
THE EFFECT OF USING WORDWALL GAMES ON STUDENTS’ 

READING COMPREHENSION AT SMAN 1 KEDIRI ACADEMIC YEAR 

2025/2026 

 

 

 

SKRIPSI 

 

Submitted to Partially Fulfill the Requirements for Obtaining a Bachelor’s Degree 

of Education in English Language Education Department Faculty of Teacher 

Training and Education University of Nusantara PGRI Kediri 

 

 

 

 

By: 

MARISA FRIDAY 

NPM: 2214050003 

 

 

 

ENGLISH LANGUAGE EDUCATION DEPARTMENT 

FACULTY OF TEACHER TRAINING AND EDUCATION 

UNIVERSITY OF NUSANTARA PGRI KEDIRI 

2026 









iv 
 

MOTTO AND DEDICATION 

 

MOTTO: 

“Responsibility Must be Bigger than Appearance” 

Mr. Kalend Osen 

 

DEDICATION: 

This Skripsi is dedicated to: 

Allah SWT who constantly grants his mercies and blessings in writing this Skripsi. 

To my dear parents, my eldest brother and his little family who always love, support 

and pray for me so I can finish it on time. 

The fantastic advisors who are continually giving me the advice in doing this 

Skripsi. 

To me myself for having the courage to begin, the strength to persevere, and 

determine to finish. I really did a great job. 

  



v 
 

ABSTRACT 

Marisa Friday The Effect of Using Wordwall Games on Students’ Reading 

Comprehension at SMAN 1 Kediri Academic Year 2025/2026, Skripsi, English 

Language Education Department, Teacher Training and Education Faculty, 

University of Nusantara PGRI Kediri, 2026. 

Keywords: Reading Comprehension, Wordwall Games, EFL Students 

Reading comprehension is one of the most important skills in learning 

English because it enables students to understand, interpret, and construct meaning 

from the text. However, many students still experience problems with text 

comprehension, understanding the social purpose of texts, identifying main ideas, 

interpreting references, understanding explicit information and identifying implicit 

meanings. Innovative instructional media is needed to improve student engagement 

and reading comprehension outcomes through active participation, keeping 

learners’ interest, and enabling meaningful interaction with reading materials 

through interactive educational tasks. The purpose of this study was to analyse the 

effect of using Wordwall Games on students’ reading comprehension at SMAN 1 

Kediri academic year 2025/2026.  

This study employed a quantitative approach using pre-experimental one 

group pretest-posttest design. The population was 432 students of grade tenth in 

SMAN 1 Kediri, while the sample was 36 students from class X-B selected through 

purposive sampling. The research instrument was a reading comprehension test 

consisting of 30 multiple-choice questions based on analytical exposition texts. 

Data were collected through pre-test, treatment, and post-test assessments and 

analysed using descriptive statistics and paired-samples t-test using IBM SPSS 

Statistics version 32.  

The results showed that the use of Wordwall Games enhanced students’ 

reading comprehension. The average score increased from 55.08 in the pre-test to 

82.58 in the post-test, an increase of 27.50 points. The result of the paired-samples 

t-test was significance at p < 0.001 which is less than the significance level of 0.05. 

Therefore, the null hypothesis was rejected and the alternative hypothesis was 

accepted meaning that there was a statistically significant effect of Wordwall Games 

on students’ reading comprehension. In conclusion, the results revealed that 

Wordwall Games are a useful tool in teaching reading comprehension and 

improving student engagement in EFL classes. 
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CHAPTER I 

INTRODUCTION 

In this chapter presents background of the research, Identification of the 

Research, formulation of the research, purpose of the research, significance of the 

research, and definition of the key terms. 

 

A. Background of the Research 

It is generally agreed that reading comprehension is a basic skill in learning 

English. Reading allows students to learn, to increase their knowledge and to 

improve their language skills (Sulistyani et al., 2022). Reading is a key source of 

language input in English as a Foreign Language (EFL) which supports vocabulary 

acquisition, grammatical understanding and the development of higher-order 

cognitive processes. Reading comprehension is not only about identifying words 

and sentences, but it is an active construction of meaning in which information from 

the text is integrated with prior knowledge, experience and mental ability (Duke & 

Cartwright, 2021; Smith et al., 2021). Therefore, good reading comprehension is 

the ability to recognition of the social function of the text, identification of the main 

concept, comprehension of references, finding of explicit information, and 

interpretation of implied information of a text.  

Reading comprehension is a very important but difficult skill for many EFL 

learners. Common problems students have is with understanding language, 

analysing sentence structure, identifying main ideas, and making inferences about 

their reading. These difficulties may prevent students from effectively 

understanding the reading material, and thus may affect their academic 

achievement. Students’ motivation and involvement and linguistic problems greatly 

affect the development of reading comprehension. Less motivated readers tend to 

be less involved in classroom activities and have fewer opportunities to develop 

their reading comprehension skills. Reading education should therefore be aimed at 

developing comprehension skills and fostering motivation, engagement and active 

participation in the learning process.  
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The difficulties of reading comprehension are also evident in international 

educational assessments. Based on the 2022 Programme for International Student 

Assessment (PISA), the reading performance of Indonesian students is below the 

average of the OECD. Only a small proportion of Indonesian learners reached the 

minimum level of reading competence expected for their age group, which indicates 

that many students still have difficulties understanding, interpreting and evaluating 

written texts (PISA 2022 Results Factsheets Indonesia, 2023). The findings suggest 

that improving student engagement in reading activities and enhancing reading 

comprehension skills are still important challenges in Indonesian EFL classrooms.  

Faced with these challenges, teachers are increasingly encouraged to 

incorporate innovative instructional media and technology-enhanced learning tools 

into the classroom. Studies have proven that the use of instructional technology is 

effective in creating an engaged learning environment, stimulating active 

participation of students, and promoting students’ motivation to learn (Bond et al., 

2020). Technology-enhanced learning offers interactive experiences that promote 

active engagement with educational material and enhance comprehension skills. As 

such, the use of technology in reading instruction has emerged as a vital tool for 

creating meaningful and successful learning experiences.  

Wordwall is a technology-driven teaching platform that has generated a lot 

of interest in recent years. Wordwall is an online education platform for teachers to 

create a variety of interactive, game-based learning activities, such as quizzes, 

matching exercises, word searches, random wheels and other gamified tasks. They 

are able to transform traditional learning materials into more engaging and fun 

learning experiences. Previous research has demonstrated that interactive digital 

learning environments can enhance students’ interest, engagement, and academic 

achievement by promoting their active involvement in classroom activities. 

Therefore, Wordwall has been increasingly used as an educational tool to support 

language learning and to improve student participation in lessons.  

The concept of gamification can clarify the effectiveness of Wordwall. 

Gamification is the use of game-design elements in non-game contexts to increase 

user engagement, motivation and participation (Deterding, 2011). Gamification is 
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recognised as an efficient method to promote active learning and improve fun 

learning in educational settings. Gamified learning settings may enhance students’ 

engagement in classroom activities by offering such features as challenge, reward, 

competition, and instant feedback (Zeng et al., 2024). Using gamification in reading 

instruction can improve reading comprehension skills by transforming traditional 

reading assignments into interactive activities that encourage active student 

interaction with texts.  

Research in educational technology has shown that interactive and game-

based learning environments can increase student engagement, motivation, and 

academic achievement. Likewise, the studies on the employment of Wordwall in 

English language learning have mostly reported positive outcomes on student 

participation, classroom engagement, and academic performance. The findings 

suggest that Wordwall holds great promise to improve reading instruction through 

the creation of an interactive learning environment that encourages active student 

participation and increased engagement with reading content.  

However, there are still some research gaps. Most of the previous research 

has focused on elementary and junior high school students, and very little attention 

has been paid to senior high school learners. This distinction is important as senior 

high school students have more developed cognitive abilities, a larger vocabulary 

and better abstract and critical thinking skills than younger learners (White, 2014; 

Fitrianna et al., 2025). As a result, instructional media that is effective for young 

learners may not be as effective for senior high school students. Therefore, for the 

future research, the researcher should examine the effectiveness of Wordwall 

Games to enhance the reading comprehension skills of senior high school students, 

especially the tenth grade.  

Preliminary observations of the researcher during the teaching practice at 

SMAN 1 Kediri found that many students in the tenth grade had difficulty in 

understanding the English reading texts. Students often found it difficult to locate 

basic concepts, understand references, obtain specific materials, and assess the 

overall importance of readings. Furthermore, the activities for reading in the 

classroom were based on traditional instructional methods, which led to a lack of 
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student involvement and less enthusiasm during reading time. This study focuses 

on students in the tenth grade, who are making the transition from lower to upper 

secondary school, a time when reading comprehension skills are essential for 

academic achievement. At this stage students should be able to approach more 

complicated reading materials and be more autonomous in understanding texts. 

Thus, children’s reading comprehension skills should be improved. These problems 

indicate the need for innovative instructional media that can help students in 

developing their reading comprehension skills while improving their motivation, 

engagement, and active participation in the learning process.  

Taking into account the above-mentioned concerns, the researcher believes 

that Wordwall Games is an effective educational tool to improve students’ reading 

comprehension. Wordwall Games, with its interactive and game-based 

functionalities, offers students great chances for active engagement with the reading 

materials, thereby fostering a more stimulating learning environment.  

The study aims to evaluate the effect of Wordwall game on reading 

comprehension skills. It highlights Wordwall as a digital game-based learning tool 

which improves students’ text comprehension. The study focuses on Year 10 

students as they are in the process of moving from lower to upper secondary school 

and this is a time when their reading comprehension skills need to be developed.  

The primary concerns of this research are based on several reasons related 

to students’ reading comprehension. Many students still have difficulty in 

understanding English reading materials. They often struggle to grasp the overall 

importance of a passage, which hinders their ability to interpret information 

effectively and achieve the desired learning outcomes. In addition, students 

frequently experience difficulty identifying the main ideas, specific facts, and 

supporting details in reading texts. This leads to people often being unable to 

differentiate between relevant and irrelevant information, which has a negative 

impact on their reading comprehension skills. Furthermore, students limited 

vocabulary and insufficient grammatical knowledge, which prevents them from 

reading texts successfully. Foreign vocabulary and complex sentence structures can 
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create uncertainty for students, making it difficult for them to find meaning in texts 

and thus reducing their overall understanding.  

These problems necessitate the development of new and engaging 

instructional materials that can enhance students’ reading comprehension skills and 

foster greater motivation, active participation, and engagement in classroom 

learning activities. Therefore, the use of game-based learning resources such as 

Wordwall Games may be a better alternative to providing a more interesting and 

meaningful educational experience. 

One major strategy to enhance reading comprehension among students is 

the use of creative instructional media that enhances motivation, engagement and 

active participation in learning. This study was conducted to investigate the effect 

of Wordwall Games on reading comprehension of tenth grade students at SMAN 1 

Kediri. This was due to the potential of Wordwall Games and the lack of research 

conducted on senior high school students. Hence, this study is entitled “The Effect 

of Using Wordwall Games on Students’ Reading Comprehension at SMAN 1 Kediri 

Academic Year 2025/2026”. 

 

B. Formulation of the Research 

The following research questions are proposed to guide the study based on 

the research background and the problems raised: 

1. How is the students’ reading comprehension before being taught using 

Wordwall Games? 

2. How is the students’ reading comprehension after being taught using Wordwall 

Games? 

3. Is there any significant effect of using Wordwall Games on student’s reading 

comprehension? 
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C. Purpose of the Research 

Based on the problem formulation mention above, the objectives of the 

research are as follows: 

1. To know the students’ reading comprehension before being taught using 

Wordwall Games. 

2. To know the students’ reading comprehension after being taught using 

Wordwall Games. 

3. To examine the effectiveness of Wordwall Games on students’ reading 

comprehension. 

 

D. Significance of the Research 

1. For Students 

This study aims at improving the students’ reading comprehension, 

increasing their motivation to learn and encouraging them to be active in the 

classroom by using Wordwall Games. 

2. For English Teacher 

This study aims to provide English teachers with an alternative method of 

teaching reading comprehension through Wordwall Games. It can help educators 

create more engaging and interactive learning experiences. The results may also 

encourage educators to apply technology in English language teaching. 

3. For Future Researcher 

It is expected that this research will give a reference to the future scholars 

who intend to have a similar investigation by using Wordwall Games or other 

digital educational media in English language teaching. 

 

  



53 
 

BIBLIOGRAPHY 

Afflerbach, P., Cho, B. Y., & Kim, J. Y. (2015). Conceptualizing and Assessing 

Higher-Order Thinking in Reading. Theory into Practice, 54(3), 203–212. 

https://doi.org/10.1080/00405841.2015.1044367 

Alqahtani, A. Y., & Rajkhan, A. A. (2020). E-learning critical success factors during 

the covid-19 pandemic: A comprehensive analysis of e-learning managerial 

perspectives. Education Sciences, 10(9), 1–16. 

https://doi.org/10.3390/educsci10090216 

Asriyanti, A., & Afnita, A. (2025). Interactive Problem-Based Learning with 

Wordwall: Effects on Reading Comprehension and Student Motivation. AL-

ISHLAH: Jurnal Pendidikan, 17(3). 

https://doi.org/10.35445/alishlah.v17i3.7737 

Biemiller, A. (2005). Vocabulary Development and Instruction: A Prerequisite for 

School Learning Vocabulary Development and Implications For Academic 

Success (Vol. 2). 

Binhomran, K., & Altalhab, S. (2023). A systematic review of EFL research on the 

impact of reading comprehension on students’ vocabulary retention, and the 

relation between reading and vocabulary size. International Journal of 

Language and Literary Studies, 5(3), 146–168. 

https://doi.org/10.36892/ijlls.v5i3.1395 

Bond, M., Buntins, K., Bedenlier, S., Zawacki-Richter, O., & Kerres, M. (2020). 

Mapping research in student engagement and educational technology in higher 

education: a systematic evidence map. In International Journal of Educational 

Technology in Higher Education (Vol. 17, Number 1). Springer. 

https://doi.org/10.1186/s41239-019-0176-8 

Brown, H. D. (2004). Teaching by PrinciplesAn Interactive Approach to Language 

Pedagogy. 

Day, R., & Bamford, J. (2002). Top Ten Principles for Teaching Extensive Reading 

1. http://nflrc.hawaii.edu/rfl 

de-la-Peña, C., & Luque-Rojas, M. J. (2021). Levels of Reading Comprehension in 

Higher Education: Systematic Review and Meta-Analysis. In Frontiers in 

Psychology (Vol. 12). Frontiers Media S.A. 

https://doi.org/10.3389/fpsyg.2021.712901 

Deterding, S., Dixon, D., Khaled, R., & Nackle, L. (2011). From Game Design 

Elements to Gamefulness: Defining “Gamification.” ACM. 



54 
 

 
 

Donald Ary, Lucy Cheser Jacobs, & Chris Sorensen. (2010). Introduction to 

Research in Education. 

Dong, Y., Tang, Y., Chow, B. W. Y., Wang, W., & Dong, W. Y. (2020). Contribution 

of Vocabulary Knowledge to Reading Comprehension Among Chinese 

Students: A Meta-Analysis. Frontiers in Psychology, 11. 

https://doi.org/10.3389/fpsyg.2020.525369 

Dugasa, G., Olana, T., & Ali, S. (2022). Effects of Explicit Reading Strategy 

Instruction on Grade 9 Students’ Achievement in Reading Comprehension. 

Education Research International, 2022. 

https://doi.org/10.1155/2022/7872840 

Duke, N. K., & Cartwright, K. B. (2021). The Science of Reading Progresses: 

Communicating Advances Beyond the Simple View of Reading. Reading 

Research Quarterly, 56(S1), S25–S44. https://doi.org/10.1002/rrq.411 

Field, A. P. . (2009). Discovering statistics using SPSS. SAGE. 

Fitria, W., & Agustin, D. (2025). ENGLISH FRANCA Wordwall Platform and Its 

Effect on Students’ Reading Comprehension. 9(1), 163–172. 

https://doi.org/10.29240/ef.v9i1 

Fitrianna, A. Y., Prabawanto, S., & Rosjanuardi, R. (2025). Adolescent cognitive 

development and logical reasoning: A phenomenological study. Kasetsart 

Journal of Social Sciences. https://doi.org/10.34044/j.kjss.2025.46.4.32 

Füsun Ekşi, Bülent Dilmaç, Erkan Yaman, & Erdal Hamarta. (2015). The Predictive 

Relationships between the Values of University Employees, Mobbing, and 

Organizational Commitment. Turkish Journal of Business Ethics, 8(2), 123–

134. https://doi.org/10.12711/tjbe.2015.8.0007 

Grabe, W., & Stoller, F. L. (2002). Teaching and Researching Reading. 

Grabe, W., & Stoller, F. L. (2020). Teaching and Researching Reading; Third 

Edition. 

Guthrie, J. T., Wigfield, A., & Humenick, N. M. (2006). Influences of Stimulating 

Tasks on Reading Motivation and Comprehension. University of Maryland. 

Hellín, C. J., Calles-Esteban, F., Valledor, A., Gómez, J., Otón-Tortosa, S., & 

Tayebi, A. (2023). Enhancing Student Motivation and Engagement through a 

Gamified Learning Environment. Sustainability (Switzerland), 15(19). 

https://doi.org/10.3390/su151914119 

John W. Creswell. (2014). creswell 4 edition__2014_ARTICLE. 



55 
 

 
 

Jose, K. (2021). Using Online Texts to Build Independent Readers in ESL 

Classrooms. International Journal of English Language Teaching, 8(2), 10. 

https://doi.org/10.5430/ijelt.v8n2p10 

Kendeou, P., McMaster, K. L., & Christ, T. J. (2016). Reading Comprehension: 

Core Components and Processes. In Policy Insights from the Behavioral and 

Brain Sciences (Vol. 3, Number 1, pp. 62–69). SAGE Publications Ltd. 

https://doi.org/10.1177/2372732215624707 

Matsunaga, S. (2024). Reading in a Second Language: Moving from Theory to 

Practice (Second Edition). Japanese Language and Literature, 58(2). 

https://doi.org/10.5195/jll.2024.372 

Maulana, A. R., & Fahrurrozi, Muh. (2026). Examining The Effectiveness of 

Wordwall-Enhanced Gamification Learning Models on Student Engagement, 

Motivation, and Academic Performance in Economics Education. IJE : 

Interdisciplinary Journal of Education, 4(1), 1–11. 

https://doi.org/10.61277/ije.v4i1.228 

Mazelin, N., Maniam, M., Jeyaraja, S. S. B., Ng, M. M., Xiaoqi, Z., & Jingjing, Z. 

(2022). Using Wordwall to Improve Students’ Engagement in ESL Classroom. 

International Journal of Asian Social Science, 12(8), 273–280. 

https://doi.org/10.55493/5007.v12i8.4558 

Miftahul Hikmah. (2025). The Use of Interactive Wordwall Media to Increase 

Students’ Interest in Learning English in Grade VII at SMPI Darul Muttaqien 

NWDI Serijata. Indonesian Journal of Education, 2(3), 268–273. 

https://doi.org/10.71417/ije.v2i3.1354 

Mihret, G., & Joshi, J. (2025). The Relationship between Students’ Reading Skill 

and Academic Achievement: A Comprehensive Investigation. In International 

Journal of Research Publication and Reviews Journal homepage: 

www.ijrpr.com (Vol. 6, Number 2). www.ijrpr.com 

Nation, I. S. P. (2009). Teaching ESL/EFL Reading and Writing. 

www.routledgeeducation.com 

OECD. (2023). PISA 2022 Results Factsheets Indonesi. 

https://oecdch.art/a40de1dbaf/C108. 

Pratiwi, R., Agustina Damanik, L., & Rosada, B. (2025). Enhancing Reading 

Comprehension Through Wordwall Interactive Learning In English Language 

Teaching. Jurnal Pendidikan Bahasa Inggris Undiksha, 13(2), 272–284. 

https://doi.org/10.23887/jpbi.v13i2.94358 

Putri Tuah Susila, D., Kamarrudin, A., & Abraham Akbar Eisenring, M. (2025). 

Integrating Digital Wordwall Media In EFL Learning to Improve Student’s 



56 
 

 
 

Reading Comprehension. Journal on Interdisciplinary Studies in Humanities, 

8, 2025. https://doi.org/10.34050/elsjish.v8i2.44355 

Richards, J. C. (2011). Competence and Performance in Language Teaching. 

www.cambridge.org 

Sebastian Deterding, Dan Dixon, Rilla Khaled, & Lennart Nacke. (2011). 

Proceedings of the 15th International Academic MindTrek Conference 

Envisioning Future Media Environments. ACM. 

Smaldino, S. E. ., Lowther, D. L. ., Mims, Clif., & Russell, J. D. . (2019). 

Instructional technology and media for learning (12th ed.). Pearson 

Education, Inc. 

Smith, R., Snow, P., Serry, T., & Hammond, L. (2021). The Role of Background 

Knowledge in Reading Comprehension: A Critical Review. Reading 

Psychology, 42(3), 214–240. https://doi.org/10.1080/02702711.2021.1888348 

Snow, C. E. . (2002). Reading for understanding : toward an R & D program in 

reading comprehension. Rand. 

Sulistyani, Khoiriyah, Wicaksono, A., & Puji Permana Aji, M. (2022). 

Collaborative Strategic Reading (CSR) and Its Influence on Students’ Reading 

Comprehension. Journal of English Education and Teaching (JEET), 6. 

Sung, Y. T., Chang, K. E., & Liu, T. C. (2016). The effects of integrating mobile 

devices with teaching and learning on students’ learning performance: A meta-

analysis and research synthesis. Computers and Education, 94, 252–275. 

https://doi.org/10.1016/j.compedu.2015.11.008 

Swari, N. K. T. A. (2023). Wordwall As A Learning Media To Increase Students’ 

Reading Interest. JPBII, 11(1), 2615–4404. 

https://doi.org/10.23887/jpbi.v11i1.1572 

Trust, T., & Whalen, J. (2020). Should Teachers be Trained in Emergency Remote 

Teaching? Lessons Learned from the COVID-19 Pandemic. In Jl. of 

Technology and Teacher Education (Vol. 28, Number 2). 

Tresnadewi, S., & Fachrurrazy, M. A. (2023). Scoring Interpretation. 

White, R. H. (2014). Lexical Richness In Adolescent Writing, Insights From The 

Classroom: An L1 Vocabulary Development Study. 

Zeng, J., Sun, D., Looi, C. K., & Fan, A. C. W. (2024). Exploring the impact of 

gamification on students’ academic performance: A comprehensive meta-

analysis of studies from the year 2008 to 2023. In British Journal of 

Educational Technology (Vol. 55, Number 6, pp. 2478–2502). John Wiley and 

Sons Inc. https://doi.org/10.1111/bjet.13471 


	71ec96e2460cc8fad1206dde7bd9ff0ed6cfbbb2dd90651e1ddf771be0db1235.pdf
	6ddb58cb169a916643f9b429f691fd1ab57ce1cf10724b7e5bc0f340b8407a02.pdf
	71ec96e2460cc8fad1206dde7bd9ff0ed6cfbbb2dd90651e1ddf771be0db1235.pdf
	6ddb58cb169a916643f9b429f691fd1ab57ce1cf10724b7e5bc0f340b8407a02.pdf
	71ec96e2460cc8fad1206dde7bd9ff0ed6cfbbb2dd90651e1ddf771be0db1235.pdf

