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CHAPTER |
INTRODUCTION

[n this chapter, the researcher discuss the following points :h

L
L
H

Vocabulary mastery is | fundamental component of I proficiency
and | all
I\ en, ). (2024). According o Nation
(2017), The basis for student ability to comprehend books, communicate
effectively, and articulate ideas clearly is their vocabulary. Additionally, Webh
and MNation (2017) stress the effective communication and the capacity to
comprehend difficult concepts both omally and m writing depend on having a large
vocabulary. Research by Schmin (20200 also highlights that vocabulary size is
highly comelated with reading comprehension and overall language achievement,
as students with a broader vocabulary are better equipped to infer meaning and
engage with authentic matesial.

In the context of speaking and hstening, Algahtani (2015) found that

students with limited vocabulary often struggle 1o participate in conversations and

understand spoken  English, which can hinder their self-assurance and
participation in the classroom. This is especially crucial

(SMK) I st learn English [ fulfill the needs of a fast
changing technology environment and a worldwide workplace (Rahmawati,
2018). In addition, Sari and Putri (2020) observed that vocational school students
with madequate vocabulary mastery face greater challenges in understanding
technical instructions and communicating in professional seftings This highlights
the necessity of including good language education wm the corriculum of
vocational schools,

Research by Webb and Nation (2017) demonstrates that meaningful

vocabulary acquisition relies heavily on repeated encounters with words in vaned




and authentfic contexts, and leamers who lack such exposure often siruggle to
dewelop both the breadth and depth of their vocabulary knowledge. Similarly. Sari
and Putn (2020 found that Indonesian vocational students with limited real-life
English exposure outside the classroom showed lower vocabulary retention and
less ability 10 use new words in context, highlighting the importance of authentic
lanpuage nteraction for effective vocabulary learning,

Innovative and interactive teaching strategies are necessary to address
these problems in order to promote deeper vocabulary knowledge and active
langruage usage. One such strategy that has recently drawn a lot of atention is the
Dictogloss technique (Mavhoub et al., 2023). With a focus on meaningful
understanding and the comexal application of vocabulary and  grammar,
Dictogloss is a collaborative language leaming approach that concurrently
combines speaking, listening. reading, and writing abilities ( Fitria, Sari, & Putn,

2021). The process typically mvolves students listening attentively to a short text

read aloud by the teacher, during \\iilih they take notes of key words and phrases.
Students are then encouraged 1o

I !y terminology in real-world circumstances as they recreate the
text in groups using their own words (Wardani & Suprivadi, 2019),

This methed net only prometes critical thinking but also improves pupils’
to internalize and wvse new vocabulary meanmgfully rather than through rote
memonizatiion, Furthermore, research has shown that the collaborative nature of
Dictogloss increases student motivation and confidence. establishing an engaging
and encouraging leaming environment that works especially well for vocational
students who need w apply English in real-life professional settings (Rahmi, 20:19;
MNguyen & Tran, 2021). By combining multiple language skills and fostering
interaction. Dictogloss s very nicely with the objectives of 2lsi-century
education, which place a strong emphasis on critical thinking, teamwork, and
CoTUTIn CAtiod,

Empincal research strongly supports the effect of the Dictogloss method in
improving vocabulary mastery among pupils. Laif (2006) found that sudents
taught using Dictogloss achieved significantly higher scores on vocabulary

tests with [ . indicating [N




method facilitates deeper vocabulary retention, Similady, Rahmi (2019) reported
significant improvements not only in vocabulary but also i lisiening
comprehension among students who received Dictogloss-based instruction,

Furthermore, Nguyen and Tran (2021 ) demonstrated thar Dictogloss not
only enhances vocabulary acquisition but also reduces performance  disparities
among students and boosts therr confidence in understanding spoken English,
Supporting these findings, Fitria, Sar. and Putn (2021) revealed that
collabomative leaming strategies like Dictogloss increase student engagement
and motivation, which are critical factors for effective vocabulary learning.
Additionally, Yohana (2018) conducted classroom action rescarch at a
vocational high school and found that Dictogloss significantly improved
students listening and vocsbulary skills, while also encouraging a more dynamic
and interactive leaming environment, These studies collectively confirm that
Dictogloss is a powerful tool for vocational students, helping them to internalize
vocabulary more effectively and prepare for real-world communication demands.

Ralmawati (2018) emplasizes that innovatve techmgues like Diclogloss
can effectively address vocabulary limitations that often hinder listening and
speaking skills development. By maotivating pupils to actively use new vocabulary
in meaningful contexts, Dictogloss facilitates deeper internalization than
traditional memonzation approaches. This h a I
Rahmawan, [l found [l stedents who engaged in Dictogloss activities
showed significant improvement in their ability to comprehend and produce
spoken English, attributed largely o enhanced vocabulary mastery through
contexiual use. Moreover, Fitria et al, (2021) assert that collaborative leaming
embedded in Dictogloss increases student motivation and creates a dynamic
classroom atmosphere, which are crucial factors for successful vocabulary
acquisition.

Their research demonstrated that students participating in collaborative
Dictogloas tasks exhibited higher engagement levels and better retention of
vocabulary compared 1o those in convennonal classrooms. These findings align
with Domyei’s (2019) theory that motivation and active participation are key
drivers in effective language leaming, further validating Dictogloss as a method




lhmh vocabulary |GG -0ty e I v ironment
conducive o acgquisition

In addition o its language advantages, Dictogloss hel pwh
Il
I in the twenty first century workplace. Therefore, it is claimed that using
Dictogloess at SMEN 2 Kota Kediri offers a creative and practical way o enhance
the vocabulary knowledge of Grade 10 students. In order to give evidence-based

suggestions for teaching English in vocational high schools,

systematically and objectively assess the impact of
the Dictogloss technique mastery.

I @5 the primary leaming
outcome. Through the Dictogloss method, students are expected help enhance
their comprehension of vocabulary'’s form, meaning, and use. The collaborative
and contextual nature of Dictogloss provides opportunities enables pupils to
actively leam new vocabulary and use them in meaningful conversations.,

Based on vanous studies, the vocabulary mastery of vocational students
in [ndonesia remains low and is a major obstacle in the development of English
language skills. Rini (2017) identifiad limited vocabulary as a primary barrier for
students in understanding English, affecting not only listening but also speaking,
reading, and writing abilities. Furthermore, the lack of exposure to English m
authentic contexts restricts students’ opportunities to practice and internalize new
vocabulary effectively ( Webb & Nation, 2017; San & Putri, 2020),

Conventional learning methods that sall dominate are considered less
effective inaddressing this issue, as they often do not facilitate deep understanding
of vocabulary in terms of form (spelling and word ¢lass), meaning (conceptual
and contextual understanding), and wse (application in communication).
Therefore, an innovative and interactive approach such as Dictogloss 15 needed to

support students m mastenng vocabulary comprehensively covering  form,

meaning, and use through integrated language skills practice.
The problem hmitation in this study is on L Dictogloss

method I vocabulary mastery [l 1Och [ o1 SMEXN 2 Kota Kedin.

This research specifically focuses on the development of students’ vocabulary




mastery, emphasizing three main aspects: form {including spelling, and word
class), meaning (both conceptual and contexmal understanding). and wse (the
ability 1o appropriately apply vocabulary in vanous communicative contexis).
While Dictogloss inherently
D this [ hichlights how the method facilitates vocabulary
learning across those skills, without restricting the analysis 10 one particular skill,
Dunng the Dictogloss process, students are encouraged to use their
vocabulary knowledge to reconstruct and present texts, negotiate and clarify
meaning in groups, and recognize and remember the form of new words while
taking notes. Thus, the study mtends to give a thorough knowledge of how
Dictogloss promotes students mastery of vocabulary in terms of form, meaning,
and usage, boosting their total English language competency via integrated skall

practice,

B. F ulation of the Research
b and problem restrictions, | INEGEGEGGEG

[}
How does I the Dictogloss method effect the vocabulary

mastery of [0th grade students of SMKN 2 Kota Kediri?
C. Furpm_
I formulation NG -y
B detcrmine [l cffect [ the Dictogloss method on vocabulary

mastery of 10th grade students of SMKN 2 Kota Kediri.

DS icance of The Research
contribute [ caching I English,
especially with regard to vocabulary education, The fallowing 1s a presentation of the

research’s significance:

1. For The English Teachers
This study s expected to provide English teachers with an

alternative teaching method for improving students” vocabulary mastery,
The findings demonstrate that the Dictogloss method can L
interacti ve [l collaborative |GG b cncooraging [

B listen, take notes, discuss ideas, and reconstruct texts. Through these




[

activities, students are exposed 1o vocabulary in in relevant situations, which
helps  them  benter  understand  vocabulary  meaning  and  form.

Therefore, teachers may consider integrating the Dictogloss method
inte vocabulary instruction to promote students’ active participation and
enhance their vocabulary leaming outcomes. In addition, the findings
suggest that teachers may combine Dictogloss with productive language
activities, such as speaking and writing exercises, to further improve
students' ability to use vocabulary appropriately in communicative

SituAnOns.

I study I |c B inprove their vocabulary
mastery through meaningful and collaborative leaming activities. By
participating in Dictogloss activitics, students have opportunitics to develop
their understanding of vocabulary meaning, recognize word forms, and
strengthen their listening and cooperative learning skills.

The findings are also expected o encourage students 1o become

. Furthermaore,
B v B botter leaming strategies by using contextual clues
and peer discussion 1 understand and retain new vocabulary more
effectively.
3. For The Other Researchers

This study will be & helpful resource for future academics interested
in smdving language education related tw vocabulary instruction or the
implementation of the Dictogloss method. The findings provide empirical
evidence regarding Dictogloss [INNEGEGEN students’

aspects [l form, meaning, and use.

Other
. different educational levels, or experimental designs involving
control groups 1o obtain more comprehensive findings They could also look
al how effectively Dictogloss works 1o other . such

= I o . o I structional strategies




that specifically enhance students” ahility to use vocabulary accurately in

codTiminicative contexis.
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I THEORIES

I, || iscuss the following points: h
7]
1!

1. Vocabulary Mastery

o is= elements I

since it helps students comprehend meaning, amiculate concepts, and communicare
successfully in a vanety of settings. often
I ditTiculey . following spoken instructions, [l
producing accurate language in speaking and writing. Vocabulary is therefore not
only a list of wornds, but alse a foundation for the development of communicative
CO]’I‘IPE‘.ED.CI:.
According to Nation {2017), vocabulary knowledge is the foundation of
because i helps I - I
. Additionally, Schmatt (2020) defines
vocabulary mastery as the capacity to identify, comprehend, and employ words
properly in a variety of circumstances. More recently, Wanrwu et al. (2023) state
use Il m communication [l
[words or phrases [l] English. This means that vocabulary

that vocabulary mastery

understand

mastery involves when
I - e o urately

In this study, I s viewed as an important language component that
supports students” performance in all language skills, especially when they are
required to understand and wse English in meanng ful situatnions Stehr, L, 8, (2008),
For vocational high school students, vocabulary mastery is particularly importam

because it helpa them understand instructions, messages, and texts




related to boath academic and practical needs. Therefore, vocabulary mastery
becomes a crucial aspect of English learning thar should be developed through
effective and meaningful teaching methods

Role I

Since [ intimately related to all language abilities, it 15 essential
to language acquisition, G. A, Amirzai{ 2021). Vocabulary 15 necessary for leamers
to convey what they wish 1o say or write, as well as to cormprehend what they read
and hear. difficulty |
. foilowing  spoken mstructions, [l participating  in

communication. In this sense, vocabulary is not only a list of words but also a key

foundation for communicative competence. Nation (2017) states
I 1 foundation of [INNENGNGEGEGEGEEE b usc
I o I [0 o
similar vein, Sclnitt (2020) describes vocabulary mastery as the capacity 1o
identify, comprebend, and employ words correctly in a variety of situations.

Vocabulary also
I ooz ot al (2020). In listening, students need to recognize familiar
words and infer the meaning of new ones from context, In speaking, they need 1o
retrieve words quickly and use them sccurately. In reading, vocabulary helps
learners understand sentences and main ideas in a text. [n writing, it allows them to
choose words that fit the message they want to convey. Algahtani {2015)
emphasizes that vocabulary is crucial because it supports all four language skills
and facilitates meamngful communication. In addition, Webb and Naton (2017)
conténd that frequent use of terms in relevant circumstances help leamers
strengthen both the breadth and depth of vocabulary knowledge.

For vocational high school smdents, vocabulary mastery is especially
important because they are expected to understand English in both academic and
practical settings. Vocabulary helps them comprehend classroom instructions, read
leamning materials, and prepare for future workplace communication Matin, M. F.
(2023). As San and Putri {2020} note, students in vocational schools often face
challenges in using English because of limited vocabulary exposure in authentic

contexts. Therefore, vocabulary teaching should provide meaningful and interactive




activities that help students use new words in comext rather than only memarnize
word ists.
3. Dimensions of Vocabulary Mastery: Form, Meaning, and Use

Vocabulary mastery involves more than simply knowing word lists. [t refers
to a learner’s ability to h form, I -
meanngiul way. Form covers aspects such as spelling, promunciation. and word
class; meaning refers 1o both the conceptual meaning and the contextual meaning
of words; while use refers to the ability to apply wonds appropriately in
communication (Nation, 2013; Schmitt, 2020). These three dimensions are closely
related because students cannot be said to truly master vocabulary if they only know
the meaning of a word but cannot spell it correctly, pronounce it properly, or use it
in a sentence.

According to Elisabeth (2006), students' vocabulary knowledge is
demonstrated by their capacity to identify and geucmeb
I This indicates thar I i both a productive and
receptive component of language. Learners need vocabulary knowledge 1o
construct sentences. understand texts, and communicate ideas
I forms. W other words, NN
I ! D o becomes an important indicator of overall
language competence.

For vocational high school students, This feature is really crucial because
they are expected to understand technical and professional terms related 1o their
ficlds (Sari & Putri, 2020). Ther vocabulary knowledge should help them follow
classroom instructions, comprehend subject-related texts, and communicate in
situations that may occur in academic or workplace environments. As a result,
mastery of vocabulary should be cultivated as both word memory and the capacity
to comprehend and use words comrectly, properly, and in context. As a result,
mastery of vocabulary should be cultivated as both word memory and the capacity
to comprehend and use words correctly, properly. and in context.

4. Principles and Strategies of Yocabulary Learning
Effective vocabulary teaching should go beyond presenting isolated waord

lists, Teachers need w provide clear explanations, repeated exposure, and




mmeanin gful opportunities for b i context, INGTGTNTNGNG

learning is stronger when students meet words through listening, reading, speaking,
and writing activities rather than through memorization alone. In this view,
vocabulary teaching should be planned intentionally so that students can develop
both word knowledge and word use (Nation, 2001; Webb & Nation, 2010 7). Recent
instructional puidance also emphasizes teaching vocabulary in depth through
multiple modalities, such as oral discussion, wntten practice, visuals, and
collaborative tasks, so that students can process words more actively and
independemly (IES. 2025).

One important principle in vocabulary mstruction is contextual leaming.
Students learn words more effectively when teachers present them in meaningful
sentences, texts, or tasks instead of in isolation. Context helps leamers nfer
meaning, remember vocabulary longer. and understand how words function i real
communication. Brown (2015) also notes that teachers should help students develop
language understanding through context and cencourage them 10 mfer word
meamngs independently. In addition, repeated exposure is necessary because
vocabulary cannot be mastered in one meeting; students need regular review and
recveling of new words to strengthen retention (Cameron, 2001; Nation, 2001).

Another useful strategy is (o involve students actively in the leaming process.
Vocabulary can be tanght through games, group work, vocabulary notebooks,
discussions, pictures, and guided practice. These activities make leaming more
engaging and help students connect new words with their prior knowledge.
Teachers should also choose vocabulary that matches students’ needs and
proficiency level, especially in vocational high school settings where leamers
require words related 1o their funire academic and professional contexts. Therefore,
effective vocabulary instruction should be meaningful, repeated, studeni-centered,
and connected to real communication {Webh & Nation, 2017; [ES, 2025).

5. Definition of Dictogloss
In the classroom dictation exercise known as "Dictogloss,” h
I | mportant terms, and -b
I ol and Jacobs (2003). Unlike traditional dictation,

dictogloss does not require students to write every word exactly as they hear it




Instead, 1 encourages them to process the language more deeply by focusing on
meaning, vocabulary, and grammar while working in groups (British Council, n.d.;
Bell Foundation, 2022), The technique was orniginally introduced by Wajnrvbh
(1990) and has since been widely recognized as a collaborative language learning
activity that integrates listening, speaking, reading, and writing.

Dictogloss considered an effective technique because it gives students
meanngful exposure to language in context. During the activity. leamers are
expected to listen carefully, notice important words, discuss their ideas with peers,
and rebuild the text using their own language Shin, S.Y ., e1al (2016). Through this
method, students are able to improve not only their comprehension abilities but also
their memory and proper use of tlerminology in communication. Additionally, in an
interactive classroom setting, dictogloss can boost student engagement. encourage
active involvement, and enhance the development of numerous language abilitics,
according to recent rescarch { Alsamadam, 2022; Inovish Joumal, 2022,

For vocational high school students, dictogloss i1s particularly useful because
it provides opportunities to leam English through collaboration and context rather
than memorization alone, The technique encourages students to process vocabulary
more actively, which is important for improving their vocabulary mastery in a way
that is both practical and meaningful (Wen.J 2024). Therefore, dictogloss can be
viewed as an mstructional strategy that suppons vocabulary learning through
integrated and student-centered language practice.

6. Dictogloss: An Innovative Approach to Voeabulary Development

Dictogloss is an innovative classroom technigue that can support vocabulary
development because it requires students to process language actively rather than
passively receive it. Dunng the activity, leamers listen to a text, identify key words,
discuss meanings with peers, and recomstruct the text in their own words. This
process gives students repeated exposure to vocsbulary in context, which helps
them remember, understand, and use new words more effectively. The Bell
Foundation {2022) explains that dictogloss is a supported dictation activity that may
introduce new vocabulary or semtence structures at a level slightly above the

learners” current ability, making it suitable for language deve lopment,




Dictogloss also encourages deeper vocabulary learning because students must
pay attention 10 word form, meaning, and use while completing the 1ask. Rather
than memaorizing vocabulary in isolation, leamers encounter words in meaningful
text and regotiate their understanding with classmates. This collaborative process
strengthens retention and helps students notice how vocabulary functions in real
communication. Recent studies have shown that dictogloss can significantly
improve vocabulary mastery because it combines meaningful input, active
processing, and group mteraction in one leaming activity (Scientific study, 2024;
Applied Research on English Language, 2020).

For vocational high school students, dictogloss is especially useful because it
provides a practical and interactive way to learn English. Students in vocational
settings often need vocabulary for academic tasks, technical subjects, and future
workplace communication Wen, J {2024). Dictogloss helps them leam words in
context and use them more accurately, which is more effective than leammg
isolated word hists. Therefore, dictogloss can be viewed as a useful strategy for
vocabulary development because it supports active engagement, contextual
learning, and meaningful language use.

7. Dictogloss Procedure and Objectives

The procedure of Dictogloss generally consists of several stages that guide
students from listening to reconstruction. First, the teacher prepares and reads a
short text at a normal speed while students listen for the main ideas and key words,
Second, students take brief notes hased on what they hear. Third. Using their own
language and shared notes, students recreate the text in small groups. Finally, the
class discusses the reconstructed texts, and the teacher provides feedback on
language use, vocabulary, and text accuracy {British Council, n.d.; Bell Foundation,
2022). This sequence makes Dictogloss a structured activity that supports both
comprehension and production.

Dictogloss's pnmary goal is to assist students in actively and meaningfully
processing language. By listening, noting, discussing, and reconstructing, students
are encouraged to pay attention to vocabulary, grammar, and text organization at
the same time. The technique also creates opportunities for collaborative learning,

which can increase student engagement and confidence. According to the Bell




Foundation (2022), Dictogloss is particularly useful because it introduces language
slightly above the leamers” current level, allowing them to develop new vocabulary
and sentence structures through supported practice,

In language teaching, Dictogloss 18 not only aimed at improving listening
ability. but also at strengthening vocabulary mastery, speaking, and writing. The
collaborative reconstruction stage requires learners o recall words, negotiate
meaning, and apply language in context. This makes Dictogloss a useful technique
for vocational high school students who need practical English skills for scademic
and workplace communication. Therefore, Dictogloss can be understood as a task-
based activity that helps leamers develop language knowledge through meaningful
interaction and guided reconstruction.

8. Advantages of Dictogloss

Dictogloss offers several advaniages in English language leaming,
particulardy in enhancing pupils' vocabulary mastery and promoting active
participation in the ¢lassroom. Unlike traditional teaching methods that emphasize
memorization, According to Al-Obaydi et al. (2018). Dictogloss promores
vocabulary acquisition through meaningful conversation and eamwork.

Firat, Dictogloss promotes active learning, During the activity, students listen
o a texl, take notes, discuss ideas with their peers, and reconstruct the 1ext
collaboratively. This process encourages become NG
I ther than receiving information passively. According 1o
Wajnryb ( 1990), Dictogloss provides opportunities for leamers o notice language
forms while focusing on meaming, which helps students develop decper language
AWAreness.

Second. Dictogloss enhances vocabulary acquisition. Students encounter
vocabulary repeatedly through listening, note-taking, discussion, and text
reconstruction activities. Repeated exposure to words in meaningful contexts helps
students understand vocabulary form, meaning, and use more effectively (Nation,
20013; Webb & Nation, M17). As a resuolt, students
B e vocabalary I

Third, Dictogloss improves students’ collaboration and communication skills,

During group discussions, students negotiate meaning. exchange ideas, and solve




language problems together. This collaborative process encourages peer leaming
and increases students” confidence in using English. The Bell Foundaton (2022)
states that Dictogloss supports interaction and collaborative leaming, which ane
important aspects of language development. Fourth, Dictogloss integrates the four
language skills. Students listen to the text, discuss information orally, read their
notes, and write the reconstructed text, The method gives student valuable chances
to practice speaking. listening, reading, and writing all at once.

Finally, Dictogloss increases students’ in learning.
I cooperative [ 2ctivity creates a positive classroom
atmosphere and encourages students to participate actively. Several studies have
shown that students become more motivated and confident when learning through
collaborative technigues such as Dictogloss (Rahmi, 2019; Nguyen & Tran, 2021).
Therefore, Dictogloss can be considered an effective teaching technigue because it
promotes active participation, contextual vocabulary learming, collaboration,
integrated language skills, and student motivation.

9, Previous Studies Related to Dictogoss Method
investigated [l implementation [l the

Dictogloss method H English N (rovide empirical
evidence regarding Dictogloss [1NNNNGEGEGGE

language skills, particularly [N :d |istening comprehension.
7
Latif (2016) conducted an experimental study at SMPN 20 Bulukumba l

Dictogios s I ocabulary I
Dictogloss  achieved

significantly [l vocabulary GGG :ing conventional
methods. The study concluded that Dictogloss provides meaningful exposure to

vocabulary and facilitates vocabulary retention through collaborative learning.

Rahmi (2019) cxamined Dictogloss 1
B studcnts’ listening comprehension, [l results showed that

I i proved significantly G

Bl Dictogloss. In addition, JJli] study found that students became more attentive

and actively participated in classroom activities. Although the study primarily




focused on listening comprehension, it also indicated that Dictogloss contributed
to vocabulary development through contextual learning activities

Neguven and Tran (2021) investigated the effect of Dictogloss on listening
comprehension and vocabulary mastery among Vietnamese EFL learners. Their
findings demonstrated that Dictogloss significantly improved students’
vocabulary acquisition and Dstening skills. Furthermore, stedents
I Dictogloss [ showed [ confidence, [
participation durmg [l learning process.
Yohang (2018) conducted classroom action research at SMKN 3 Sorong 10

memsﬂoss N improving I

listening ability. Il resulis showed that once Dictogloss was used, pupils’

investigate

performance increased, the study also reported increased classroom participation
and motivation among vocational high school students,
In addition, Fitria, San, and Putri (2021) emphasized h

collaborative NG i~ . Their study found that

collaborative activities such as Dictogloss increased student engagement,
mativation, and vocabulary retention. The researchers concluded that meaningful
interaction and peer collaboration contributed positively to students’ vocabulary
development.

The findings are evident from the aforementioned earbier studies that the
majonty of researchers discovered benefits from Dictogloss on vocabulary
mastery, listening comprchension, and student engagement. However, scveral
differences distinguish the present stady from previous studies, First, many
previous studies focused on listening comprehension or general vocabulary
achievement. Second, previous studies rarely analyzed vocabulary mastery based
on the three aspects proposed by Nation (2013), namely form, meaning, and use.
Third, limited studies have mvestigated the implementation of Dictogloss among
Grade [0 students i Indonesian vocational high schoels, particularly at SMKN 2
Kediri.

the existing research | itwesliﬁating

I :ictogloss method Il vocabulary mastery L temns
I oons Grade 1O [ =t SMKN 2 Kedin
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. |1 is anticipated Il this research will offer additional
empirical evidence regarding which aspects of vocabulary mastery are most
influenced by the implementation of the Dictogloss method,
Conceptual Framework

The two main methods of teaching languages that form the basis of this study
are
I Both steategies place a strong emphasis on contexiualized
language acquisition, meaningful communication, and active student engagement
(Wajnryb, 1990 Jacobs, 2003}, These frameworks allow students to actively
interact with language and build knowledge via teamwork and interaction.

The Dictogloss method serves as the independent variable (X) i this study., It

collaborative [N t<chnique NG  :x0. toke notes of
important information, and vsing [
wotds. This process exposes students to vocabulary in meaningful contexts and
requires them to identify. discuss, and apply words appropriately. Through these
activities, students develop vocabulary knowledge not only by memorizing words,
bur also by understanding their form, meaning, and use in context.

In this study, vocabulary mastery is the dependent vamable (Y) It refers 1o
students’ ability to recognize and use vocabulary appropriately across three
dimensions: form (spelling and word class), meaning (conceptual and contextual
understanding), and use (appropriate application in communication ) (Nation, 2013;
Schmit . 2020). Through repeated exposure. discussion, note-laking, and texa
reconstruction activities within Dictogloss, strengthen R
I iprrove word accuracy.

The connection between
I ) i this study can be illustrated in the following concepiual framework
diagram :

Independent “ Dependent
Variable (X) Variable (Y)

Vocabulary

Mastery




1. Listening to the text l. Form
2. Taking notes (spelling & word
3. Group discussion cliass)
4. Text reconstruction 2. Meaning
(conceptual &
contextual)
3. Lse
{approprate
application)
Sowrce; Wajmrvh Sowrce: Nation
(1990}, Javohs (2003) (20 31, Schmi (20200

Magram 2.1 Conceptual Framework
Based on this framework, the researcher assumes that students who engage in
Dictogloss activities will demonstrate improved vocabulary mastery because the
method actively involves them i processing, discussing, and applying vocabulary
in meanmgful learning situations. The diagram above illustrates the directional
relationship from the Dictogloss method (X) as the cause, toward vocabulary

mastery (Y) as the expected outcome,

11, Hypotils

statistically_using the collected data. In quantitative research, a hypothesis is

formulated
I nclcpendent use [l the
Dictogloss method, I dependent [ stvdents’ vocabulary mastery.
presented I bypothescs NG 2rc
formulated [N -
2. I
N the Dictogloss method ‘ the D
I | N SN | Kedin.
b. Alternative [N (H.)

The Dictogloss method has a significant impacth

10th- S SNK N § Kodin.




I
IS METHOD

h prescnts [ <ty [t
covers several key components, mncluding the research design, research variables,
research instrument, population and sample, research procedures,

I =rudy. and [l data analysis techniques.

adopted

I [n this design.

assessed

the Dictogloss technigue to

examine its effectiveness.
researcher was able o identify changes i students” vecabulary achievement that
occurred following the treatment. The analysis focused on three essential
dimensions of vocabulary mastery, namely form, meaning, and use, Furthermore,
the comparison of scores obtained from both tests provided evidence of whether
the improvemnent after the intervention was statistically significant.

This study used a pre-experimental research
et al. (. = T -ccludcs
. Instead, one GGG
receives ] treatment, and their achievement
B Dictogloss [ 15 comparcd.

The I can be illustrated as follows:

random  assignment

n » X =2
Pre-Test [reatment Most-Test

Variable of Research

Variables are important elements in quantitative research because they
represent the characteristics that are measured and analyzed to answer the
research problem. According to Creswell (20012), a variable is a characteristic
or attribute that can be measured or observed and varies among individuals

Or groups.




This study consisted of two variables, namely theb the

]
]
) defines NN os one that affects or

impacts another. The use of the Dictogloss approach in vocabulary
instruction served as the study's independent variable.

) defines MM o the result that the

independent variable affects. Students’ vocabulary competence was the
dependent variable in this study. and it was assessed using vocabulary
examinations that included three areas: _ N
C. Instruments ] Research
I st was developed [l asscss students” mastery in three

dimensions: form (speiling. word class), meaning (conceptual and contextual

understanding), and use (application in sentences or communicative contexts),
The test is MEASUTE PIORTESS,

Il vocabulary test consisted of ten items designed to assess the three key

aspects of vocabulary mastery: form. meaning, and use.

. word meaning identi fication

tasks, and sentence completion exercises, To measure students' vocabulary

. the same instrument [JIJ

later as I

development
I vicc, first as

I i corment.
Scoring Rubric

As presented in the table above, the \-ocabularyh ten [
B dcveloped NN thice aspects of I for,

meaming, and use. OFf the three aspects, the meaning component was measured

using four test items, while the form and wse components were each assessed
through three items. The distribution of these test items was based on the

vocabulary knowledge framework proposed by MNation (2013),




Tabel 3.1 Sconng Rublic Vocabulary

Item Number Seore Maximum
et Numbers of item item score
Form 1.8 2 1 20
Meaning | 6729 4 1 40
Lise 34500 4 1 40
Total - 10 - 100

Each correct answer was scored one point, while incorrect answers
received zero points, The maximum raw score was 10 points, The raw scores

were then converted into a scale of 0-100 using the following formula:

Soore — Surreet Anauere ()

Tofad {tewws

The same scoring procedure was applied to in both thch
I <y received instruction
through the Dictogloss method. This consistent scoring system ensured that the

results from both tests could be compared accurately.

L coliected [INEEG_— (EM SPSS

version 26, The statistical procedures included descriptive statistics,
examine [N nd _

I < c I -
I . Thcsc analyses were conducted to identify the distribution
of the data and to evaluate whether the implementation of the Dictogloss

method  produced enhancement [

Content Validity Test

B vocabulary test used in this study was validated through expert
judgment before being adnumstered to the students. The validation process
was conducted by the research advisor

N, nclicators

. namely form, meaning. and use.
English curriculum

for Grade 10 students at SMKN 2 Kediri. Furthermore, the test was




constructed according (o the learning objectives and vocabulary materials
taught during the implementat ion of the Dictogloss method. Therefore, the
instrument was considered to have content validity becanse the test items
appropriately represented the vocabulary components being measured.
The instrument was evaluated through an expert judgment
process (o ensure its quality and suitability for the study. The evaluation
covered several important aspects, including the alignment of the test
items with the research objectives, the clarity of the test instructions, the
appropristeness of the selected vocabulary items, and the consistency of

the items with the indicators of vocabulary mastery. Based on the expert’s

assessment, the instrument was deemed valid and appropriate for
“mﬂnab-

Because this [N o

. a same [l instrument and after [l
I provide consistent measurement. Both

B vere constructed R :ome indicators [N

mastery—form, meaning, and use—so that they assessed identical

learning outcomes and allowed for an acenrate com parison
performance GG he N
method.

Furthermore, the scoring rubnic was used consistently in assessing
students” answers in both use Il samc
indicators [l scoring criteria helped maimain the consistency of the
instrument and ensured that students' vocabulary achievement was measured
objectively. Therefore, the vocabulary test used in this study was considered
valid because it bad been reviewed through expert judgment and develeped
based on the cumculum, learmng objectives, and vocabulary indicators

relevant o




|
To achieve [l objectives Il this study, it is essential to clearly identify both
the population and the sample. as these components serve as the foundation for
interpreting and generalizing the research findings.
1. Population:
rescarch consists [ | 0h-
SMKN J Kota Kediri [INNEGQG 20242025, According to schoal
records, there are two classes at this level, which serve as the population of the
study. This research employs
1. Sample:
I samplc is [ purposive IR focusing onone class X
MPLB 2 that meets the criteria of accessibility, homogeneity in academic
background, and teacher recommendation. The sample consisted of 36 students

allowing for focused implementation and observation Mictogloss 1NN

within IR




D, Procedure of I Research

1.

Preparing The [nstrument

Pricre implementation |GG roscorcher prepared the
I o instructional materials needed for the dam collection
process. The pimary instrument was a vocabulary test developed to assess
students’ vocabulary mastery across three dimensions: form, meaning, and use.
The instrument comprised ten items presented in
I = cntence completion (fill-in-the-
blank) 1asks. The use of these different item types was intended w provide a
comprehensive evaluation of students’ vocabulary knowledge by measuring
their ability to recognize vocabulary, understand its meaning, and apply it
appropriately n context.

English curriculum for
Grade 10 students at SMEMN 2 Kediri, the learning objectives, and the
vocabulary  materials  taught through the Dictogloss method.
Furthermore, the instroment was constructed according to the indicators
of vocabulary mastery, namely form, meaning, and use, to ensure that
each aspect was adequately represented in the assessment, Before heing
administered to the students, the test was reviewed and validated through
expert judgment by the research ndvimrL its I
I csoarch objectives.

In addition to preparing the vocabulary test, the researcher also
prepared several instructional materials and supporting documents
required during the implementation of the research. These resources were
designed to guaraniee that the therapy was administered in a methodical
manner and to aid process. [l supporting
materials [N :

I. Lesson plans for three treatment meetings,

It

- Dictogloss learning texts used during the treatment.

3, Students” worksheets for note-taking and text reconstruction activities,

4, Vocabulary learning materials related to the selected topics,

L

. Pre-test and post-test questions.




6, A scoring rubric for agsessing students’

2. Pretest Administration
Prior wh pre- I
the I :imple class to assess thear imtial level of vocabulary mastery,
administered [|NNEGEGEGEGEGEGEE ~rven I @sscssment
covenng three key aspects of vocabulary knowledge: form. including spelling and
word class; meaning, refernng to conceptual and contextual understanding; and use,
which focused on the appropriate use of vocabulary in sentences or specific
CiHitexts, comparison with the
R osi-test performance following the reatment.
3. Treatment Implementation
The Dictogloss method was applied over a series of clissroom sessions. Each
session followed the standard Dictogloss procedure:
@ Teacher read aloud a short, dense wext while students listened and joted
down key words/phrases.
b Students worked in small groups to reconstruct the text collaboratively.
¢ The groups presented their reconstructed texts and discussed the
vocabulary used.
d The researcher observed and facilitated the sessions (o ensure the
technique was implemented as planned.
4. Posttest Administration
After the treatment, the same vocabulary test used in the pretest was
administered as a posttest to measure any
I copared with [l pretest to determine the effect of the
Dictogloss method.
E. Place and Time of The Research

SMEKN 2 Kediri was selected as the research site b-eunseh

I sctting I (o Dicmglmswrnelhnd |

enhancing stwdents’ vocabulary mastery, The school implements

interactive teaching methods, These characteristics are in line with the objectives




h. which sought [l investigate I Dictogloss method

The participanis
MPLB § at SMKN 1 Kediri _
I - The class consisted of 36 students and was selected becanse it

met the research criterin and was accessible to the researcher, During the

the tenth- I X

research, the stadents participated in learning activities using the Dictogloss
method, including listening to texts, taking notes, discussing vocabulary with
peers, and reconstructing the texts collaboratively., These activities were
expected to improve students’ vocabulary mastery, particularly
I

A well-planned research schedale is essential to ensure that every stage
of the research s conducted systematically and within the predetermined
timeframe. Prior to the implementation of
I ic ool N o I KN 2 Kediri,
After receiving approval, the researcher carvied out the study
|

The research consisted of several stapes, including prepanng the research

instruments, validating the instrument, administening the pre-test, conducting three

treatment sessions using the Dictogloss method, admimstenng :
analvzing [ collected N 6™ I Sacstic: . @nd interpreting
B rcscarch fmdings. The following table shows the whole timetable for the
research activities,

Tabel 3.2 Time of The Research

;'*ﬁ;‘;d;mzqﬁ S | B | |
| Activities il n| m| m| &

| Preliminary Study o
[ | Pre test V'
Treatment
5 implementation J J J

using dictogloss

. method
4 Post test v




i 5 Writing the Research ‘

Report

F. Techniques th
The I descriptive and

whether

. These analyscs

B implementation of the Dictogloss method statistically significan

_.’

I ichievement Drictogloss
method. The analysis included

for both I can score
represented " average NG o 1crcas [l standard

deviation indicated [l degree of variation among their scores, A comparison of

these descriptive statistics enabled the researcher o observe changes in students”
vocabulary mastery and determine whether their performance improved following

the treatment.

.

=

B csting the rescarch [ < onductcd B
I ollccted . Assessing data normality is a

necessary step because it helps determine the most appropriate statistical procedure

for data amalysis. Since

I :ciccicd ) cvaluate i} nommality of the
explained [l Ghascmi [l Zahediasl (2012), a significance value (p-

value)
below I suggests I do Il mcct the assumption of
of I

(Siz.) I, o

normality,

B A

b A I (Sig.) below I indicares N < IR
|




B osults o F Il normalicy Tl owere used o determine h
statistical i should |l epplied in |NEENINGNGNGEGEGEGEGEGG
Adler normality [l had been completed, the research hypothesis was
tested uﬁins_- This [ -t [
suitable T assumption of normality 15 not
met. In the present study, the used

I cisic< I thc
following NG [ Viciooloss method. The companson of the two
sets of scores enabled the rescarcher the Dicmilmai

mmethod I improving decision criteria
I o -

1. [, s

- m
2. I el

(Ho ) I
Thercfore, NG taincd from the analysis L

Dictogloss method
significantly affects students’ vocabulary mastery,
. SuftwareL

I oo I v

I 1hc software was utilized to generate descriptive stanstics, asscss data

normality through the Shapiro-Wilk test, and examine the research hypothesis
using . Employing SPSS enabled [l researcher
B perform statistical caleulations efMicienty and accuraely, The statistical outpur
generated by the seftiware was then mterpreted
and evaluate [l proposed rescarch hypothesis
G, Hypotesis Testing
Before conducting the hypothesis testing, the researcher first examined

N, < ult o f [

the appropriate [N [ othesis testing. Since
chosen [ non-parametric test i




examine [l variation I incc
I regularly I
I by the researcher B assess I

students' vocabulary mastery before and after the Dictogloss roach  wiks
implemented differed significantly. According 1o Field (2018), L

when the [l do not mect i} assumption [l normality. Since [l results
of normalsty [

I corsidered [l most appropriate

statistical analysis for this study.

The research hypothesis wa-\‘h the I

D (BM SPSS Statistics version 26, The following decision

criterig were applied to interpret the results:
i b <1

idicated that I | <hould b I

I ) B U oder [l crienon, [l Dictogloss method was
considered to have a statistically significam effect h
D " B SN B Kedir

k. A significance value (Asymp. Sig. 2-tailed) b}

indicated that [N ) =hould be I, whereas I
I ¢ chould be I Under this criterion, i}

Dictoi%uss method Il considered not to have a statistically significant
effect 1O I SN B Kedir,




h

RESEARCH I—

I discussed about [l result .h Dictogloss Method
D " KN | Kediri, There are four
main sub chapters on resewrch finding and discussion. Those ane :

W Vanables NG 1 :sting of Hypothesis, and Discussion.
A.  Research Findings
The author presents the findings of the research in this session hefore the
students are taught using dictogloss method in pre-test and after they are taught

using dictogloss method in post-test

I. The Description of Students” Vocabulary Mastery Before Giving Treatment
The study began with the administration :t_ students”

H ccl of I roor o [l mplementation [l the
Dictogloss method. The assessment was based on a namrative text entitled The
Crying Stone and consisted of & written vocabulary test, It included various
types of questions, namely multiple-choice items, fill-in-the-blank exercises,
and sentence construction tasks, These question formats were developed to
evaluate studenis’ vocabulary knowledge across three dimensions: i
I

B :kcd o answer questions such as identifying the

correet past tense, choosing appropriate ctives, understanding word
meanings, and constructing simple sentences, administered [l

W sample class Crade 10 I ot SMEN 2 Kediri. All students
participated in the results reflected [N initwl lovel [l
I rssiery priee 10 the implenentation of the Dictogloss method.

From the score, the researcher knew the students score per aspects The
researcher had caleulated the total score of each student that got from the total
score of all aspects. The total mean score of form aspect was 14,44, total mean
geore of meaning aspect was 31,94 toal mean score of use aspect was 35,83

From those result. the researcher found the highest score aspect 1s form,




meaning and use. The total score all of students from pre-test 2950 amd the
mean score was 81,94,
The table below illustrates the frequency distribution of the students’
vocabulary scores obtained in the pre-test.
Tabel 4.1 Student Pretest Score

No. | Class | Class Middle | Frequency | Percentage | Categories
Limit | Boundaries | Point

I. |30 -([295-405 |35 I 2.8% Very poor
40

2[4 - (405515 46 3 8,3% Poor
5l

3. |52 -|515-625 |57 3 8,3% Fair
fql

4. |63 -|625-T35 |68 3 3.3% Fair
73

5 |74 -|735-845 |79 5 13,924 Ciood
4

6 | K5 - |RB4S5.955 |00 12 33.3% Very Good
95

1. 9 - | 955-106.5 | 101 g 25% Excellent
L0

From the pre-test score frequency chart above, it can be seen thar |
student got class limit 30-40, class boundancs 29.5-40.5, mid point 35 and
percentage 2.8% with very poor category, 3 students got class limit 41-51, ¢lass
boundaries 40.5-51.5, mid point 46 and percentage 8 3% with poor category. 3
students got class limit 52-62, class boundanes 51.5-62.5, mid point 57 and
percentage 8.3% with fair category. 3 students got class limit 63-73, class
boundaries 62.5-73.5, mid point 68 and percentage 8.3% with fair category. 5
students got class limit 74-84, class boundaries 73.5-84.5, mid point 79 and
percentage 13.9% with good category. 12 students got class limit 83-95, class
boundaries 84,5955, mid point 90 and percentage 33.3% with very good
categery. 9 students oof ¢lass limit 96-100, class boundaries 95.5-106.5, mid
point 101 and percentage 25% with excellent category.

To make the researcher eaiser to know which score that the most
frequent, the researcher also provided the data frequency of Pretest by using
diagram, as follow ;




SCORE

L]
e
‘ I
&= v b £3-73 T in Al G 130

L Tyl

[Magram 4.1 Diagram Frequency of Prc-a
B frcquency distnbution I pre-ll results [

diagram [JIlll. one student [ = score ranging from 30 to 40, which was
catcgorized as very poor. Three students scored between 41 and 51, placing
them in the poor category. Another three students achieved scores ranging from
52 to 62, while three more obtained scores between 63 and 73; both score ranges
were classified as fair. In addition, tive students were in the good category with
scores ranging from 74 to 34, The very good category inc luded twelve students
who scored berween 85 and 95, Finally, mine students achieved scores between
96 and 106, placing them in the excellent category, Overall, the total score
obtained by all students in the pre-test was 2,950,
Teaching Vocabulary by Using Dictogloss Method

Following the administration of the pre-test, the treatment sessions were
conducted over several meetings. The primary objective of these sessions was 1o
efthance students” vocabulary mastery through the implementation of the
Dictogloss method. During session, [INGNINGNGEGEGEEGG
Wl Dictogloss [N pr<scnted leaming materials related 1o vocabulary
in narrative texts. In addition, the researcher explained the three key aspects of
vocabulary mastery form, meaning, and wse o familiarize students with the
objectives of the instructional activities. Before the session concluded, students
were myited o raise questions and obtam clarification regarding the leaming
content as well as the procedures involved in the Dictogloss method.

In the implementation of Dictogloss, narrative [ R

I 1o listen carefully. I activity wis




conducted in two stages, In the Arst stage,
B vece not allowed ] take notes. In i second stage, [ researcher

I i o D o ioportant
vocabulary, such as key words and main deas. Afierward, the studems were
divided into pairs to carry out the Dictogloss activity collaboratively. Working
with their partners, they used the notes they had taken to reconstruct the text in

their own words and discuss their ideas. Throughout this activity, the students

were encouraged to sclect appropriate vocabulary while paying close attention
to the cowﬂlh the [ - cconstructed text.

During [l activity, | 2ctively participated in discussing and
sharing ideas with their group members. The researcher monitored the students”
activitics and provided guidance when needed. After completing the task, the
students presented their results, and the rescarcher gave feedback and
corrections, especially on vocabulary usage.

The Description of Students’ Yocabulary Mastery After Giving Trutmenb

Upon completion of the treatment sessions using the Dictogloss method,

I s the [
B instructional [N o conducted during the final
meeting of the study, and all participants completed the assessment. The post-
test used a similar format as the pre-test, which consisted of a vocabulary test
based on anarative text, To evaluate students” knowledge of
I :c. I cxam had multiple-choice questions, fill-in-the-
blank items, and sentence building exercises.

The post-test required students to complete a range of vocabulary tasks,
including identifyving comect word forms, recognizing word meanings, and
applying vecabulary appropriately in sentences. The assessment was designed :
implementation of [l
Dictogloss method. were subsequently compared NI
A rcsults 1o I instructional method. It was

expected that students would demonstrate an improvement in their vocabulary

mastery after participating in the Dictogloss-based learning activities.




The researcher bad calculated the 1ofal score of each student that got from

the 1otal of all The 1otal of form aspect was 16,94, total mean score of meaning

aspect was 37,50, total mean score of use aspect was 35,56 From those result,

the researcher found the highest score aspect was form, meaning and use.

11 I students. from [ 3240 and [ mcan I 90.00.

L

provided Ml level I ocobulary D

B posttest on [ frequency below :
Tabel 4.2 Student Posttest Score

; No Ell:'?; Bmﬁt:?rt i :\;:;:::e Frequency | Percentage | Categories
| L | 8082 | 795835 | &1 14 389% | Good
| 2. | 83-B5 | R2.5-85.5 R4 0 0% Ciood
| 3. | 86-88 | 85.5-88.5 87 i 0% Very good
| 4. | 8091 | #8.5 915 90 Lo 278% | Very good

S. | 9284 | 91.5.94.5 93 0 0% Very good
[ 6 9597 | 94.5-975 Dy i 0% Excelient
| 7. | 98-100 | 97.5-100.5 | 99 12 33.3% Excellent

From the post-test score frequency table it can be seen that 14 students
got class limit 80-82, class boundaries 79,5-82.5, mid point 81 and percentage
3R.9% with good category. There was no student who got class limit B3-85,
class boundarics 82.5-85.5, mid point 84 and percentage (%% with good
category. There was no student who got class lunit 8688, class boundanes
85.5-88.5. mid point 87 and percentage (o with very good category. 10
students got class limit 8391, class boundaries 88.5-91.5, mid point 90 and
percentage 27.8% with very good category, There was no student who got
class limit 92-94, class boundanes 91.5-94.5. mid point 93 and percentage
(%% with very good category, There was no student who got class limit 95-97,
class boumdanes 94.5-97 5, mid point 96 and percentage 0% with excellent
category. |2 students got class limit 98- 100, class boundaries 97.5-104.5, mid
point 99 and percentage 33.3% with excellent category.

To make the researcher caiser to know which score that the most
frequent, the researcher also provided the data frequency of Pretest by using

diagram, as follow :




SCORE

[ NN LPe ) -5 =y - T - 100
Diagram 4.2 Diagram Frequency of Post-Test
It 15 ewndent from the post-test frequency diagram that 14 students received
seores 1 the excellent range (30-82), There was ne student who got score 83-85
with good category. No students obtained scores ranging from 86 to 88, which fall
within the very good category, A total of 10 students achieved scores between 89
and 91, placing them in the very good category, Likewise, no students scored within
the ranges of 92-94 (very good) or 95-97 (excellent), Meanwhile, 12 studems

obtained SE. ~hich D :ccllcnt. Overall,
the weal achieved INNNGEGEGEGEES .40
4. Il Analysis of Data

Il collected whether lll implementation
B Dicicgloss method

I To achieve this objective, both descriptive and =

I ot
. whach facilitated

accurate data processing and reliable interpretation of the rescarch findings.

significant




1. Descriptive Statistics

Tabel 4.3 Descriptive statstics analysis
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Descriptive Smﬁﬂiﬁib achievement
implementation of the Dictogloss method. The descriptive
statistics included both the [INNEG_

I scores I result showed that [l mean score G v a5 51.94,
I ncan score [ posi-test increased to 90,00,

This finding indicates that students achieved better vocabulary scores after
receiving the Dictogloss treatment. The rise in the mean score indicates that using
the Dictogloss approach improved students’ vocabulary mastery. Furthermore, the
higher post-test mean score suggests that students experienced improvement in their
vocabulary achievement after participating in the Dictogloss activities. Therefore,
descriptive statistics indicate a positive development in students' vocabulary

mastery after the treatment.




2. Normality test
Tabel 4.4 Normality Test

Tests of Normality

Kalmogosow-Sonepo’ Shapro-Wik
£t atic at Sg Btatistic dl 5.
PRETEST 256 35 000 55 b LoD
POSTESY 220 38 R 95 38 000

Prior to conducting the hypothesis test, the researcher first examined the
normality of the data ‘
I incc [ study included fower than 50 participants,
I ccidercd [ most suitable satistical procedure for
cvialuating data normality. Based on the Shapiro-Wilk decision

~value) N (:!low a normal

meet the

distrbution,

assumption of nemmality,

normality [ revealed I the ﬁ
Bl viclded I value of BO0D. As these values were below

data were determined
to be violated, the e

Samples . was not appropriate.

Consequently, the researcher selected

examine [l research hypothesis
3.

F Y 7

e Bra (3] s

After the normality assessment had been completed, the researcher emploved

the was [ statistically

students” [N scorcs. I test
was chosen because satisfy . making a

non-parametric procedure more approprate, The analysis yielded an

B v2lvc O B v:: subsequently compared [




th

I o determine whether [l research
I :iould [l accepred or .

According w the predetermined decision criwria.b

when I

I | 3. which was lower than the specified significance level (0,018 < Y
Consequently. [N - crco: I
I [hesc results demonstrate [
I -
after il implementation [l the Dictogloss method. Therefore, it can be inferred that
the Dictogloss method was effective in enhancing

10 I SMEN I Kedini.

Furthermore., [l ncrease in  students” scores  indicates  that  the
implementation of the Dictogloss method made a positive contribution to their
vogabulary mastery. The lcaming activitics mvolved in the method, mcluding
listening, note-taking, group discussion, and text reconstruction, provided students
with repeated exposure to vocabulary in meanmgful contexts. Through active
participation in these activities, students had opporunities to recognize, understand,
and apply new vocabulary more effectively. which ultimately enhanced their

vocabulary mastery,

£1.94 I | .02, and
I 0 () I & 2, according to
the Paired Samples Statistics table below. Each exam included 36 students as
participants (W),

B BB Devitiation N
£194 | 36  JPOI19 003

90,00 | 36 | 8281 1,380

6. The different b




In this subchapter NG - 1:oved Bl difference of the student’s result
from the student’s Pretest and Posmest score. It helped the resarcher 10 know the
different before and afier taught by the technigque.

Table 4.7 The Difference Total Score Per Aspects

Aspect Form | Meaning | Use
Pretest 1444 | 3194 35.83
_Postrest 16.94 | 37.50 33.56

ifference | 250 | 556 0,27
As shown in above,

B results revealed different levels of improvement across the three aspects of

vocabulary mastery. The greatest increase was found in the meaning aspect, with a

gain score of 5.56, followed by the form aspect, which improved by 2.50 points.

use aspect NG . diffcrence [ of —0.27.
implementation [Jf the Dictogloss method [ most

I iproving students” understanding of vocabulary meaning, while it had
a more limited effect on the aspects of form and use.

Table 4.8 Different
Class Total [N | Total N | B Pretest | Mean
Postrest

Grade 10 | 2950 340 8194 H

h the [ above, 8194 on 1N
I 5000 on [ - £ oth compleed by

same group [l 36 students (N = 38), allowing for a direct comparison of their

the Dictogloss method.
7. Interpretation of
The

dived Y ctcry I ——
Dictogloss method, The descr iptivcb
B 594 on I 2000 on . Thi: improvement in the

average score indicates that students achieved a higher level of vocabulary mastery

after taking part m the Dictogloss learning activities.
The pre-test findings indicated that several students encountered difficulties

in understanding word meanings, recognizing appropriate word forms, and




applying vocabulary accurately in context. However, Tollowing the implementation
of the Dictogloss method, students showed improved performance on the posi-iest.
Their active involvement in learning activities, such as listening to exis, taking
notes, engaging in group discussions, amd collaboratively reconstructing texts.,
appeared to support the development of their vocabulary mastery.

Prior to testing the res¢arch hypothesis, the researcher conducted the Shapiro
Wilk mormality test to examine whether
I nalysis revealed ] both [ pre-test and post-test
produced significance values of 0.000 which were below the
B Sccordingly [ vwere considercd not || NRNNEENEGEGEGEGEGEGEEEEEEE

Since [l =sumption of normality was not fulfilled, the researcher emploved

I o 018,
B was below [l cstablished N 1horcfore, I

I () 1&”_
Bl rcsulis show thar the studems' differed

significantly following [l vsc I Dictoglo=: [N

I analvsis of the three aspects of vocabulary mastery showed varying levels
of change after the implementation of the Dictogloss method. The most substantial
improvement was found in the meaning mpwt.b
I 5194 3750, I form aspect also demonsirated progress, rising from 14.44
to 16.94, In contrast, the use aspect experienced a slight decline. decreasing from
3583 to 35,56, These results suggest that the Dictogloss method was particularly
effective in enhancing students” understanding of vocabulary meaning within
context, Owverall, the findings indicarte b Dicrogloss
I conicbuied [N 1o aoproving [l vocabulary mastery [l Grade 10
studenis at SMEN 2 Kedin,

8. Hypotesis Testing
The purpose of the hypothesis testing was

implementation IR Dicrogloss method produced B satistcally IR
B cocabualary mastery [N |0 D SMEN I Kediri, Before
conducting the hypothesis test, the researcher first examined

=
G




D normality test. [l analvsis showed that
I i R, clow . indicating
not NG Since [l assumption of nomality was
employed [l the appropriate N

= method [l students" G
L. I The Dictogloss method has nuh

I | Oth-SE S\ KN [ Kediri

2. HyiAliemative Hypothesis): The Dictogloss method has

10th- N SM KN [ Kediri.

that

i met,

B decision criteria

.5

rejected {H:) | accepted.
2. I iz B

G 1
Hl Wilcoxon Signed-Rank [l produced an Asymp, ) value of J.O1R,

N o I rodcccrmined I (& < )

Accordingly, {Ho) was . ~hereas [N
(Ha) was INNEN results demonstrate [ implementation [l the Dictogloss

method I statisticallv T positive I

10 I SMEN | Kedin.

B. Disscusion

The study was carried out based on the understanding that vocabulary

mastery camponent [l English [1NEEGEGEGEGEEE
I e development of I listening, speaking, reading, and writing
skills. Howewver, many
B forms, meanings, [l appropriate usage in communicative contexts.
Preliminary observations at SMEN 2 Kediri indicated that students had limited
vocabulary mastery, particularly in recognizing word meanings and applying
vocabulary appropriately, Therefore, it was necessary 10 implement an instructional
technique that could help students learn vocabulary through meaningful and

collaborative learning activities.




Dictogloss was selected as the instructional method in this study because it
provides students with opportunities texts, . discuss
vocabulary . [INENENGEE = . T1roueh these activities,
N cpeatedly I meaning ful [N, which may facilitate

vocabulary acquisition. Therefore.

whether [l implementation [l Dictogloss method significantly improved

I (O S MEN 0 Kedin, focusing on [l aspects

B form, meaning. and use.

b demonstrate implementation [N
Dictogloss I contributed to an improvement

B research employed [N ! (NN iolving 36

students from Class X MPLB 2. Based on the

I 51.94 on I 70.00 on . hilc the

total score rose from 2,950 to 3,240, In addition, the distribution of stadents’

achievement levels demonstrated that a greater number of students attamed higher
score categories after the weatment. In general, the resulis provide

Dictogloss N instruction:! I < :udcnts”

vocabulary mastery,
b Signed-Rank [l produced —L

. 15, I s below I
I (i) . o hercos
I H ) . his finding demonstrates that the l'mplcrncmatE

of the Dictegloss method resulted in a suatistically significant improvement in

1O . SMEKN J Kediri.

Bl observed may
I [coning processes embedded in the Dictogloss method.
Throughout the instructional sessions, students actively engaged in hstening to a
text, taking notes, discussing key vocabulary with their peers, and collaboratively
reconstructing the text. These interactive activities exposed students to vocabulary

repeatedly within meaningful contexts, allowing them 1o process and use new words

more deeply. Such repeated contextual exposure supports stronger vocabulary
retention than learning words in 1solation. better [




coanprehend, retain, [l appropriately use h
Dictogloss-based [NNNNENGEGEEEE

I analvsis of vocabulary sspects revealed different levels of improvement
in each aspect of vocabulary mastery. The form aspect increased from 1444 1o
16.94, resulting in a difference score of 2.50. The meaning aspect showed the
highest improvement, increasing from 31.94 10 37.50 with a difference score of
5.56. However, the use aspect slightly decreased from 3583 to 35.56, resulting in
a difference score of -(1L.27,

The highest improvement in the meamng aspect indicates that the
Ihctogioss method was particularly effective in helping students understand
vocabulary meaning both conceptually and contextually. During Dactogloss
activities, students were required to dentify unfamiliar words, discuss their
meanings with peers, and reconstruct texts using contextual information. These
processes enabled students to leam vocabulary through meanmgful interaction
rather than simple memorization, developed § better
I o0 vcanings [l were able o recognize vocabulary more
accurately,

The improvement in the form aspect suggests that Dictogloss also helped
students become more aware of spelling patterns, word recognition, and vocabulary
forms. Dunng the listening and note-taking stages, students repeatedly encountered
the same vocabulary items, which increased their familiarity with word forms.
Furthermore, the reconstruction process encouraged students to pay attention 1o
spelling and word structure, helping them recognize vocabulary more accurarely,

However, the use aspect showed a slight decrease after the reatment. This
finding indicates that understanding vocabulary meaning does not automatically
enable students to use vocabulary appropriately in communicative situations.
Students may still experience difficulties in selecting appropriate words, applying
grammatical rules, and using vocabulary in meaningful sentences, Vocabulary use
requires productive language skills, such as speaking and writing, which often need
longer practice and repeated application, Therefore, although Dictogloss effectively

improved vocabulary recognition and comprehension. additional nstructional




activities may be necessary to develop students' ability to wse vocabulary
approprately.

The results of this investigation can also be clarified by Nation's theory of
vocabulary knowledge. According 1w Nation (2013), vocabulary knowledge
consists of three important aspects: form, meaning, and use. The results of this study
indicate that Dictogloss was particularly effective in improving the form and
meanng aspects, while the use aspect remained relatively difficult for students.
This finding supports Nation's view that vocabulary use is the most complex aspect
because it requires leamers to apply vocabulary in real communicative coniexis.

Additionally, the results align with the tenets of
. v hich
contextualized learning, [ cngagement, [l teamwork Through listening,
discussion, note-taking, and text reconstruction activitics. students  actively
processed language imput and negonated meaning with their peers. These leaming
experiences enabled students to construct vocabulary knowledge more cffectively
and promoted deeper vocabulary retention,

of [N :': 0 supported by [N conceming
B mplementation [l Dictogloss method, Lanf (2016) found that sudents
taught through Dictogloss higher [N scores
I ccopht I conventional . Rahmi (2019 reported that
Dictogless improved  students” vocabulary mastery as well as  listeming
comprehension. Similarly, Nguven and Tran (2021) revealed that Dictogloss
enhanced vocabulary acquisition, increased students” confidence, and reduced
learning gaps among students. Yohana {201 8) also found that Dictogloss effectively
improved vocabulary mastery and listening ability among vocational high school
students. Furthermore, Fitria, Sar, and Putri (2021) emphasized that collaborative
learning strategics such as Dictogloss increased students' engagement,
|

Although NG ccncrally I previous [ this research
provides additional findings regarding the three aspects of vocabulary mastery,
Muost previous studies focused on general vocabulary achievement or listening

comprehension, whereas this study specifically examined form, meaning, and use.




The results revealed that the meaning aspect showed the greatest improvement,
while the use aspect remained challenging for students. Therefore, this study
contributes additional evidence regarding which aspects of vocabulary masiery ang
most influenced by Dictogloss activities.

Despite the positive
I il one class consisting of 36 sudents and
. Sccond. [

treatment was conducted in only three meetings, which may not have been

sufficient 1o improve all aspects of vocabulary mastery equally. Thind, although
the form [N ==pccts. I v=c I did
researchers NG
I arger samples, apply [ treatment [ - mploy control groups

to obtain more comprehensive findings regarding the effectivencss of the

nol improve significantly.

Dactogloss method.

Overall, the findings dcﬂmnstrﬂmL Dictogloss NGNS
teaching technique | :wdents’ vocabulary mastery, The method
particularly improved students” understanding of vocabulary meaning and helped
them recognize vocabulary forms through meaningtul interaction and collaborative
learning. However, additional activities focusing on vocabulary use may be needed
to help studems apply vocabulary appropriately in communicative contexts. As a
resull, this study advances the creation of vocabulary teaching methods for English

language learners and offers empincal proof of Dictogloss' efficacy.




h

In . thc rcscarcher [ the research .
implications, NG Those obtained NN «csearch.
Conclusion
mvestigated [N thc Dictogloss method ll the
I - O N ot SMEN 2 Kediri by focusing on three
key aspects of vocabulary mastery: form, meaning, and use. adopted
Y < (uidents from
Class X MPLB 2. Based on the findings. the implementation of the Dictogloss

mcthod resulted in a stanstically significant enhancement of the stadents

vocabulary mastery.
_. h) value

015, I < :ioblished I
Consequently, [l null I rciccicd, I :itcmative
I oo I coonsirates [l the implementation

of the Dictogloss method resulted i a statistically in [
I tho N he
B descriptive analysis further demaonstrated an students”

I ichicvement. [l average I 1.94 on S
90.00 oo . :ilecting bener performance after the implementation of the
Dictogloss method. This improvement suggests that the leaming activities
incorporated in the Dictogloss method provided meaningful leaming expeniences,
enabling students to develop a deeper understanding of vocabulary.

Furthermore, the analysis of vocabulary aspects revealed different levels of
improvement among the three aspects of vocabulary mastery. The meaning aspect
showed the highest improvement, indicating the Dictogloss method was
particulardy  effective in helping students understand  vocabulary meaning in
context. The form aspect also improved, suggesting that repeated exposure 1o
vocabulary during listening and text reconstruction activities helped students

recognize word forms and spelling patterns. However, the use aspect showed a

4n




slight decrease, _
approprately [l communicative situations.
Dictogloss method provides

meaningiul and collaborative learning experiences. Through listening, note-taking,

discussion, and text reconstruction activities, students actively process language
input and negotiate meaning with their peers instead of just leaming words by heart,
these exercises help kids acquire vocabulary in context. As a result, Dictogloss may
be regarded as a successful teaching method for mising students' vocabulary
proficiency.

Furthermore. this study provides additional empirical evidence supporting
the effectiveness of the Dictogloss method in teaching vocabulary. particularly in
the context of vocational high schools. The findings suggest that the method
cnhances students’ vocabulary mastery while producing varving levels of
improvement across the three aspects of vocebulary mastery. Among these aspects,
meaning showed the greatest improvement, whercas use demonstrated the least
progress, indicating that this aspect may require further instructional attention and
support.

In conclusion, the Dictoploss method h
I |0 N SMKN J Kediri, The method was
especially effective in improving students” understanding of vocabulary meaning
and word form. although forther instructional activities may be necessary to
improve students” ability to use vocabulary accurately in communicative context
Implication

The study's conclusions have theoretical and practical ramifications for
teaching English, especially when it comes 1o teaching vocabulary, The theoretical
underpinnings of
e contextualized R 2cquisition,

meanngfiul engagement, [l teamwork, are supported by this study, The findings

indicate that vocabulary learning can be improved through setivities that involve
listening, discussion, note<taking, and text reconstruction, L Dictogloss

I iostructional [ facilitating

vocabulary acquisition in meamngful contexts.




Furthermore, h existing [ regarding Il

implementation Jf Dictogloss ] vocabulary learning, especially in vocational high
school settings. The findings reveal that the Dictogloss method affects differemt
aspects of vocabulary mastery differently. Among the three aspects investigated,
the meaning aspect showed the highest improvement, followed by the form aspect,
while the use aspect showed himited improvement, This finding provides additional
evidence regarding which aspects of vocabulary mastery are most influenced by
Dictogloss activities,

From a practical perspective, the findings suggest thmh
R ictogioss method [l an [ tcaching technigue [l} improve students”
vocabulary mastery. The method encourages active participation, collaboration, and
meanmnglul learning expenences. However, because the use aspect showed only
limited improvement, tcachers may need o integrate additional speaking and
writing activities to help students apply wocabulary more accurately in
communicative situations,

Moreover, the findings indicate ﬂ:atb
focus [l memornzing [ :mphasize contextual understanding
and meaningful language wse, Therefore, the implementation of interactive and
collaborative teaching techniques such as Dictogloss may contribute 10 more
effective vocabulary leaming in English classrooms.

Suggestion

this I
]
B. For the I
English teachers NG consider the Dictogloss method

I statcgy I teaching .
I it can enhance [’ vnderstanding of
vocabulary, particularly the meaning aspect, while promoting active
participation in the learning process. To maximize its effectiveness, teachers
should select engaging learning materials and provide clear. well-structured
instructions throughout the Dictogloss activities. In addition greater emphasis
should be placed on activities that develop students” abality to use vocabulary

48




L

bk

appropriately in context as the use aspect demonstrated the least improvement
in this study.
For the Student Students

For the student are encouraged to participate actively in every stage of
the Dictogloss leaming activities, including listening carefully to the text,
taking notes, discussing ideas with their peers, and reconstructing the text
collsboratively. Active participation m these activities can help students
understand vocabulary more effectively and improve their mastery of
vogabulary in meaningful contexis.

In addition, students are expected to practice using newly learned

vocabulary not only by memaorizing word meanings but also by applying the
words in speaking and writing activities. Simc_
I caning aspect improved the most while the use aspect showed
Iimited improvement, students should increase their practice i usmg
vocabulary appropriately in sentences amnd real-life communication. Regular
practice through reading English texts. writing short pamagraphs, participating
in ¢lassroom discussions, and engaging in daily conversations in English can
help students strengthen their vocabulary mastery
B vocabulary IR
For the Other Researchers

The researcher suggests other researchers conduct further studies
related to Dictogloss Techmique in different English skills, matenals, or
educational levels, other researchers are also suggested w focus more on
improving the use aspect of vocabulary mastery because this aspect showed the
lowest improvement in this study. This research
I ot I, cudics I

B vocabulary mastery [l Dictogloss Technique.

Among [l three aspects [l vocabulary mastery, meaning aspect showed the highest
improvement with the difference score 5.56. It indicated that Dictogloss method
was effective in helping students understand vocabulary meaning contextually

through listening and group discussion activities. Meanwhile, spect became
the lowest aspect with the difference score -0.27 because som:h
I ppropriately [l sentences and communication
[

had

49
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