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ABSTRACT

Arestu Mulya Marjuki Tanjung: The Influence of Input Flooding Toward
Eleventh Grade Students' Grammar Mastery in SMK PGRI 2 Kediri in the
Academic Year 2022/2023, Skripsi, English Department, The Faculty of Teacher
Training and Education, Nusantara PGRI Kediri University, 2023.

Key words: input flooding, grammar mastery, teaching technique

Grammar is the main part of a language that distinguishes it from other
languages, which can be said grammar is the identity of the language. Grammar is
one of the important things in learning English and must be mastered by students.
The problem that is often faced by students is that students cannot understand
grammar elements and arrange words into grammatically correct sentences. The
solution, teachers are required to design learning techniques as innovation. One of
the techniques that can be applied in learning grammar is input flooding. Input
flooding can create a grammar teaching and learning process that makes students
active and more focused on learning target objects, so that it can help students solve
problems in learning grammar. The purpose of this study was to determine students'
grammar skills before and after being taught using input flooding, and to find out
whether there was a significant influence of using input flooding techniques to the
eleventh-grade students of SMK PGRI Kediri in the 2021/2022 academic year.

Researchers used quasi-experimental research and a quantitative approach
with one group pretest and posttest. This research was conducted at SMK PGRI 2
Kediri. The subjects of this study were students of Eleventh grade BDP1, the
population of this study consisted of 432 students and the sample was Eleventh
grade BDP1 consisting of 25 - 30 students. Students are given a pretest, treatment,
and posttest. The treatment was carried out once to find out whether there was a
significant influence of using the Input Flooding technique in teaching grammar on
students’ grammar mastery. The results of the data were obtained from the students'
pretest and posttest values which were analyzed using the t-test formula.
Researchers use SPSS version 21.

The data result shows that t-score is higher than t-table in the level
significant of 0,05. The mean score of pretest is 56,90 with the total score 1.650 and
mean score of posttest is 77,59 with the total score 2.250. The result of the research
shows that there is any significant influence of using input flooding technique, it is
proven by the different score between pretest and posttest. This technique helps the
students to solve their problems in grammar learning. Students are able to
understand the material easily and enjoy in learning.

Based on the research conclusion result, the writer proposes suggestions to
the English teacher. English teachers are advised to use the input flooding technique
as a teaching technique because it can influence students’ grammar mastery.
Therefore, teachers must be able to use it in teaching grammar based on appropriate
materials and situations. By using the input flooding technique, teachers can help
students better understand the material and focus on learning objectives.
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CHAPTER |

INTRODUCTION

This chapter will be present and discuss about the following points: a)
background of the problemh, b) identification of the problem, c¢) limitation of the
research, d) formulation of the problem, e) objective of the research, f) significance

of the research.

A. Background of The Problem

One of the important components in the process of learning English is
Grammar. Not only mastering vocabulary and phrases. Learning grammar can
support speaking and writing skills. Grammar is a rule that applies to the use of
language both orally and in writing. The use of proper grammar will produce clear
sentences and paragraphs. The arrangement of sentences and paragraphs is neatly
structured. So, what is meant in sentences and paragraphs can be understood, and
can help someone convey information and communicate well. Regardless of
grammar, sentences or paragraphs that are formed tend to have irregular patterns
and ambiguous meanings. Writing and speaking skills with accurate grammar have
a unique role in professional level communication (Brown, 2008). Therefore, to

avoid it, learning grammar is important to do.

Grammar is the main part of a language that distinguishes it from other
languages, which can be said grammar is a language identity. Grammar also has a
significant role in communication. Communication is two-way, in which one must

understand one another. To avoid misunderstandings, words that are spoken or



written should not cause confusion. Here grammar serves to convey the full
meaning of these words. The grammar makes the sentence or paragraph obvious.

Grammar thus enhances their communication.

Yet, students often experience difficulties during grammar study. This may be
the internal factor of either the student or the external from the environment or the
teacher. Among the internal factors, students tend to think grammar is confusing,
students cannot understand grammar in formulas, and students don't like grammar
lessons because they are boring. Students are also not interested in learning
grammar. Students always feel insecure when they want to express their opinions,
because students are afraid of being wrong. This is because they do not understand
a target in learning grammar and are very passive. Then the external factor that is a
problem in grammar learning is the teacher's less-interactive and passive learning
method of the student. Teachers still use the traditional question and answer
learning method and use worksheets as a reference. Extensive examination of the
EPHL suggests that, grammatical problems are especially evident in the student's
ability to produce accurate written or spoken forms. Even after English as Second
Language Learners (ESL) learn to create a form that is rather substantive, well
organized and cohesive, many still attempt to free themselves from the linguistic

level that distinguishes them from their native speakers (Nassaji & Fotos, 2011).

With these obstacles, it often hinders students' grammar skills in both writing
and speaking skills. Moreover, they can even influence the audience's opinion about
the language ability of the writer or speaker (Nassaji & Fotos, 2011). Considering

these vital contextual issues, this research study offers a brief argument for the role



of input flooding through text tasks in the form of mastery of grammar targets
among students of SMK PGRI 2 Kediri. Input flooding is a focus-on-form
intervention in which the input that is provided to learners is seeded with multiple

examples of a target structure.

An important source of learning for L2 is receiving input (Nassaji & Fotos
2011). Students' difficulties in receiving input can be answered with the input
flooding learning technique. The aim is to increase learners' attention to language
form by translating input in a relatively more convincingmanner. This enhancement
of text by highlighting certain aspects of the input through various tools such as
adding bolding, underlining, and italicizing in written input, or symbols such as
adding stress or repetition in the mouth. It is hoped that sufficient exposure to the
same target form in the input will make it more prominent, and thus, will draw the
learner's attention to the linguistic form (Hernandez, 2008). In this technique,
students are given many examples of certain target forms in the input (both spoken
and written). The assumption here is that frequent examples of the same target shape
make it stand out perceptibly, drawing the learner's attention to the shape (Nassaji

& Fotos, 2011).

Based on the description above, the authors are interested in conducting
research on the influence of input flooding techniques on grammar skills, especially
the simple present tense in eleventh grade students of SMK PGRI 2 KEDIRI

academic year 2022/2023.



B. Identification of the Problem

In relation to background of the problem above, the following problems can

be identified:

1.

Teachers still use the traditional question and answer learning method and use
worksheets as a reference.

Students feel bored and do not pay attention. Students tend to think grammar
is confusing and students don't like grammar lessons because they are boring.
Students are also not interested in learning grammar.

Students always feel insecure when they want to express their opinions,
because students are afraid of being wrong. This is because they do not
understand a target in learning grammar and are very passive.

Students have difficulty in using grammatical formulas and also combining a
word to form a sentence using the correct grammar.

The use of vocabulary in input flooding that must be adjusted to the ability of
students so that students can understand the subject according to the target.
Limitation of the Research

Based on the identification of the problem above, a limiting problem will be

needed in order for the study to focus on the problem at hand. As for the problems

in this research are limited as follows:

1.

The students referred to in this study are students of Eleventh Grade SMK
PGRI 2 Kediri academic year 2022/2023.
Input Flooding: Input flood is a learning technique by giving students lots of

explanations or examples of targets both orally and in writing so that these



targets stand out and attract students' attention. Input flood is a form of focus
intervention in which the input given to the learner is seeded with several
examples of the target structure.

Teaching technique: Teaching technique is a teaching method used by a teacher
to assist students in the learning process so that the target material can be met
properly. The teaching technique usually contains the steps in teaching.
Grammar Mastery: Grammar mastery is knowledge in the structure of language
and the ability to combine sentence units so that they become sentences that
can be understood and fulfill the grammatical rules.

Simple present tense: simple present tense is a form of tenses that is used to
express events that occur regularly, routinely, or are usually done in the present.
This research is focused on understanding grammar teaching especially the
simple present tense by using input flooding. By providing sufficient exposure
to the target form so that it can attract the attention of students in the field of
grammar.

Formulation of the Problem

How is the students’ grammar score before being taught by usinginput
flooding technique?

How 1is the students’ grammar score after being taught by using input
flooding technique?

How is input flooding influence to increase students’ grammar score?



E. Objective of the Research
Based on the formulation of the problems above, objectives of the research
are as follows:
1. To find out students' grammar mastery before being taught by using the input
flooding technique.
2. To find out the students' grammar mastery after being taught by using the input
flooding technique.
3. To find out the influnce of the input flooding learning tecnique on students'
grammar mastery.
F. Significance of the Research
The results of this study are expected to be beneficial both theoretically
and practically elaborated in the following section.
1. Theoretical Significances
This research provides a solution to find the right method in teaching

grammar.

2. Practical Significance
a. For Students
The results of this study can be used as a reference toimprove students'
ability to understand more about grammar mastery.
b. For Teachers
The results of this study can help teachers to more easily present material

related to grammar.



c. Other Researchers
To provide additional information for other researchers who wish to

conduct further research in the field related to grammar.
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