine
the class, schedule, and technical procedures for collecting the data.

The fifth stage was data collection, The rescarcher distributes the writing
anxiety questionnaire to the students. Before answenng the questionnaire, the

students were given a shor explanation about the purpose of the questionnaire

and how to answer it. After the guestionnaire 15 completed, the researcher




administers Th-.':ﬂriling test. The students were asked 1o write a descriptive texi
based on the topac given by the researcher.

The sixth stage was sconng. The questionnaire responses are scored based
on the likert scale. The descriptive text writing test was scored by osing the
writing rubric. The scores from both instruments are then organized into a data
table,

The final stage was data analysis and interpretation. The researcher
analyzed the guestionnaire scores and wnting test scores using statistical
analysis. The result of the analysis was used n- answer the research questions
and test the hypothesis. The rescarch procedure 15 presented in the following

flowchart:
Prelaminany Descrrplive text 3 "
observaton Wit test scoring
Instrument Qusslpanre 0 i
preparation dliatribnrtion Yo
| Pemsission and
E’“”'.'t P coordmation with the Interpretation snd
vakhickation | b conchusion

Flgare 5.1 Flaovehan

F. Place and Sq:hedu]:egm Research
This research was carried out ar SMAN 2 Kediri. The school is located in
Kediri, East Tava. SALAN 2 Kediri is selected as the research setting hecause
this study focused on the writing anxiety and writing ability of 10" grade
students in this s¢chool.
The m'l::h was conducted in the 2025/2026 academic yeir. The cxact

schedule of the research is adjusted to the school scademic calendar and the




English teacher's weaching schedule. The research schedule is presented in the

following matrix:

No. Aﬂiirit;,r June July Auvgust | September
| Revising proposal v
Freparing
2 v
INstruments
T
3 _"n- alidating v
insiruments
i Aﬂﬁng [
4 permission from v
achool
i Collecting data o
i Scoring %1:—1 v
7 Analyzing data ¢
Writing rescarch
-] ¢ ¥
report

Terhie 3. § Research Solredele

G. Data Analysis Technique
data in this research were analyvzed quanttatively becouse the data are
in the form of scores. The scores were obtained from the writing anxiety
questionnaire and the descriptive text wrling test. The questionnaire score
sents students’ writing anxicty, while the wnting test score represents
students” ability in wniting descriptive text,

The first step was scoring the questionnaire. The students” responses were
scored based on the likert scale. After all items were scored, the rescarcher
calculates the total score for each student. The total score was used to identify
the students” Iﬂ:lgwﬁling anxiety.

The second step was sconng the writing test. The students' descriptive
texts were assessed by using the writing rubric. Each aspect of writing was
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seorgd, and the ol score represents ﬂe students' writing ability in wriling
descriptive lext

The third step was @m‘ipﬁw statistical analysis. Descriptive staiistics
wits used to describe the general condition of the students' writing anxiety and
writing ability. researcher caleulates the mean, minimum score, maxinuum
score, and standard deviation. The wriling anxiely scores mmy also be
classified into high, moderate, and low categories. The writing ability scores
may be classified into excellent, good, fair, poor, and very poor categories,
depending on the sconng ouideline usaed by the researcher.

The fourth step was the nommality test. Since the sample of this research
consists of 34 students, the Shapiro-Wilk test was used o determine whether
the data was normally distributed or not. The data wes considered normally
distibuted if the significance valug was higher than K03, and if the
significance value was lower than (.05, the data was considered not normally
distributed.

The fifth step was correlation analysisSince the data met the assumptions
of normal distnmbution, the rescarcher applied Pearson Product-Aoment
correlation to examing the relationship between students’ writing anxiety ()
and their descriptive fext writing ahility {P’].ﬁe Pearson formula is expressed
as follows:

_ (NIXY = FXTEY)
- JOVTXE = (XN EYE — (7))

Py




Within this framewoik, riy represents the comelation coefficient between

variables X and ¥, where X denotes wriling anxiety scores, V denotes writing
ability scores, and 3N5 represents the aumber of students, Additionally,
YXand XY indicate the wotal sums of individual variable scores, FXY signifies
the total sum of multiplied cross-products, and $X* along with £Y* represent
the sum of squared scores for cach respective varable, If the nommality test
had failed, the Spearman Rank correlation would have been emploved as an
altermative framework via the following formula:
L SN

T ami-1)

It this formula re s the Spearman coefficient, » is the participant count, o
indicates the difference between the ranks of vanables X and ¥, o is the
squared difference, and Fd* is the total sum of squared differences. This
statistical test evalumed the significance. strength, and direction of the
relationship, Coefficients ¢lose to O imply an absent or weak relationship,
whereas values close to £ | indicate strong relationships. Specifically, a
negative coefficient reveals that higher writing anxiety correlates with lower
wriling marks,

The hypothesis was tested by using the sigmificance value. I ﬁ:
significance value was lower than 0.03, the alternative hypothesis was
accepted, which means that was a8 significant correlation between
students” writing anxicty amd their ability i writing descriptive text, If the
g:rliﬁl::mcl: value was higher than 0.0% the altermative hypothesis was
rejected, which means that re was no significant correlation between the

two vanahles.




g'lAPTEH v
FINDINGS AND DISCUSSION

This chapter presents the findings and discussion of the research. The findings
section descnbes the result of the data analysis, including the reliability test,
descriptive statistics, nommality test. Pearson Product-Moment comrelation, and
hypothesis testing. The discussion section interprets the findings by relating them

to the research problem, theoretical background, and previous studies.
A, Findings

1. The Result of Relinbility Test

Before analvzing the main dum.a researcher conducted a reliability
test to examine the mtemal consistency of the writing anxiety
guestionnaire, Reliability was important because wriling anxierty was an
affective construct that should be measured using & consistent instrument.
n second language wriling research, (Cheng, 2004 emphasizes the
imporance of developing and validating an instrument [0 measure
students” anxicky in writing activitics. ﬁ: relighility test in this ressarch
wis conducted using Cronbach's Alpha through SPSS. The questionnaire
consisted of 10 items.

ronbach’s Alpha | N of Items
o I

%ﬂr 41 Reliabiline S tiries of the Weiring Anviely (uesionaging

Based on Table 4.?%1]1: result showed that the Cronbach’s Adpha value
was (894 for 10 guestionnaire items. This value indicates th
questionnaire had a high level of reliability, Therefore, the wriling anxiefy
questionnaire was considered reliable and appropnate to be used in this

research.

2. Descriptive Statistics
iplive stansics were used o descrnibe the general condition of

students" writing anxiety and students’ writing ahility. Writing anciety is

30
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cominonly discussed as one of the affective factors that may appear during
the process of composing texts ina foreign language (Li, 2022 Sun,
20024y, Meanwhile, writing ability ivolves several aspects. such as
content, organization., vocabulary. language use, and  mechanics
{Pongsapan & Patak, 2021).

Variable N Minimum Maximum Mean Sid, Deviation

Students’

Writing

Anxiety 34 10 50 1365 [0.430
Final
Seore

Students'

Writing
Ahility
Score

4% 10H) 7512 11.276

YValid &
34
(listwise)

Tohle 4. 2 Descriptive S'rur.l'.mr.'.gl.ﬁm&.uh' Writing Anxicy and Writing Ability

Based on Table 4.2, the number of students involved in this research
wos M. The students’ writing anxiety scores ranged from 10 1o 50, The
mean score of students' writing anxiety was 33,65, with & standard
deviation of 10,390, This result shows that the smdents had different levels
of writing anxiety. Since the mean score was 3365, the stsdents” writing
anxiety can generally be interpreted as moderate,

Meamwhile, the studems' writing ability scores ranged from 43 1o L.

¢ mean score of students’ wnting ability was 75.12, with a standard
deviation of 11188, ﬂis result indicates that the students” writing ability
was generally at a farr to good level, depending on the scoring
classification used in this research. The minimum score of 48 shows that

some students were still faced difficulties in writing, while the maximum
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scofe of 1M indicates that some students were able o perform very well
o the writing task.

3. Level of Students® Writing Anxicty

Category | Score Range

_@ﬂw 10-23.33

Moderate | 23.34-36.67

High 16.68-50

Tahie 4. 2 Clasaificrtioss of Sradeats ' Anviety Leved

Based on %ble 4.3, the classification shows that the mean score of
students” wnting anxicty was 33.65. This score falls within the mnge of

13.34-36.67, Therefore, students” writing anxiety was categorized as
moderate.

4. Level of Students” Writing Ability

Category Score Range

Yery Gioad Bo (W0 100
Ciond TEAO-HS
Fair / Sufficient | 60.00-754949

Poor 40.00-59.949

Very Poor 0-39.949

Table 4. 4 Classificarion of Studenrs ™ Wating Abiline Level
{ Addapiedd from Peagrapan & Paipk, 2027)

44
Based on Table 4.4, the classification shows the !mar: soore of
student=” writing ability was 75.12. This score falls within the fair or
sufficient category, Therefore, the students” writing ability in writing
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descriptive texi was generally categorized as fair or sufficient, although it

was close to the pood category.

. The Result of Sormality Test

The normality test was conducted to determine whether the data were

normally distributed or not. Since the number of respondents was 34, the

Shapiro-Wilk result was used as the main reference. data are
considered nommally distibuted if the significance value s higher than .03,
Shapiro- :
Shapiro-
Yariable Wilk dr Interpretation
Wilk Sig.
Statistic
Students'
Writi
o Mormally
Anxiety 204 34 323
distributed
Final
Score
Students'
Writing Normally
969 34 A47 o
Ability dixtribufed
Score

g:rtn'e &5 The Resal af Normaline Test

?ﬂﬂ:ﬂ on Table 4.5, the Shapire-Wilk significance value of students'
writing amﬁ' wias 323, Since 323 is highet than 03, the writing anxiety
data were normally distnbuted. The Shapiro-Wilk significance value of
students” writing ability was 447, Since 447 5 akko higher than 05, the
writing ability Eﬁl were normally distributed. Therefore, both vanables
met the normality assumption based on the Shapiro-Wilk test, since bath
variables were nomally distributed; the researcher used Pearson Product-
Moment correlation 0 examine the relationship between students' writing

anxiety and students' writing abiliiy.
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. ﬁe Result of Correlation Analysis

The correlation analyvsis was conducted o answer the main research
problem, mamely whether there was signiﬁnanl correlation  belween
students” writing anxiety and sudents” writing ability. Since the data met
the normality assumption, rescarcher used Pearson Product-Moment
correlation through SPSS. Previous studies have abo examined m
relationship between writing anxiety and writing performance or wnting
achicvement In EFL comexts {Kumiawat & Anam, 2023; Rizki Annisa ot
al., 2024 Sabri et al_, 2024,

Pearson Sig. (2=
YVarmbles N Interpretation
Correlation tailed)
Writing Strong negative
Anxiety amd 34 =710 < 001 correlation and
Writing Ability significant

iailr.- 4. 6 The Reswlt of Pearson Product-Woment Correlation Arabeis

Sestter Plot of Studerts’ Weiting Abilty Scoms by Students’ Writing Anslety Final Scom

A L B

= -
T " .
y - TR -
| 1 q‘"‘-—-q__“_
§“ -

Students” Writing Anxiaty Final Score

Figrure 4. § Somiter P{mglk Carrelwiion fehweer Stadlenie” Writieg Amxiohy omd Wrrnieg ARilre

Ea::ed.nn Table 4.6 and Figure 4.1, the Pearson comelation coefficient
10
between siudents’ writing anxiety and students' writing ability was - 710,
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This value indicates a sirong negative correlation. The negative direction
means hat students with higher wnting anxiety scores tended 10 have
lower wrting abality scores. Conversely, stadents with lower writing
anxiety scores iended 1o have higher writing ahility scores.

The significance value was = 001, Since = 001 15 lower than .05, ﬂ
correlation between students' wriling anxiety and students’ writing ability
was statistically significant. Therefore, it can be concluded that there was a
significant negative correlalion between writing anxicty and writing ability
ol [0th grade smdents at SMAN 2 Kediri.

7. Hypothesis Testing
The hypotheses of this research were formulated as tollows:
o There is no significant correlation between the [th grade students’
l:ing anxiety and their writing ability
Ha: There is @ significant negative correlation between the 10th grade
students’ wrifing anxiery and their writing ability.

Based on result of Pearson Product-Maoment cormelation analysis,
the significance value was < 1, Since < 001 is lower than (05, the
altermative hypothesis {Ha) was accepted and the mull hyvpothesis (Ha) wis
rejected. That means there was a significant correlation between writing
anxiety and writing ability of 10" grade students at SMAN 2 Kediri. The
direction of the correlation was negative, which means that higher writing

anxiery was associated with lower writing ability

B. Discussion

result of the descriptive statistics showed that the mean score of
students” writing anxiety was 33.65 and by using the classification of students”
anxiety level this result indicanes Eﬂt the students aenerally experienced a
moderate level of writing anxiety. In the context of English writing, this
condition was understandable because writing requires students to organize
ideas, wse appropriate vocabulary, apply soammar correctly, and amange
sentences imto a meanimgful text. (Li, 2022) explains that gr-:ign languape

wriling anxiety is related to several learning factors and may appear when
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students Face difficulties in expressing ideas in written form, Similarly, (Sin,
2024) discusses writing anxiety as a condition that can emerge during the
wriling process, especially when learners feel uncertain abour their writing
abiliny. _ _

The descriptive statistics also showed that the mean score of students'
wriling ability was 7511, The stoudents’ wrting abality was generally
categonzed as fair or sufficient, although the mean score was close to the good
catcgory. Writing ability is not a single skill because it includes several
components. (Pongsapan & Pawk, 2021 sdentify T.:nt, OrEanizaiion,
vocabulary, language wse, and mechanics as important aspects of writing
performance. Therefore, students” writing scores in this research reflected
differences in their ability to develop ideas, organize paeragraphs, use
vocabulary, apply grammar, and control mechanics.

normality test showed that both vanables were nomally distnbuted
based on the Shapiro-Wilk significance values, ﬁ: significance value of
wriling anxiety was 323, and the significance value of writing ability was
4447, Both values were higher than 03, Therefore, Pearson Product-Moment
correl ation was used to analyze the relationship between the twa vanahles.

The result of Pearson correlation showed that the comelation coefficient
was -. 710, with a significance value of = (K1. This finding indicmﬁﬁll there
was a significant negative comelation berween students' wriling anxiety and
students” writing ability, In other words, students who experienced higher
wriling anxiery tended o obtain lower wriling ability scores, This finding
supports the assumption that anxiety can become an affective barrier in EFL
wriling, When students feel worried, temse, or afraid of making mistakes, their
ability 10 express ideas clearly in wriling may be reduced.

@s finding 15 consistent with several previous studies. (Rizks Annisa et
al., 2024 found that students” writing anxiety was correlated with their writing
achievement. (Kumiawati & Anam, 2023) also reported that snxiety was
related o Indonesian EFL senior high school siudenis® writing achievement. In
addition, (Rizki Annisa et al, 2024) found a relationship among English

leaming anxiety and students’ speaking and writing achicvements in senior
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high school. These studies support the present finding that anxiety i=
connected o students” performance in English writing,

The negative correlation found in this research can be interpreted through
the nature of writing anxiery iself. According o ( , 2004, second
langunge writing anxiety involves students' snxious feelings toward writing
msks, (Sabti et al, 2024) also explan that wriling anxiety may include
ng.r:iii'l.rc anxiety, somatic amiety, and avoidance behavior. These
components can disturb students' concentration, reduce confidence, and make
students avoid wrting 1asks. As a resuln, stodents with higher anxiery may
have more difficulty producing effective written texts.

The result also supports the broader view Eﬂt wriling performance is
influenced not only by linguistic competence but also by affective factors.
Sabti et al, (2024) found that ting anxicty, writing achievement motivation,
and writing sclf-efficacy were related to writing performance among EFL
leamems. An (2024) also emphasizes ?: relationship between task-specific
wriling anxiety, self-efficacy, and wrinng performance, Therefore, writing
anxiety should be considered an important factor in understanding students'
writing ability, althowgh it should not be treated as the only factor,

Even though ihe resuli shows a significant comelation, it should be
imterpreted carefully. Correlation does not prove cansation. This means that
the result cannot be wsed to claim thal writing anxiety directly causes low
writing ability. The result only shows that the two vanables are significantly
related, Oiher factors, such as vocabulary mastery, grammar compelence,
wriling practice, motvation, familiarity with descriptive text, and teacher
feedback, may alse contribute 1o stedents’ writing abality, {Addavel, 2024)
notes that academic writing difficulties among EFL leamers can be influenced
by various factors, not only anxicsty.

Based on the findings, English teachers should pay close attention 1o
students’ emotional conditions dunng writing sctivities. Wnting anxiely can
ke reduced by providing clear instructions, offering relevamt examples,
implementing gradual writing practice, and delivering positive feadback. In

addition, creating a supportive classroom atmosphere s essential to help
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students feel safe when expressing their ideas in writen form; this can be
achieved by giving positive feedback, allowing opporunities for revision, and
avoiding excessive criticism that may increase anxiety, For instance. eachers
MAY uwse encouraging camments such as, “Your imicoduction i3 clear and
engaging.” *You have used effective vocabulary in this paragraph.” or “Your
ideis are well-organized and easy o follow.” Such feedback enables students
to recoenize ther strengths and build confidence in their writing and at the
same time, teachers should strengthen students” wnting competence by
guiding them in developing content, organizing ideas, expanding vocabulary,
improving grammar, and refining mechanics.

Orverall, ﬁs resull of this research indicates that writing anxiety had a
significant ncgative correlation with wnting sbility among tenth-grade
students at SMAN 2 Kedin. The finding ggﬁls that students with higher
writing anxicty tended to obtain lower writing abality scores. Therefore,
writing anxiety should be considercd as one of the important affective factors
in English writing mstruction, especially for senior high school sredents in the

EFL context.
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E{APTER ¥
CONCLUSION, IMPLICATION, AND SUGGESTION

This chapter presents the conclusion, implication, and suggestion based on
the hndings and discussion of the research. The conclusion summarizes the
results of the study. while the implication and suggestion explain the possible
contnbution of the findings for English teachers, students, the school, and

future researchers.

Conclusion

Based on the findings and discussion in the previous chapler, ﬁs research
was conducied o_investigate the correlation between wriling anxiety and
writing ahility of 10" grade students at SMAN 2 Kediri in the 2025/2026
academic vear. The data were collected from 34 students of ¢lass X-1 by using
d rj.liug ankiely questionnaire and a descriplive text writing test. The
questionnaire used to measure students” writing anxicty, and the writing
128t wias used o measure students’ ability in writing descriptive text,

The result of the wrting anxiety questionnaire showead that the mean score
of students’” wniting anxiety was 33.65. Based on the classification used m this
research, this score was included in the moderate catecory. It means the
studenis generally experienced writing anxicty when they were required 1o
write in English, although the anxiety was not categorized as high. This
condition indicates that wniting anxiety was presented among the s grade
students and could appeared in the many form like; worry, nervousness, fear
of making mistakes, or hesitation during writing activitics.

result of the writing ability test showed that the mean score of
gtudents” wrtimg ability was 75.12. Based on the writing ability classification
used in this research, this score was categonzed as fair or sufficient. In the
result indicates that the students were generally able to write descriptive text,
but their writing ability still needed improvement, and for some students werne

able 1o produce good wnting, while others still faced difficultics in developing




ideas, organizing the text, using appropriate vocabulary, applving grammar,
and using mechanics comectly.

The result of the Pearson Product-Momseni rrelaiin-n analysis showed
that the correlation coefficient between writing anxiety and writing ability was
=T 11!1 a significance value of g < 001, and since the significance value
wias lower than 05, wis 4 significant correlation between wriling anxiety
and wnting shility. The correlation coefficient showed a strong negative
correlation. It means that students with higher writing anxiety tended to have
Iower writing abiliry, while students with lower writing anxiety tended 1o have
betier writing ability.

Therefore, ﬁz altermative hypothesis () of this research was accepted,

confirming re is a significant negative comelation between the students”

writing anxiety and their writing abiliry.

Implication

The result of this research gives an implication thal writing abality was not
only related 1o linguistic knowledae, but also by their psychological condition.
Adthough students may have learned vocabulary, grammar, and 1ext structure,
anxiety can stll influence the way they perform in writing tasks, when
students feel wornied, tense, or afraid of making mistakes, they mayv find it
difficult to organize ideas, choose suitable words, and complete their writing
cifectively.

For English teaching, this finding implies that teachers d o pay
arlention not only o the smdents” wnting products but alss to the sudents”
pewchological conditions. such as anxiety, motivation, and confidence during
the writing nes;. Teachers also need 10 create a supportive classroom
atmosphere where students feel safe to wnte, make mistakes, and revise their
work. Writing activities can be designed gradually. starting from simple
puided writing tasks before moving to more independent writing tasks. This
can help students reduce anxiety and improve their confidence in wniting.

The finding also imphies that wnting anxiety should be considered as an

important factor in teaching descriptive text. Since this research found a strong

negative correlation. reducing sudenta’ anxiety may help them become more




4]

confident and more willing © wrte. Howeswer, the result should not be
interpreted as direct causation. This research only shows that writing anxiety
and wnting ability have significantly related, not that anxiery is the only cause
of students” writing performance.

For students, the result implics gm writing anxiety is a common problem
i learning English. Smidents need w understand that feeling anxious when
writing docs not mean they are unable to wnite. They can improve ther
writing ahility by practicing regulary, asking for feedback, revising their
work, and developing positive attitudes wwand misiakes ag part of the learning
EI]'DEIE-H-.

- Suggestion
Based on the conclusion of this research, several suggestions are proposed,

First. English teachers was sugpested to pay attention to students’
emotional condition during writing activities, Teachers are encouraged 10
create & supportive classroom aimoesphere, for example through wanm-up
activities o ice-breaking sessions before writing tasks. In addition, reachers
should provide clear instructions, the examples of good wnting, vocabulary
support, and positive feedback. It i3 also impaortant for teachers w avoid giving
feedback that only focuses on migstakes, because this may increase students”
anxiety, and give an appreciation 0 the students’ results no matter how poor
their skills in writing but do not forget to show to them where 15 their mistake.

Second, students are encouraged to practice writing more frequently and
not only depend on classroom assignments, but they can siar by writing short
paragraphs, making outlines before wnting, and revising their drafts after
receiving feedback. By practicing step by step, students can build confidence
and reduce anxiety in wnting English texts.

Third, schools are suggested 1o support English learning activities that can
improve students” writing ability and confidence. The school may provide
writing workshops, English club activitics. or wnting competitions that
encowrage students to use English in a positive and motivating environment.

Finally, foture researchers are encouraged to conduct similar studics with a

larger sample or ditfferent grade levels. Since this research only involved one




class of 10°" grade students at SMAN 2 Kediri, future research may involve
mode classes of different schools o obrain beoader findings, Future researchers
may also examine other factors related o writing ability, such as vocabulary
MASIErY, Erammar compeence, motivation, self-confidence, writing sirategies,
or teacher feedback. In sddition, future researchers may use different research
methods 0 gain deeper information aboul how writing anxiety affects

students’ writing process.
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